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CHAPTER I 
THE PROBLEM AND ITS SETTING 
On~ of the most vital challenges facing religious workers today 
is that of assisting adequately those persons who come to them for help, 
advice, and counsel. 
The religious leaders' assignments have been, from time immemo-
,, 
rial, varied and multitudinous; but the greatest single concept of the 
minister has always been that of a preacher. Storer expresses this 
,, 
thought in,the following words: 
Wh~n we ascend to our pulpits, it is as a king to his throne. 
We stand there to speak the mind and heart of God to the minds 
and hea'rts of men.l 
How,ever, in the present-day world of speed, congestion, and un-
certainty, ~he leaders of religion are faced with many other responsi-
bilities to their members besides that of preaching. This point of 
view is voiced by E. Llewellyn Queener: 
,, 
The minister of religion is called upon daily to deal in 
personality disorders and thus be a clinical psychologist, to 
lead people in groups and thus be a social psychologist, to 
supervise religious instruction and thus be an educational 
psychologist, to interpret his faith in a modern idiom and 
thus be a psychologist of religion. He is required also to 
understand and manage his own motives. For those functions 
he requires some psychological knowledge of his own, and, 
what is often more important, enough knowledge to know when 
he needs the services of an expert.2 
lJ. w. Storer, The Preacher: His Belief and Behavior, p. 31. 
Nashville: Broadman Press, 1953. 
I 
2E. Llewellyn Queener, liThe Psychological Training of Minis-
ters," Pastoral Psychology, VII (October, 1956), 29. 
l 
2 
Bishops and seminary instructors of the Church of Jesus Christ 
of Latter~Day Saints find themselves in positions not unlike that of 
leaders of other religious denominations. Demands upon their time are 
heavy. Individuals continually seek their wisdom, advice, approval, 
assurance, or counsel. Some of their problems are relatively simple. 
Others are: complex and of long standing, which may require the services 
of psychologists, professional counselors, and psychiatrists. Wars and 
means to assist these persons to find spiritual uplift, freedom from 
their anxieties and .frustrations, and a sense of dignity and worth in 
their every-day living is indeed a challenge of great magnitude. 
Purpose 
The major purpose of this study is to measure the counseling 
attitudes of bishops and seminary instructors of the Church of Jesus 
Christ of Datter-Day Saints, and to compare their counseling attitudes 
with various measures of activity in their wards and class-rooms. Coun-
seling atti,tudes will be studied rather than counseling effectiveness 
because it is difficult, if not impossible, in this setting to measure 
c~unseling effectiveness directly. 
I 
Mo~e.specifically, the study is designed to analyze the coun-
seling attitudes of bishops with respect to the following variables: 
'I 
1. age. 
2. length of service as a bishop 
3. ,formal education 
4. population of ward 
5. location of ward - urban, semi-urban, rural 
6. occupation 
7. 'mother's religion 
a. 1father 1 s religion 
It :is further designed to compare those bishops whose coun-
seling attitudes correlate most highly with those of professional coun-
( 
.3 
selors with bishops whose counseling att.itudes are the least like those 
of profess·ional counselors, with respect to the following variables: 
1. average number of counseling interviews each month 
2. hours spent in counseling ea~h month 
3.. percentage of attendance of Aaroriic Priesthood boys at Priest-
hood.Meeting during 1959 
4. percentage of Aaronic Priesthood boys attending Sacrament 
Meeting during 1959 . 
5. percentage of Aaronic Priesthood members who received Indi-
vidual Awards for 1959 
6. percentage of girls, twelve to nineteen, who attended Sacra-
ment Meeting during 1959 
7., percentage of girls, twelve to nineteen, who received Indi-
vidual Awards for 1959 
8. percentage of twenty to twenty-five year old men called to 
serve as full-time missionaries during 1959 
The counseling attitudes of seminary instructors will be studied 
with respe~t to the following variables: 
1. age 
2. years as a seminary instructor 
3. prof~ssional training in counseling 
4. total seminary enrollment 
5. average daily.class load 
It is further designed to compare those seminary instructors 
whose counseling attitudes correlate most highly with those of profes-
sional counselors with seminary instructors whose counseling attitudes 
are the least like those of professional counselors, on the basis of the 
following variables: 
1. average number of counseling interviews monthly 
2. average number of hours spent in counseling each month 
3. ·students' appraisal of their instructors as teacher-
counselors 
4. evaluation of instructors as teachers by the LOS Department 
of Education 
The final purpose is to make recommendations for an expanded . 
counselor training program for bishops and seminary instructors of the 
Church of Jesus Christ of Latter-Day Saints. 
.4 
Justification 
Even though bishops of the Church of Jesus Christ of Latter-
Day Saints act in various capacities of administration, spiritual lead-
ership, aqd many avenues of personal and group welfare to their members, 
'I 
they also serve as counselors. It is desirable, therefore, that some-
thing be learned of their counseling attitudes. 
Meadows1, in a study of 100 bishops, found that counseling is 
one of the~r accepted duties in practice, although no Church directive 
I 
indicated specifically that counseling is a responsibility. Personal 
experience and investigation of the writer indicate that pastoral 
I 
problems of family relations, finances, education, divorce, marriage, 
'I 
and moral issues are frequently referred to the bishops. Further, 
Latter-Day Saint bishops are the nJudges in Israel" to their members.2 
They must decide, on occasion, which of their ward members are worthy 
to hold responsible positions of trust and to participate in sacred 
religious ordinances. They carry, therefore, certain responsibilities 
which s.eemtngly are diametrically opposed to others--a judge on one 
occasion arid a counselor on another. 
,, 
Se~inary instructors, predominately men, are graduates of col-
leges and upiversities throughout the country. Jhey have not, however, 
attended theological schools for ministerial training~ They meet all 
requirements of state certification and are qualified, professional 
1Franklin Kelso Meadows, IIA Study of the Status, as Counselors, 
of One Hundred Bishops of the Church of Jesus Christ of Latter-Day 
Saints·" U~published Master's thesis, Department of Personnel and 
Guidance, Brigham Young University, 1958. 
2rhe Doctrine and Covenants of The Church of Jesus Christ of 
Latter-Day Saints. Published by the Church of Jesus Christ of Latter-
Day Saints, Salt Lake City, Ut~h, 1935. Sec. 107:72-75. 
. 5 
teachers. Where it is permitted by state and local school officials, 
they teach ~courses in Bible, early Christian history, Latter-Day Saint 
doctrine, and other related courses to high school students in buildings 
located near the schools. Classes are scheduled throughout the day at 
a time when they do not conflict with the students' high school course 
work. Students attend on a voluntary basis for approximately one hour 
daily. 
In ,a study of guidance opportunities and practices in the 
Latter-Day Saint Seminary system, Glenn1 found counseling to be an 
I important function of that program, and learned that many young persons 
turn to the,ir seminary instructors for assistance with their personal 
needs and perplexities. 
The! writer finds himself in a unique position to pursue this 
study. He was an assistant to a bishop for five years. Further, he 
served as a seminary principal and instructor for thirteen years. 
These assig~ents enabled him to learn and appreciate the responsibil-
ities, opportunities, and challenges facing both bishops and seminary 
I 
teachers in their multiple roles, including counseling. 
pefinition of Terms 
Priesthood -- the authority received from God by man to act 
officially in the acc~mplishment of His Plan of Salvation.2 All wor-
thy male members of the Church of Jesus Christ of Latter-Day Saints, 
1John James Glenn, 11A Study of Guidance Opportunities and Prac-
tices in the Seminary System of the Church of Jesus Christ of Latter-
Day Saints·'' Unpublished Field Project, Department of Personnel and 
Guidance, Brigham Young University, 1956. 
I 
2John A. Widtsoe, Program of the Church of Jesus Christ of 
Latter-Day Saints, p. 126. Salt Lake City: The Deseret News Press, 1937. 
twelve years of age or over, may hold the Aaronic Priesthood. They per-
form assig~ents and tasks commensurate with their training and age 
under the general supervision of the bishop. Male members, usually 
nineteen or over, may hold one of the offices within the Melchizedek 
Priesthood. In this capacity they may officiate in various church ordi-
nances and ,preside in positions of trust and maturity when appointed by 
qualified au~hority and approved by the Church members concerned. 
Bishop -- a bearer of the Melchizedek PriesthoOd of the Church 
of Jesus.Christ of Latter-Day Saints, appointed and sustained to preside 
over a group of members within a designated geographical area called a 
ward. Unlike ministers of some refigious denominations, these bishops 
are not trained f~r their assignments at theological schools. No formal 
educational training serves as a prerequisite for appointment, although 
the Church 9trongly enco~~ages and fosters education. Their terms of 
' office are not stipulated. They may serve for one year or many. They 
are selected from all walks of life--the common laborer, miner, farmer, 
clerk, teacher, lawyer, business executive, physician, or scientist. 
They are vitally concerned with both the physical and spiritual welfare 
of their members. As much as twenty-five to fifty per cent of their 
working time is devoted to their callings as bishops. 
Ward -- a term designating the smallest territorial division 
of the Church of Jesus Christ of Latter-Day Saints. The ward is pre-
sided over by a bishop and two assistants. The average ward comprises 
approximately 700 members. Geographical factors and density of Church 
! 
population largely determine the exact ward population. 
Priesthood Meeting -- A weekly meeting for all holders of the 
Priesthood for class study and quorum activity. 
7 
§acrament Meeting a weekly sacramental and instructional 
meeting for all members of the Church. 
Individual.Award -- a special recognition presented to young 
men and women between the ages of twelve and nineteen who have maintained 
specified Church standards and participated consistently in various 
Church activities for one calendar year. 
§take President -- a bearer of the Melchizedek Priesthood of 
the Church of Jesus Christ of Latter-Day Saints, appointed by the General 
Authorities of the Church and sustained by its members, to preside over 
a stake, which consists of from six to ten wards. It is his responsi-
bility to assist, supervise, and encourage the bishops and their ward 
members in ~heir assigned duties. 
Seminary instructor gt teacher -- a Latter-Day Saint teacher of 
religious studies, professionally trained as a teacher, but not neces-
sarily as a theologian. 
§eminary -- a Church-sponsored program of religious education 
and instruction carried on in Church-owned buildings adjacent to public 
high schools. 
Department of Education -- a Latter-Day Saint board empowered 
with the responsibility of operating the religious program of the sem-
inaries and other religious institutions. 
I 
Church -- this term, unless otherwise specified, refers to the 
Church of Jesus Christ of Latter-Day Saints. 
Morfuon -- a name by which the Church of Jesus Christ of Latter-
Day Saints and its .members are commonly called. 
LDS -- an abbreviation for Latter-Day Saint or Latter-Day 
Saints. 
8 
Assumptions 
The following assumptions are basic to this study: 
1. The responses of'bishops, seminary instructors, and profes-
sional counselors to the Counseling Attitude Scale, as explained in 
Chapter III, 'Will result in a valid measure of their counseling attitudes. 
2. The professional counselors selected are competent profes-
sional counse1ors, but are not necessarily representative of all profes-
sional counselors. 
3. S'eminary instructors selected for the study are represent-
ative of the total group of seminary instructors employed by the Chu~ch 
who have held,their positions for at least one year. 
4. Variables other than those included in the study which might 
have a significant effect on the findings (with the possible exception 
of religious affiliation) are equally distributed due to the methods of 
selecting the''samples, and will not affect the results of the study. 
5. There is a positive, statistically significant relationship 
between couns~ling attitudes and effectiveness in counseling; and fur-
I 
thermore, the effectiveness in other areas is also positively related 
to effectiveness in counseling. 
Limitations 
1. I~ is not the purpose of this study to measure counseling 
effectiveness as such. The purpose is to measure counseling attitudes 
and to compare them with various indirect measures of total effective-
ness. 
2. It is possible that a person's religious affiliationl:has 
some effect on his counseling attitudes. If so, the fact that all of 
9 
the bishops and seminary instructors are members of the Church of Jesus 
Christ of Latter-Day Saints while the professional counselors are members 
of various religious faiths may influence to some degree the outcomes of 
a proposed counseling attitude scale which will be described in Chapter 
III. There is no attempt in this study to measure the possible effect 
of this var:i!rable. 
3. The limitations inherent in the use of any standardized 
technique to measure attitudes are recognized. 
4. It is recognized that the sample of bishops used in this 
study is not necessarily representative. It was the intention of the 
writer to use a representative sample, but conditions beyond his con-
trol prevented this. The method used for selecting the sample involved 
is reported in Chapter III. 
CHAPTER II 
REVIEW OF RELATED RESEARCH ON ATTITUDES 
The Importance of Attitudes 
Leaders of education, curriculum specialists, and religious 
leaders ar~ becoming increasingly aware that educational processes can 
and do change attitudes. In describing the importance of values and 
attitudes as they pertain to the underlying factors of civilization, 
Remmers and Gage:'lhave paraphrased a statement of Count's, substituted 
the word "attitude" for 11 value," and said that lithe issue at stake in 
the coming years is nothing less than the birth, death, and the sur-
vival of attitudes. 111 
Mead2 observes that probably no acquired motives influence more 
behavior and more strongly than attitudes. While the majority of per-
sons would agree with Mead, the fact persists that our understanding of 
attitudes is somewhat limited. Shippy3 suggests that many leaders in 
the educational and religious fields have neglected the development of 
right attitudes among their associates because they feel they are diffi-
lH. H. Remmers and N. L. Gage, Educational Measurement and Eval-
uation, pp. 359-360. New York: Harper & Brothers, 1955. 
2A. R. Mead, "Research About Attitudes: A Memorandum," Journal 
of Educational Research, 48 (November, 1954), 233. 
3Elsie L. Shippy, "Attitudes, A Key to Success , 11 School Activ-
ities, XXX (December, 1958), 126. 
10 
.11 
cult to measure, and that ~ther institutions in addition to their own 
should take the responsibility for their development. 
Remmers and Gage indicate that education cannot proceed on the 
premise that human beings are intellectual machines, activated by pure 
reason. Attitudes and their influences and complexities must be recog-
nized and dealt with. They further state: 
.At,titudes are linked to the emotions; pleasant and un-
pleasant associations--fear, rage, love, and all the varia-
tions and complications in these em£tions brought about by 
learning--play a part in attitudes. 
In only rare instances, according to Shippy,2 are attitudes 
developed by persuasion. Since individuals cannot always be approached 
directly, the development of right attitudes and ideals very frequently 
accompanies the acquisition of specific skills, habits, and learnings. 
Shippy emphasizes also that attitudes, once acquired, have a prolonged 
effect on individuals: 
I 
Right attitudes which are acquired continue to function 
long after other learned information has faded from memory. 
Right ideals help individuals make desirable attitudes toward 
life. The background of the student affects his attitudes. 
The proper ideals and attitudes are one of the big ingredients 
for success.3 
A Definition of Attitudes 
There are a number of definitions for the word attitude, which 
somewhat parallel each other. Thurstone defines attitude in the follow-
1Remmers and Gage, OB· cit., pp. 361-362. 
2shippy, loc. cit. 
3Ibid. 
12 
ing manner: 
The concept of 'attitude' will be used here to denote the 
sum tot·al of a man's inclinations and feelings, prejudice or 
bias, preconceived notions, ideas, fears, threats, and con-
victions about any specified topic. It is admittedly a sub-
jective, and personal affair.l 
In his discussion of the nature and measurement of attitudes, 
Remmers provides the following definition: 
••• attitude may be defined as an affectively toned 
idea or group of ideas predisposing the organism to action 
with reference to specific attitude objects •••• attitudes 
are the·oretically a component of all behavior, overt or 
convert. 
As thus defioed the number of identifiable attitudes is 
the same as the number of things to which the organism can 
respond, and the concept is coterminous with, or closely 
related to, a considerable number of other psychological 
concepts, such as interests, appreciations, motives, mores, 
morality, morale, ideals, complexes (in the psychoanalytic 
sense), values, prejudices, fears, sentiments, loyalties, 
ideologies, character, and the like.2 
Remmers and Gage suggest that "attitudes may be roughly defined 
as feelings' for or against something.113 They indicate that the term 
ttfeelingit connotes a differentiation between attitudes and rational, 
intellectual, cognitive, mental operations. The phrase 11 for or against" 
is indicatiye that attitudes are directional, that they may indicate 
favorable o:r; unfavorable reaction. The word "something," according to 
Remmers and Gage, signifies that attitudes 11 are not merely mental images 
11. L. Thurstone, "Attitudes Can Be Measured," The American 
Journal .of Sociology, XXXIII (January, 1928), 531. 
2H. 1H. Remmers, Introduction to Opinion and Attitude, p. 1. 
New York: Harper & Brothers, 1954. 
3aemmers and Gage, loc. cit. 
.13 
or verbali.zed ideas, but rather take on meaning only when they are 
considered in relation to some object, situation or stimu~us.u 1 
"An attitude," say the aforementioned authors, 11may.be de-
fined.as an emotionalized tendency, organized through experience, to 
react positively or negatively toward a psychmlogical object.112 
Admittedly .attitudes are difficult to measure. Thurstone 
expresses well the truth that 11 an attitude is a complex affair which 
cannot be wholly described by a single numerical index.u 3 
Several assumptions must be made if attitudes are to be meas-
ured, in the opinion of Remmers: 4 (1) attitudes are measurable, and 
they vary 'along a linear continuum, (2) measurable attitudes are com-
mon to the group, and they are held by many persons, (3) opinions are 
expressed attitude~ and are subject to change. 
Types of Scales to Measure Attitudes 
The simplest and crudest means of measuring attitudes is by 
the case method and the ballot counting. For example, in measuring 
attitudes toward the current issue of Federal Aid to Education, the 
question might be raised, "Is Federal Aid desired?" The total number 
of "yes" and "no" votes would be taken as an index of the existing at-
titudes of a specified population. 
1Remmers and Gage, loc. cit. 
2Ibid. 
31. L. Thurston and E. J. Chave, The Measurement of Attitude, 
p. 6. Chicago: University of Chicago Press, 1929. 
~emmers, op. cit., p. 7. 
lA 
Allport and Hartman1 improved greatly the questionnaire method 
by introducing qualifying statements to the questions raised--always, 
sometimes, rarely, never. Because no provisi.ons were provided on All-
port's scales for equal units on the continuum scale, many felt·that 
he did not have a true attitUde scale. Thurstone suggests that Allport 
was dealing with rank order. It is interesting to note, in passing, 
that Thursto~e 1 s2 ultimate contribution to attitude measurement was 
developed after studying and profitin~ extensively from Allport's con-
tributions to the field of attitudes. 
The Thurstone Attitude Scales 
Thurstone, in 1927, applied the psychophysical technique to 
measure attitudes. His aim was to develop a "rational" scale, based 
on psychol~gically defined units·. 3 The formulation of an attitude 
scale such as Thurstone created may be described as follows. 
Several groups of people are asked to write their opinions on 
the attitude issue in question. The brief statements express opinions, 
not facts, and are rather closely related to the attitude object under 
study. From such a sampling the author hopes for an expression of at-
titudes of all gradations, from extreme favorableness to unfavorableness. 
The original list of opinion statements, 100 to 150 statements, 
is edited to remove double-barreled statements and statements which are 
lp .·'H. Allport and D. A. Hartman, "The Measurement and Motiva-
tion of a Typical Opinion:.in a Criterion Group," American Political 
Science Review, XIV (1925), 735-760. . 
2Thurstone, op. cit., p. 542. 
3Remmers, op. cit., p. 87. 
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irrelevant to the attitude object in study. Then the list, which has 
now bee~·~educed. to perhaps eighty or 100 statements, is mimeographed 
on small c.ards, one statement to each card. Two or three hundred sub-
j~cts a~e then asked to .sort the cards into eleven piles. Each is told 
that the middle pile is t~ contain those statements which express a 
neutral attitude. The judges are further informed to place those state-
ments which express an extreme unfavorable attitude toward the attitude 
object ~n question in another pile, and those which express a very 
strong favor~ble attitude for the att~tude object in question in another 
pile. The remaining eight positions are not·defined for the judges. 
They are-requested to sort the cards in the eleven piles in such a 
manner that the opinions appear to be spaced along the contfunuum from 
one end to the other at intervals which appear to them to'be equal. 
I 
Thurstone explains, "The reader must decide for each statement which 
b 
of five subjective degrees of affirmation or five subjective degrees 
of negation is implied in the statement or whether it is a neutral 
1 
opinion.u 
A distribution is then determined for each statement to deter-
b 
mine the frequency with which it was placed in each of the eleven cate-
gories by the judges. For each distribution two statistics are computed, 
the median ·and the distance between the 25th and 75th percentile points, 
2 
or Q. 
Remmers.suggests the following: 
1thurstone, op. cit., p. 545. 
~emmers, op. cit., p. 89. 
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· A convenient method is to express each distribution in 
the form of a distribution of cumulative proportions, and plot 
these cumulative proportions on graph paper for the eleven 
scale points l~id out on the horizontal axis. A smooth ogive 
( cumul:ati ve frequency) curve may then be drawn through the 
points thus plotted and the median and 25th and 75th percentile 
points read off. the horizontal scale at the points where this 
smoothed curve cros.sed the 50, 25 and 75th percent lines, · 
respectively. For distribution of extreme statements, which 
crowd up near the ends of the horizontal scale, only part of 
the complete ogive may be adequately represented by the actual 
data, and it is necessary extrapolate beyond the ends of the 
scale to obtain the best estimate for a median (i.e., extend 
the partial ogive until it crosses the 50 percent line) •. In 
such cases, also, probably the· most satisfactory estimate of 
Q is to get the difference between the extrapolated median and 
the 25th or 75th percentile point, as the case may be, and 
double it, rather than attempting to extrapolate further out 
to the other quartile point needed.l 
The ffnal attitude scale is then constructed by choosing twenty 
or more it~ms with low Q-values and whose graduation values cover the 
entire scale as. evenly as posslble. Thurstone indicated that the 
statements included in the final instrument did not have to be in any 
set order s'o far as the scale values were concerned. However, th:is 
does increa'se the time required for scoring since the ·statements 
selected by each subject must be averaged. 
In responding to Thurstonets attitude scales the subject is 
asked to read each statement and indicate which one expresses his own· 
opinions and attitudes. The subject's scores are~then taken to be the 
mean or median of the scale values of the statements which ·he checked. 
McNemar2 has found reliability coefficients computed by the 
form versus form method to vary between .70 and .90. He has demonstrated 
1 . Remmers, op. cit., p. 89. 
2Quinn McNemar, nopinion-Attitude Methodology,u Psychological 
Bulletin, XXXXIII (July, 1946), 301. 
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validity of Thurs~one's instruments by,using groups of·llknowntt atti-
tudes. Autobiographies,· case studies, and other· means have be·en used 
with a subject's attitude score in attempts to determine validity. The 
scale~, in the course of construction, are validated by the judges. 
The Remmers Master Scales 
Remmers and his associates conceived to modify the Thurstone 
,, 
Scales in such a way as to measure, with a single scale, a large number 
of attitudes. Remmers theerized that 11 an attitude toward any one of a 
large group or class of objects can ~alidly be measured on a·singie 
scale.u 1 While his scales were developed in the same general manner 
as Thurstone 1 s, the scales were not related specifically to a single 
attitude object. An appropriate attitude object or objects are inserted 
at the head of the scale, and the subject indicates with a (+) sign 
which .statements express his attitudes with reference to the institu-
tions or attitude objects being considered. 
Scoring is much easier since the attitude items are listed in 
descending brder of favorableness. They are scored by obtaining "the 
• 2 
mid;point o,f the scale values of the ~terns endorsed.tt 
McNemar makes a significant observation about the reliability 
of the Remmers scales: 
The fact that the dozens of reliability coefficients 
reported tend to have a median value of about .70 with values 
as freq~ently below .50 as above .so, and ranging down to .07 
1Remm' ers, o~ c't p 93 r:::• ~ ., • • 
2Ibid. 
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would indicate that a great deal of uncritical energy has been 
expended. These reliabilities are lower than those usually 
found for the Thurstone scales even though from 5Q% to 100% 
more items are included in the generalized scales. Evidently 
the latter scales contain dead timber.! 
With respect to the validity of the Remmers scales, McNemar 
further states: 
In. order to establish the validity of the generalized 
attitude scaling technique, one of Remmers' students con-
structed a scale specifically for attitude toward teaching 
and then correlated the scores therefrom with scores based 
on the generalized attitude toward any occupation checked 
for teaching. The correlation corrected for attenuation was 
only .58, but this is said to •show a satisfactory validity' 
for the generalized scaling scheme even though the validity 
of the specific scale is unknown.2 
The Method of Summated Ratings 
Rennis Likert has introduced item-analysis procedures in his 
efforts tot' improve and modify existing attitude scales. His first 
step in the construction of a scale is similar to Thurstone•s. A 
large number of statements relating to the proposed attitude are 
collected. Ambiguous and irrelevant statements are eliminated. 
Remmers indicates that the statements may "either refer directly to 
the attitude object, or they may, in the opinion of the investigator, 
be related to the attitude to be measured." 3 
Next, the items are compiled into a questionnaire form, and 
for each statement multiple responses are possible: strongly agree, 
1 
cit., 306. McNemar, 0!2· P• 
2tbid. 
~emmers, 0!2· cit., P• 94. 
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agree, undecided, disagree, ·strongly disagree. The ~tatements are so 
developed that approximately half the 11 agreeu responses are favorable 
to the attitude object under study and for the other half a "disagreeu 
response indicates a favorable attitude. 
A large group of subjects, one hundred or more, then respond to 
this preliminary instrument. They are asked to indicate their own atti-
tudes by checking the response to each item which most nearly expresses 
their feelings on the y~rious items. Arbitrary weights a~e assigned to 
the favorable end of the continuum scale. The subject's score is the 
sum' of the' weights assigned to his marked· responses. Remmers explains 
the next step in the refinement process. 
The items are then analyzed for their discriminatory power 
with respect to measurement of the attitude in question, by 
any of several item-analysis procedures available. Perhaps 
the simplest index (though a rough one) is to ·take the top and 
bottom 10 per cent (or 27 per cent, or any other per cent) of 
subjects on the distribution of total scores, and calculate 
the me~n of the responses to each item for each of th~se groups 
separately. Those items are the most discriminating which show 
the greatest discrepancy in mean response between high and low 
extreme groups. If more sensitive quantified indices of item 
discriminating power are wanted, the phi coefficient may be 
used, or--to avoid dichotomizing the items--multiserial correla-
tion or other item-test correlation procedures may be employed.l 
Twenty to twenty-five items, selected from the total list which 
show the greatest discrimination, are included in the final attitude 
scale. A subje~t's score is computed by totaling the sum of the weights 
assigned to the responses which he has selected. 
2 MqNemar evaluated the reliability studies of Likert's scales. 
1 Remmers, op. cit., p. 95. 
2McNemar, op. cit., PP• 306-307. 
20 
They r&nged from .79 to ,91 when·the test-retest technique was fellowed. 
Odd;-eveR reliability coefficients ranged from • 79 to .• 92. 
Remmers mak~ts a signifi.oant obser:vation that the Thu~stone and 
~ikert scales differ ~ather markedly in the nature of the process of 
measurement which is involved. 
In the Thurstone-type scales, a subject is expected to 
endorse statements which lie close to his true position on 
the at~itude continuum, and the further away from this posi-
tion in either direction along the attitude continuum a 
s~at~ment is, the less likely he is to endorse it ••• ! 
In the Likert-type scale, on the other hand, a subject makes 
some response to every,item. A high score (let us suppose 
this means a highly favorable attitude) is obtained by the 
subject who makes more strongly favorable responses to more 
of the items than the subject with less favorable reactions. 
This 1 represents, ~hen, a sort of cumulative type of measure-
ment~-the subject's attitude position being determined by the 
'amo~nt 1 of favorable response which accumulates in his answers 
to the items.l . 
For a. subject's ~core to have meaning on the Likert scale a 
I 
set of nqrms for a specified population is required. 
2 . 
McNemar in 1946 indicated that a combination of the Thurstone 
and Lik~rt scales would be an improvement over either. 
Guttman's Scale Analysis or Scalogram. Technique 
<;;uttman was interested in perfecting a unidimensional scale, 
from.which ~ single score would be a measure of one factor and one 
f?ctor a+one. Through a·rather lengthy algebraic process he was able 
to id~ntify and elimi~ate items that were not specifically related to 
1Re~ers, op. cit., P• 96. 
2McNemar, op. cit., p. 308. 
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the attitude continuum under study.1 
Four criteria, according to Remmers, must be met if one is to 
accept Guttman's hypothesis of scalability. 
1. Homogeneity of content. The items of our 'measuring 
instrument,' must, on the face of them, pertain to t~e same 
area of attitude, achievement, or some other designated 
psychological dimension. It is possible·for an item to scale 
with,a group of items from a defined area and yet not have 
the c,ontent defining that area. • • • A preferred procedure 
is to make use of the combined judgment of several people 
cons1d~red •expert' in the area in q~estion. 
2. Reproducibility. In order for a universe of content 
to be. considered scalable with respect to a given population 
of individuals, it has been judged necessary that a sample 
of items from the universe exhibit 90 percent reproducibility 
or better, when administered to a sample of individuals from 
the population. 
3,. Range of marginal frequencies. We must consider the 
distribution of total frequency of response among the various 
response categories of each of several items. This is because 
no individual item can have a percent reproducibility less than 
the percent of the responses to that item that fall in the most 
populrr response category--the 'modal~ category. • • • The 
most desirable situation is to have items whose modal frequen-
cies range all the way from their theoretical minimum on up, 
since the low ones render the coefficient of reproducibility 
more meaningful, but the high ones provide cutting points near 
the ends of the range in our rank order of individuals, which 
is also desirable. 
4~ Random scatter of errors. A final consideration in 
testing the hypothesis of scalability is to examine the pattern 
and position of those responses which remain unavoidably 
'misplaced' as errors of reproducibility. There should be no 
conspicuous •bunching' of narrow range of the overall rank 
order of individuals.2 
Validity remains a problem with this scalogram. Reliability of the 
instrument is satisfactory provided a sufficiently large number of items 
is used. 
lL. Guttman, 11 A Basis for Scaling Qualitative Data," American 
Sociological Review, IX, No. 2 {April, 1944), 139-150. 
2Remmers, op. cit., pp. 112-114. 
The Scale Discrimination Technique 
Edwards and KilpatTick1 postulated that a combination of 
Thurstone's s~aling procedures and item-selection techniques from the 
Likert method would provide an objective method for sel1ecting a group 
of items 1for a final attitude scale which would meet Guttman's criteria 
of scalab~lity. 
Following the Thurstone and Likert procedures, ;a large number of 
" 
opinion statements are gathered. Irrelevant statements,, fact statements, 
and statements of ambiguous interpretation are eliminat:ed. 
I 
A group of approximately 100 judges process the1 statements, 
following Thurstone's method of equal appearing intervals, using either 
a nine- or eleven-point scale. The scale value and Q are·determined 
for each item. 
Remmer describes the next step. 
f 
The items are now plotted in a two-way distribution with 
scale values along the base line and Q values along the verti-
cal axis. The median Q value for all items 'is determined, and 
a horizontal line drawn across the scatter plot at this value. 
All items above this line are rejected, and only the items 
falling .below this line are retained for furt~er steps. This 
amounts to applying the Thurstone criterion of ambiguity, or 
disagreement among the judges for some other reason~ and we 
select for further steps only the 50 percent of the 1 items which 
show the least ambiguity or disagreement, as measured by Q.2 
' 
The remaining items are then assembled in a questionnaire, and 
a large group of people are asked to indicate their own:attitudes by 
i 
checking the multiple-choice responses. Weights are as$igned to the 
response state.ments and a score is determined for each respondent. The 
1Remmers, op. cit., p. 129. 
2Ibid., p. 131. 
z. 
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phi coefficient is used to determine an index of the discriminating 
' 
power of the individual statements.1 
~emmers explains the final step in processing the attitude 
scale: 
A, new two-distribution of the items is now plot,ted, with 
scale values (from the original Thurstone-type scal,ing) along 
the base line, and the index a discriminating power--say phi 
coefficients--along the vertical axis. This is the, pOint at 
which, the final selection of items for the scale takes place. 
The principle is to select the most discriminating ~terns from 
each of several intervals into which the horizontal' (scale) 
axis ~ay be arbitrarily divided, but how fine these intervals 
shall be, or how many items are to be selected from each, will 
depend on each particular case.2 
The final step is to test the instrument for scalability as 
described heretofore. 
Scales to Measure Counseling Attitudes 
I 
Educators, leaders of industry, and government personnel are 
today emphasizing the need of more effective counseling:and guidance of 
youth in their school and community activit~es. There exists an ever-
increasing awareness of the need of counseling instruments to assist in 
I 
a more adequate screening ofJ~hose persons who desire to enter the guid-
ance fielq, as well as to improve the counseling effectiveness of those 
individuals already in the program. Three studies which attempt to 
determine counseling attitudes and perGeptions will be discussed. 
1c. E. Jurgensen, 11 Table for Determining Phi Coefficients, 11 
Psvchometrika, XII (March, 1945), 17-29. 
2Remmers, op. cit., p. 132. 
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Porter, in his book, 11An Introduction to Therapeutic Counsel-
ing,111 expresses the following thought: 
Training in adjustment counseling seems clearly to consist 
in two highly related aspects. One is the matter of the coun-
selor's attitude.. A second is the matter of his skills. While 
they may be separated for some purposes of discussion they 
r~wain in fact inter-dependent. Neither can be fully appreciated 
apart from the other. The techniques or skills which the coun-
selor employs are expressions and implementations of his atti-
tudes just as surely as the responses of the client constitute 
expressions and impleme~tations of the latter's values and 
perceptions of reality. 
With the above thesis as a guide, Porter developed his book "to 
provide the reader with a series of experiences involving questions or 
issues basic to the field of therapeutic counseling.tt 3 
Porter introduced a number of pre-test counseling exercises 
consisting of client statements followed by five counselor responses to 
each. The subject is asked to select what he considers to be the best 
counselor response to each statement. The counselor responses are iden-
tified as evaluative, interpretive, supportive, probing, and understand-
ing. While there is no right or wrong response, so far as the subject 
is concerned it does permit him to see his attitude and skill toward 
counseling from a client-centered point of view.4 
Fellowing a lengthy discussion of self-evaluative attitudes, 
internal f.rame of reference, and typical problems a counselor faces in 
the beginrting, middle, and closing phases of a c0unseling interview, 
1E. H. Porter, Jr., An Introduction to Therapeutic Counseling. 
Boston: Houghton Mifflin Company, 1950. 
2r~id., P.• 1. 3Ibid., p. ix. 
4rbid., pp. 190-210. 
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• I Porter 1ntroduces other exercises to assist the trainee in his counsel-
ing attitudes and skills. One exercise lists twenty client statements. 
The counselor-trainee is asked to write out a reflective counselor 
response for each one. Then he compares his response to one suggested 
by the author. Another exercise consists of twenty client expressions, 
each followed by a counselor response. The counselor-trainee is asked 
,, 
to read each client-counselor exchange, and then, in the words of Porter, 
determine' "the counselor's attitude, the frame of reference in which 
the counselor operates and the psychological climate which seems to be 
established by the counselor's actions.111 
Reeves2 developed an Attitude Scale to determine the extent to 
which Deahs of Women adhere to the principles of good counseling.!~ Her 
final instrument was made up of fifty items llconsisting of a series of 
unrelated hypothetical problem cases with five possible responses to 
each case.u 3 Cases utilized covered a wide variety of student .infrac-
tions, including situations of cheating, non-conformity, stealing, 
rebelliousness, exhibitionism, unrealistic goals, and other student 
situations frequently referred to counseling personnel. 
" The preliminary form of the Attitude Scale was submitted to a 
jury of three counseling experts who studied it for face validity. 
The items were again reviewed by the writer, and improvements and 
changes were made. The Scale was forwarded once more to the jury of 
1Ibid., p. 192. 
2Mary Elizabeth Reeves, "Measurement of Attitudes of Deans of 
Women Toward Principles of Good Counseling •11 Unpublished doctoral 
dissertation, School of Education, Boston University, 1960. 
3Ibid., p. 6. 
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three fo:d another test of face validity. 
The Attitude Scale was next mailed to seventeen men and women 
who were engaged in student personnel work. They were asked to identify 
the five possible counselor responses to each client statement acc_ording 
to the following categories: authoritarian, persuasive, sympathetic, 
judgmental, and understanding. The writer determined that a seventy 
per cent concurrence by the jur·y would be required· for any response to 
• il 
be included in the completed instrument. 
The criterion committee returned the Attitude Scale to Reeves. 
She eliminated those responses upon which there was low agreement. In 
some instances entire cases were rewritten. The Sc.ale was again for-
warded to "the jury of seventeen experts. When a high degree of consist-
ency was r.eached, the author concluded that the instrument possessed 
empirical validity. 
Reeves concluded that a reliability of test-retest would be 
impractical for her instrument, although she recognized its merits for 
I 
a heterogeneous test, such as hers. The internal consistency of the 
test was therefore determined by the Pearsonian r statistic. Reeves 
summarizes as follows: 
The scales are arbitrary groups of items and from the 
I 
computation of the correlation it can be seen that the scales 
are not factorily pure, nor are they uni-dimensional. The 
Authoritarian and Persuasive Scales correlate highly and pos-
itively with each other; they correlate highly and negatively 
with t~e Sympathetic and Understanding Scales. However, the 
Sympatqetic and Understanding Scales do not correlate highly 
with each other. The Authoritarian and Persuasive Scales are 
similar to each other and opposite to the Sympathetic and 
Understanding Scales. The Judgmental Scale is not closely 
correlated with any of the other scales. 
The four scales of Authoritarian, Sympathetic, Persuasive 
and Understanding appear to be on a continuum, and all four of 
these attitudes reflect positive thinking in a helping 
27 
"t t" 1 s1 ua .. 1on. 
Empirical validity of the Attitude Scale was determined by the 
criterion committee of seventeen professional experts. Reeves indi-
cates, 11 T\1e responses of the committee were to serve as the criterion, 
with seventy per cent concurrence by the jury to be considered signifi-
2 
cant.u 
wicas3 developed a-free-response instrument to measure counsel-
ing perception. The instrument was devised primarily as a training aid 
for new cqunselors~ The final instrument consisted· of two.equivalent 
forms. 
The writer felt that most paper and pencil exercises that had 
been constructed to aid counselor-trainers in counselor perception were 
0f the multiple choice variety, which often tested intellectual sophis-
ticati0n of a counselor-trainee instead of his counseling perception 
ability.4 A free-response ending, Wicas felt, would improve measuDably 
an instrument to be used for counselor-training. 
Wicas selected ninety-four client statements taken:from the 
typescripts of eight different clients who were undergoing therapy~ The 
II 
statements contained feelings and attitudes about homosexuality, parent-
child relationships, boy-girl, student-teacher, and peer relationships. 
His instrument also included a short counselor response to each of the 
1Ibid., PP• 36-37. 2Ibid., p. 33. 
~dward Ad0lph Wicas, "The Development and Evaluation of a Free-
Response Instrument Measuring Counseling Perception for Use in Coun-
selor Training." Unpublished doctoral dissertati0n, School of Educa-
tion, Boston University, 1955. 
4r bid • ' p • 46. 
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client statements. 
Twenty-two professional guidance workers, representing a cross-
section of the different schools of counseling, were asked to. respond 
to the client statement as they would in a counseling situation. Each 
expert, working individually,·wrote his,response on a·sheet of paper 
and returned the material to the writer for further evaluation. 
Wicas found that for thirty-four of the statements twelve or 
more counselors gave similar responses. He listed the criterion 
responses for each of the thirty-four client statements on separate 
sheets and forwarded them once more to the criterion committee. They 
were asked to determine if, in their judgment, nthe block of responses 
to a part:Lcular item were or were not similar.•.I Then each criterion 
member was asked xo identify each block of responses according to 
Snyder's system~ This would place the counselor responses on a con-
tinuum from directive through semi-directive, to non-directive.2 An 
examinatio~ of the returned materials of the thirty-four statements 
showed a high degree of agreement of the·Criterion committee. 
The thirty-four items were next arranged in a single booklet, 
with one statement to a page. An answer booklet was prepared upon 
which a counselor-trainee could write his free-response to the test 
item. One hundred graduate students in tra~ning at Boston University 
responded to the instrument. The approximate time to make a counselor 
response to each test item was determined. Minor changes were made by 
Wicas, but 
1
,no change was made in the test format. 
2r bid • , p • 48 
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Wicas explains that the thirty-four test items were divided by 
random procedure, and he designated each of the two halves as Form A 
and Form B of the test. 
The Forms A and B were administered to 100 graduate students at 
Boston University. A correlation between the split-halves produced a 
reliability of .88. When corrected by the Spearman-Brown formula a 
I 
reliability coefficient for the entire series was .93.1 
'Validity of the instrument was determined empirically by the 
experience of professional counselor experts. Wicas states: 
It is an assumption in empirical procedures such as 
foH,owed in this study that the responses of the experts to 
the test items are representative of the responses ~he 
experts would make in an actual counseling session. 
Wicas concludes that his developed instrument can be 11 used as 
a valid and reliable device which provides a means for comparing the 
response behavior of counselor trainees with the response behavior of 
expert counselors.u 3 He emphasizes the high degree of face validity 
the instrument possesses. The counselor experts were able to respond 
I 
without difficulty to the client extracts, and 11 there was a gopd deal 
,, 
of agreement among the experts regarding their response behavior in the 
structureq situations represented by the test items.u 4 He is also 
impressed by the extremely high reliability coefficients of the test 
'I 
items. 
Tpe studies described above all rely on the written words of 
clients. The writer found no counseling studies that included taped 
recordings of actual counseling client statements, as he proposes. 
1Ibid., PP• 61-64. 
3Ibid., p. 67. 
2I bid • , p • 55. 
4Ibid., p. 66. 
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Religious Counseling Attitudes 
Counseling and Religion 
Neither secular nor religious counselors can ignore the fact 
that religion plays a part in every counseling situation with both 
client and counselor. Its full impact may be only superficially felt, 
and the majority of counselors have likely given but scant attention to 
the influence of their particular religious beliefs on their professional 
duties as counselors.1 Wrenn2 states that there is an increasing recog-
nition on 'the part of all counselors of the role which religious values 
play in th~ motivations and adjustments of their clients. He feels 
that wi tho,ut a knowledge of the background of the religion of the client, 
it may be evident to the client that the counselor's poorly worded or 
superficial responses indicate that the latter is over his depth, and 
that important facets of a problem are being overlooked to the loss of 
the client. 
Counseling Attitudes of Clergymen 
That clergymen counsel is an accepted fact. Moynihan3 states 
that perhaps forty per cent of the people take their personal problems 
first to a religious leader. In some ways the minister finds himself 
in a very f~vorable situation to counsel. May4 points out that "He 
,, 
iEdward J. Durnall, Jr., James F. Moynihan, S.J., and c. Gilbert 
Wrenn, "Symposium: The Counselor and His Religion," Personnel and Guid-
~ Journal, XXXVI (January, 1958), 327. 
2rbid. 3rbid., pp. 326-334. 
~ollo May, The Art of Counseling, p. 123. New York: Nashville, 
Ablingdon Press, 1939. 
31. 
~inistei7 ha~ an entree into the hearts of many families, and is, 
practical'ly as well as ideally, the confidant of all ages." While the 
clergyman"may find counsel~ng opportunities available, his success or 
failure therein may rest largely on a harmony of his own personal 
theology and counseling philosophy. 
During the past thirty years pastoral counseling, as it is now 
understood, has attempted to incorporate the techniques of the psychol-
1 
ogy of personality and the techniques of clinical psychology. Hulme 
indicates that the present concept of pastoral counseling has emerged 
because of• a feeling that the pastor had too often failed as a counselor. 
' 
With psychological insights added to counseling, Hulme suggests that 
religion has had to adapt. itself to new ideas, and somewhere in the 
process, theology became a casualty. 
Hulme expresses what many religious counselors feel with respect 
to their pr.esent-day counseling concepts: 
However he L;eligious counse1oi7 must recognize the 
limitations of the counseling methods of clinical psychology 
which are devised with little or no regard to.religion. In 
using these methods we try either to fit them to religion or 
to fit religion to them. Now client-centered therapy humbles 
the counselor. That is good. But it is not good to humble 
religion also in the process. In other words while client-
centered therapy can be used in pastoral counseling, it must 
not be allowed to gain at the expense of the theology of the 
church.2 
Many psychologists feel that because of the very nature and 
rigidity of a minister's theological concepts it is virtually impossible 
1wi.l:liam E. Hulme, "Theology and Counseling," Christian Centurv, 
LXVIII (February 21, 1951), 238-239. 
2Ibid. 
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for him to be a good counselor. Hulme answers this question thusly: 
Naturally, if the counselee is the center of direction, 
the p'astor' s use of theology is limited, but surely no more 
so than the secular counselor's use of the fundamentals of 
psychology. Both of them must restra-in their impulse to 
point out what the principles of their specialty imply until 
the moment when the counselee sees the cornection himself or 
at least is in a receptive frame of mind. 
Hulme is quick to point out, however, that some of today's 
great counseling writers ignore the place of theology in counseling 
because too many clergymen have assumed the role o~ dogmatism and 
authoritar,ianism. When an individual has come for help, the clergy-
man has felt obligated to solve his problem, and too often has given 
advice which has created fear and guilt in the client. Such an atti-
tude is more of a problem of psychiatry than theology, in the opinion 
of Hulme.2 
In speaking of the place of theology in counseling and the life 
of an individual, Hulme observes: 
In ,this reduction of religion to its lowest common denom-
inator, have we done to it what we have done to bread? We 
took out all the rough stuff from the wheat to make our bread 
soft and fluffy. Then we discovered that we had taken out 
the vitamins. Now we put back what we took out and call it 
'enriched.' 
Theology gives structure to religion. It gives it body 
so that the intellect can share in the venture of faith. It 
tells the how and the why as well as the what. It is the 
solid stuff that lends character to religion. Instead of 
uselessly complicating religion, it fortifies it. If theology 
•enriches' religion then it ought to contribute to the potency 
of religion to 'enrich' the lives of people. It o~ght there-
fore to be a valuable tool in pastoral counseling. 
1Hulme, op. cit., p. 238. 
2Ibid. 
3Ibid. 
.33 
Hulme states that the feelings of guilt are fundamental to 
nearly every problem of human personality, that guilt feelings carry 
a religiQus history, and that most people have looked upon guilt as an 
indication they have become estranged from God and a part of society. 
He feels that the theology of the.Atonement has something vital to say 
1 
"at the point where pastoral counseling faces its fundamental challenge." 
In summation, Hulme notes that: 
Pastoral counseling and the theology of the Church are 
obviously working for the same ends. To divorce the two is 
to curtail both. Working togethe~ they can be an unbeaten 
team to minister to human need. Working together they can 
make of a pastor a distinctive counselor--a minister of the 
Church of Jesus Christ.2 
Trends in Pastoral Counseling 
The progress and ~urrent direction of pastoral counseling has 
I 
3 
not been an easy road. Hall, at the early turn of the sentury, asserted 
with some confidence that existing theological schools tended to close 
question an,d inquiry rather than to open them. 
. 4 
In a more recent publication Hartshorne of Yale University 
suggests that theological education is neither theological nor educa-
tional. St+unk5 indicates that theology is not, therefore, leading the 
1Hulme, op. cit., p. 238. 
2Ibfd., pp. 238;239. 
3G. s. Hall, Educational Problems, p. 188. New York: Appleton 
Press, 1911. 
4Hugh Hartshorne, "Theological Education and the Churches," 
Religious Education, XLIX, No. 5 (September-october, 1954), 340-347. 
5orlo Strunk, Jr., "Clinical Pastoral Training: Experiment in 
Theological Education," School and Society, LXXXIII (May 27, 1956), 
183-186. 
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sheltered life that some writers might indicate, and that many of their 
advancements and changes, brought about through modern twentieth century 
theory and implementation, have come only after diligent and persistent 
experimeqtation and change. 
I 
As early as 1925 pastoral psychology, as it is now understood, 
had its beginning. Boisen received permission for a small group of 
theology students to receive practical experience in a hospital. At 
about the same time Cabot, a professor in clinical medicine at Harvard, 
explained: 
When we urge a theological student to get 'clinical 
experience' outside of his lecture rooms and his chapel, 
to visit the sick, the insane, the prisons, and the alms-
houses, it is not because we want him to get away from his 
theology, but because we want him to practice his theology 
where it is most needed! i.e., in personal contact with 
individuals in trouble. 
By 1951 the general pattern of pastoral counseling had been 
progressed' to the poiAt that Rogers observed: 
Ministers and religious workers are seeking trainiAg in 
counseling and psychotherapy in order to improve their skill2 in dealing with the perso~al problems of their parishioners. 
R~gers' statement is echoed by pastoral leaders in the coun-
seling field. Hiltner in 1943 wrote that modern medical science had 
discovered ,that many physical disorders were caused in part, at least, 
by sick attitudes and sick emotions: 
1R.. c. Cabot, Adventures on the Borderland of Ethics, pp. 6-7. 
New York: Harper & Brothers, 1926. 
2 Carl Rogers, Client-centered Therapy, p. 3. Boston: Houghton 
Mifflin Company, 1951. 
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If people are sick not only because of germs and falls but 
also because of short circuits in the emotional hook-up, then 
the pastor, as representative of an army of salvation in the 
realm of the spirit, has to become interested.! 
Johnson2 is another pioneer of the clinical, pastoral counsel-
ing movem~nt. His progressive and farsighted vision of "lea~ning by 
doing" gave impetus to the advancement of pastoral counseling. 
That recognition and acceptance of basic counseling trends 
have been recognized and accepted by the Protestant clergy is indicated 
in the words of Wise: 
The people to whom the clergyman preaches frequently have 
deep e~otional problems, and they need personal help in the 
form qf counseling. Counseling is essentially communication 
and as: such is a two directional process. It is not what the 
counselor does to or for the counselee that is important; the 
import,ant thing is what happens between them. The pastor 
needs to know himself as well as to understand the dynamic 
process of personality as they find expression in the counselee.3 
Most writers, secular and theological, agree that Rogers' writings 
I 
and studies have had a marked influence in clinical pastoral training. 
While few, if any, follow Rogers' techniques entirely, permissiveness 
and "non-directiveness11 are quite characteristic of leaders in pastoral 
counseling. Johnson of Bo~ton University School of Theology gives the 
following definition of counseling: 
Counseling is a responsive relationship arising from 
expressed need to work through difficulties by means of 
,I 
lseward Hiltner, Religion and Mental Health, p. 17. New York: 
The Macmillan Company, 1943. 
2Paul E. Johnson, "Clinical Education of the Pastor," Christian 
Education, XXX (March, 1947), 103. 
3carroll A. Wise, Pastoral Counseling, p. 10. New York: 
Harper & Brothers, 1956. 
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emotional understanding and growing responsibility •••• 
Counseling follows a natural sequence of progressive steps 
from the expression of a need to work through difficulties 
in a '1responsive inter-persona~ relationship, to the release 
of feelings, the search for better understanding of the 
feelings, the gaining of revealing insights, and decisions 
to take appropriate responsibility for what needs to be 
done.' When a pastor seeks to help persons to help them-
selves grow by these procedures, he is engaged in Pastoral 
Counseling .1 
C'ounseling, as described by Johnson, is a far cry from the 
dogmatic, authoritarian attitude sometimes ascribed to the clergy--
and in many instances rightfully so. 
2 Atwater made a study of the emphasis being accorded pastoral 
counseling in seventy-one accredited Protestant theological seminaries 
I • 
in the United States. For purposes of analysis, he subdivided the 
course offerings into three areas: (1) those courses which are 
included under the psychology of religion, pastoral psychology, and 
.the dynami~s of human behavior, (2) courses which are basically con-
cerned with pastoral counseling, its philosophy and its methodology, 
and (3) pr~cticum courses in pastoral counseling theory to the actual 
counseling situation. He was impressed by the wide selection of course 
offerings aVailable at many of the theological schools. Many of the 
course offerings were closely allied to those of psychology and coun-
seling. 
lPaul E. Johnson, Psychology of Pastoral Care, pp. 73-74. 
New York, Nashville: Abingdon Press, 1955. 
2charles R. Atwater, "A Study of the Increased Emphasis on 
Pa·storal Counseling in Accredited Protestant Theological Seminaries in 
the United States," pp. 39-40. Unpublished Master's thesis, School of 
Education, Boston University, 1958. 
37 
Atwater reports the following enlightening information: 
The 71 separate faculties of the members of the American 
Association of Theo~ogical Schools offer a total of 191 courses 
{an average of 2.69 courses per seminary) in that portion of 
the pastoral counseling field which embraces the psychology 
of religion, pastoral psychology, and the dynamics of human 
behavior. These same faculties offer a total of 184 courses 
(an ~verage of 2.59 courses per seminary) in the theory and 
prac~ice of pastoral counseling, and during the regular academic 
year ·they offer 106 practicum or clinical practical training 
courses (an average of 1.49 courses per seminary).! 
Studies of Counseling Attitudes of Clergymen 
The clergyman's role as a counselor has taken on added dimensions 
during the past few years. Counseling, guidance, and psychotherapy are 
becoming quite familiar terms to the Catholic, Protestant, Jewish reli-
gious leaders. As stated previously, religious beliefs, consciously or 
otherwise, help to mold ecclesiastical and lay members' attitudes 
toward ind'ividuals and themselves. The clergyman will likely see his 
role as a counselor from his religious background and convictions. 
Counseling Attitudes of Protestant Clergymen 
Among the Protestant churches pastoral counseling has probably 
found its most enthusiastic support. Such leaders as Johnson, Hiltner, 
and Wise have set forth and formulated many of the aims and goals of 
pas~oral counseling. Clinical training and broad psychological back-
ground, together with theological courses, have been among their major 
objectives for ministers in training. 
Hiltner states, "In terms of basic attitudes, approach and 
method, pastoral counseling does not differ from effective counseling 
1 At~ater, op. cit., pp. 45-46. 
3.(3 
by other types of counselors.n 1 
The writer found an abundance of philosophical books relating 
to pasto~al counseling, but there appears to be a paucity of studies 
I 
and research to indicate how religious leaders function in their roles 
as counselors. Scruggs gives two possible reasons for the limited 
research conducted to measure counseling attitudes: 
First, the complexity and variability of attitudes does 
not lend itself easily to measurement, and secondly, the 
most prevalent method used to measure attitudes,2the ques-tionn~ire, cannot be considered wholly reliable. 
~or his doctoral dissertation Riday, 3 in 1956, compared the 
counseling methods employed by graduates of Andover Newton Theological 
School anq Eastern Baptist Theological Seminary.k These two seminaries 
were selected because of their contrasting philosophies and curriculums. 
Andover Newton Theological Seminary offers a number of excellent coun-
seling courses, including clinical training for twelve weeks. The 
Eastern Baptist Seminary offers a rather limited selection of courses 
in counseling, and no clinical training. 
Riday developed two forms to record the data of the study. On 
the Counselor Information Sheet the subject listed his type of employ-
ment, academic background, experience, and books and related materials 
1seward Hiltner, The Counselor in Counseling, p. 11. New York: 
Abingdon-Gokesbury Press, 1952. 
~llie W. Scruggs, "An Analytical Survey and Study of Counsel-
ing Attitudes and Practices of Congregational Clergymen in New England." 
Unpublished Master's thesis, School of Education, Boston University, 
1959. 
3G.E. Riday, "A Comparative Study of the Counseling Methods 
Employed by the Graduates of Andover Newton Theological School and 
Eastern Baptist Theological Seminary." Unpublished Doctoral disserta-
tion, Unive~sity of Michigan, 1956. 
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pertaining to counseling which the subject had read during the previous 
•I five years. 
The subjects in the study used an Interview Report Form to 
record counseling interviews during any four-week period between October 
1 and Nov~mber 30, 1955. This form permitted the subject to describe 
his clients, their problems, the apparent and felt attitude the coun-
selor and ~counselee held for one another, and notations for referrals, 
and whether records were maintained of counseling sessions. 
Eight criteria were selected by Riday to evaluate the interviews 
submitted by the respondents: 
1. Identification of the Real Problem 
2. Clarification of the Problem 
3. Encouragement of Free Expression of Feelings 
4 •. Absence of Moralizing or Preaching 
5. ~ppropriate Use of the Resources of the Christian Faith 
6. Identification of the Client's Need with his Problem 
7. Helping the Client to Help Himself 
8. The Ability to Recognize the Need for a Referral 
Three persons with professional counseling experience were asked 
to evaluate individually 111 of the reported interviews. Fifty-three of 
the interviews were reported from graduates of Andover Newton Theologi-
cal Seminary, and fifty-eight came from graduates of Eastern Baptist 
Theological Seminary. They were to be judged as "good," ''questionable," 
or "poor." The correlation between the average of the three judges and 
Riday, who worked independently of the judges, was .74. A correlation 
of .85 was obtained of the four-person evaluation when the Spearman-
Brown formula was used. The responding counselors of the two seminaries 
were rated as follows: 
40 . 
Andover Newton Eastern Baptist 
Good ••••• . . . . 35 . . . . . . . 8 
Questionable • . . . . 12 . . . . . 18 
Poor • . . . . . . . . 6 . . . . . 32 
Total 53 58 
Riday concluded that his hypothesis was correct, that the 
graduates of Andover Newton Theological Seminary, with opportunity for 
theoretical and practical counseling opportunities, employed counseling 
methods which were more in agreement with professional counselors than 
did the graduates of the Eastern Baptist Theological Seminary which 
offered fewer counselor-training opportunities in their seminary work. 
D:oyle1 completed in ·1958 a study of counseling attitudes and 
practices of ninety-six Baptist ministers in the New England area. 
(Inasmuch ~s the writer will review six theses by persons who used 
the same questionnaire, jury findings, format, and general procedures 
as Doyle, the writer will be quite specific in reporting Doyle's pro-
cedures in ~eveloping the counseling attitude questionnaire and 
processing the data elicited on eight variables.) 
1Laurence Doyle, "An Analytical Survey and Study of Coun-
seling Attitudes and Practices of Baptist Clergymen in New England." 
Unpublished Master's thesis, School of Education, Boston University, 
1958. 
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Doyle and Nease constructed a questionnaire which would reflect, 
among other things, 11some basic st~dies and practices of professional 
' 1 
counselors," The pilot questionnaire was first presented to a seminar 
group of forty graduate students majoring in guidance and counseling at 
Boston University School of Education. They were asked to evaluate 
fifty statements to determine if they were representative of profes-
sional counseling attitudes and practices. Only those statements were 
retained for Doyle's final questionnaire which had an eighty-five per 
cent agreement of the forty seminar students. Thirty-nine statements 
ultimately met this test. 
The seminar group also suggested that the following variables 
be a part or Doyle's study: 
1. Age·of clergyman 
2. Length of time as a clergyman 
3. Amount of training received for counseling 
4. Amount of counseling done per week 
5. Size of clergyman's membership 
6. Area in which clergyman's chur.ch is located 
7. Extent of clergyman's formal educational training 
8. Percentage of clergyman's counseling done with the 
people of his own parish 
The final questionnaire was divided into two sections. Part I 
included questions relative to the eight variables noted above. Part II 
contained the following thirty-nine statements relating to counseling 
attitudes and practices: 
1stephen Wesley Nease, "An Analytical Survey and Study of Coun-
selor Attitudes and Practices of Ministers of the Church of"the Naza-
rene." Unpublished Master's thesis, School of Education, Boston 
University, 1959, p. 7. 
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1':. It is. desirable that a pastor have some formal training in 
counseling in order to be an effective counselor. 
2. An effective pastor-counselor shoul9 have a general knowledge 
of basic psychology. 
3~ There are instances where a pastor-counselor should refer 
emotionally disturbed parishioners to a professional 
counselor. 
4. It is best for the counseling session to be held in the 
church office rather than in the parsonage parlor. 
5. 1When the person to receive counseling is of the opposite sex, 
'the pastor's wife should be present during the counseling 
session. 
6. Counseling would be more effective if the pastor-counselor 
\had one of his colleagues present during the counseling 
,session. 
7. A pastor-counselor should seek to find the counselee's 
problem as soon as possible. 
8. In erfective counseling it is important that the counselee 
feel at ease. 
9. A pastor-counselor should always inform the counselee that 
he will be acceptant and understanding of his problem. 
10. lf a counselee seems to veer away from the problem he h~s 
been discussing, the pastor-counselor should seek to direct 
h'im back to the main subject. 
11. A pastor-counselor should be prepared to give answers to as 
many problems as he might possibly be confronted with by a 
counselee. 
12. As the counselee presents his problem, the pastor-counselor 
should always search in his mind for the solution best 
suited to the case at hand. 
13. When the pastor-counselor has reached a solution, it should 
be carefully explained so that the counselee·may understand 
it and be able to follow instructions. 
14. In the case of a problem involving moral or ethical standards 
in which the church already has a stated position, the pastor-
counselor should explain the church's position as soon as the 
problem becomes clear. 
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:C5. The pastor-counselor should maintain a strictly neutral 
attitude when counseling and not allow his doctrine or 
convictions to be apparent to the counselee. 
16. In some cases a number of sessions with the counselee will 
be necessary before an effective solution to the problem 
will be reached. 
11. A pastor-counselor should be acceptant and·understanding 
of a counselee who doubts the existence of God. 
18·• A pastor-counselor should be acceptant and understanding 
of a counselee who is living in immorality and sin. 
19. A counselee states, 11 1 hate my husband... The pastor-
counselor should attempt to convince the counselee that 
this attitude is wrong. 
20. A counselee states quite emotionally, 111 don't believe that 
God is love.u The pastor-counselor should attempt to 
convince the client that God is love. 
21. A counselee states quite emotionally, "I am going to kill 
myself·" The pastor-counselor should explain to him why 
this is not a solution to the problem. 
22. A counselee states quite emotionally, 11 ! think the moral 
standards of the church are a lot ·of bunk." The pastor-
bounselor should then defend the moral standards of the 
church. 
23. A minor admits the theft of an automobile during a counsel-
ing session. The pastor-counselor is morally obligated to 
inform his parents and the police. 
24. Under no circumstances should the pas~or-counselor reveal 
cpnf'idences expressed during the counseling session. 
25. It is permissible for a pastor-counselor to use as illus-
trative material actual cases from his counseling experience. 
26. There should be definite limits set as to length and number 
of counseling interviews. 
27. When a counselee misses an appointment, the pastor-counselor 
should immediately contact him to find the reason for his 
absence. 
28. When it is quite evident that a parishioner needs counsel-
ing, the pastor-counselor should try to arrange for a 
counseling interview. 
29. If a counseling session is being recorded on tape, the 
counselee's permission .should be obtained. 
30. When the counselee makes a statement known to be untrue, 
., the pastor-counselor should inform him that he is not 
telling the truth. 
31. In effective counseling, the pastor-counselor should control 
the direction of the interview. 
32~, It is generally considered that it is difficult to have an 
effective counseling relationship with close friends and 
relatives. 
33. If more information is needed concerning the counselee, the 
counselor should seek such information from the counselee's 
relatives and friends. 
34. If in a moment of anger the counselee uses profanity, the 
,'pastor-counselor should kindly .inform him that this is not 
desirable. 
35. A pastor-counselor should allow the counselee to give free 
expression to his thoughts regardless of how unethical or 
immoral they may be. 
36. ft.. counselee states quite emotionally, ltLife isn't worth 
living any more." The pastor-counselor's reply might be, 
"Now, now, everything'~ going to be all right •11 
37. The counselee states tearfully, "I'm broke and don't know 
where my next meal is coming from." The pastor-counselor 
s~ould invite 9im home for supper or seek to lend him some 
money. 
38. It would be well for the pastor-counselor to have in mind 
a series of questions to be used in case the conversation 
lags. 
39. A pastor-counselor should be convinced that apart from the 
context of the church there can be no satisfactory adjust-
ment to life. 
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Each clergyman in the study was asked to indicate the extent of 
his agreement or disagreement with the thirty-nine statements by check-
ing one of the following: agree, strongly agree, disagree, strongly 
disagree, uncertain. In his final tabulations, Doyle presented the 
data in three categories: agree, disagree, uncertain. 
The selected responses of the clergymen were compared with the 
choices of a jury of seven counselor trainers at Boston University. 
The following are some of the implications Doyle1 drew from the 
comparison of the clergymen's responses to those of professional experi-
ence: 
1. Clergymen who had been in the clergy less than ten years 
~ere more in agreement with professional counselors than older clergymen. 
2. Younger clergymen, between the ages of twenty-five and forty, 
were in closer agreement with the secular counselors than clergymen over 
forty-one. 
3. Seminary-trained clergymen agreed with the jury on twenty-
one of the thirty-nine questionnaire statements. The non-seminary-
trained clergymen agreed with the counselors on fifteen of the thirty-
nine statements. Again Doyle concludes that seminary-trained clergy-
men are more in agreement with professional counselors than non-seminary 
clergymen. 
4. Those persons who had formal training in counseling agreed 
with the jury on twenty-six of the thirty-nine s~atements on the ques-
tionnaire; whereas those clergymen with no formal counseling training 
agreed on only ~ighteen of the thirty-nine. 
1Doyle, op. cit., PP• 54-64. 
4~ 
5. Clergymen in urban areas agreed with the secular counselors 
on twent~-four of the thirty-nine statements; suburban ministers, 
twenty-five of the thirty-nine; and rural, sixteen of the thirty-nine. 
Again Doyle was able to conclude that clergymen officiating in urban and 
suburban areas are more in agreement with the professional counselors 
than those clergymen who officiated in rural areas. 
6. Doyle did not find any appreciable differences between the 
responses of the clergymen and secular counselors when the variables of 
training in counseling, time spent in counseling, and amount of counsel-
ing time spent with own parish members were considered. 
Nease, 1 in 1959, studied similarities and differences in coun-
seling attitudes between pastor-counselors and secular counselors. The 
study was limited to 125 Nazarene clergymen practicing in eastern United 
States and the Maritime Provinces. 
I 
Nease utilized the same counseling questionnaire, jury findings, 
and variables for his study that Doyle employed. He reports: 
1. 'Significant differences between pastor-counselors and 
.. the jury of counselor-trainers were found in a larger 
percentage of questionnaire statements (6~) than those 
where no significant difference was observed (38%). 
2. The fact that in the statements where differences were 
noted, 25% were at the .05 level of significance, while 
75% were at the .01 level, would indicate that signifi-
,cant differences did exist between pastor-counselors of2 the Nazarene church and the jury of counselor trainers. 
The following variables were not factors affecting the responses 
of the Nazarene clergymen when compared with the responses of the jury 
I 1Nease, op. cjt. 
2~., PP• 32-33. 
of counselor-trainers: 1 length of time as a clergyman, age, formal 
training in counseling, size of church, number of hours spent by the 
clergyman each week in counseling, and amount of counseling each week 
' 
a clergyman's own members. 
Seminary or graduate training tends to increase significantly 
I 
the degree of agreement between Nazarene clergymen and the jury of 
counselor trainers, as compared to clergymen with less than college 
training. 
2 
Scruggs employed Doyle's counseling questionnaire, jury find-
ings, and, ~or all practical purposes' the same eight variables to study 
the counseling attitudes and practices of 101 Congregational ministers 
in New England. 
His statistical analysis revealed that the following variables 
were not factors affecting the responses of the pastor-counselors in 
relation to the responses of the jury of counselor trainers: age, 
size of church membership, the church location of the ministers in the 
study, train1ng in counseling, hours spent in counseling each week by 
the clergymen, or the amount of time spent in counseling members of 
their own congregations. 
In summary, Scruggs found that Congregational pastor-counselors 
of his study possessed counseling attitudes very similar to those of 
professional counselors at Boston University. The 101 respondents in 
the study agreed with the jury on thirty-seven of the thirty-nine state-
1Nease, op. cit., pp. 30-77. 
2scruggs, op. cit. 
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ments, for' a 97.8 per cent agreement. A significant difference was 
determined at the .05 level of confidence on statements four and seven 
of the questionnaire (where counseling should take place, and if a coun-
selor should seek to find the counselee's problem as soon as possible).1 
Mahoney2 studied the counseling attitudes and practices of 100 
Unitarian ministers in northeastern United States. She followed Doyle's 
. 3 
recommendation by using his counseling questionnaire, jury findings, 
and variables. 
The respondents for Mahoney's study were Unitarian ministers 
I 
whose names and addresses were obtained from the Unitarian Yearbook, 
1958-1959. 
Mahoney4 determined that the following variables were not 
factors which affected the responses of the Unitarian ministers when 
compared with the responses of the seven professional counse'lors at 
Boston University: age, experience, size of church, formal counselor 
I 
training, time spent in counseling, and time spent in counseling their 
I 
own church members. 
l 
Couns~lor-ministers pastoring in rural areas differed signifi-
cantly from the counselor-jury in relation to the thirty-nine responses. 
The difference was determined at the .05 level of confidence. 
1scruggs, op. cit., pp. 48-63. 
2sheil~ Mahoney, "An Analytical Survey and Study of Counseling 
Attitudes and Practices of Unitarian Ministers in Northeastern United 
States .u Unpublished Master's thesis, School of Education·, Boston 
University, 1959. 
3ooyle, op. cit., p. 65. 
~ahoney, op. cit., pp. 46-66. 
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A concluding statement, in summary, would indicate that the 
total group of 100 Unitarian miAisters agreed with the jury of counselor-
trainers. on thirty-seven of the thirty-nine statements on the question-
naire for a 94.8 per ceAt agreement •. Gn the basis of the instrument 
employed, the ministers of Mahoney's study were in very close agreement 
with the jury of counselor-trainers. 
Counseling Attitudes of Catholic Clergy 
Catholic leaders see a relationship between religion and coun-
seling--God 'and man, counselor and client. Reverend Curran1 poin~s out 
that while relationships may exist between them, each is inherently 
I different, and one cannot be s~bstituted orcexchanged for the other. 
Stafford, c.s.u., indicates that a counseling process need not 
be singularly Catholic, but that "the Catholic counselor must always 
. 2 
as a person function as a Cathollc ·" He suggests that his approach to 
counseling will conform with the best current counseling theories. 
I 
Bier' S1 concept _of a Catholic counselor follows: 
As a G~tholic, I consider this care to be first of all a 
spiritual nature and to be exercised through the spiritual 
ministration of the priest • • • a clergyman would think of 
himself as 11 being dedicated princ-ipally to the religious care 
of those entrusted- to him.3 
Moynihan expresses a Catholic attitude toward counseling in 
1Reverend C. A. Curran, "Religious Factors and Values in Coun-
seling ,u The Catholic Counselor, III (Autumn, 1945), 4. 
2Father J. w,. Stafford, C .. s .U., "What Is a Catholic Counselor?" 
The C~tholic Counselor, IV (Winter, 1960), 41-42. 
3Reverend Willi-am C. Bier, S.J., "Goals in Pastoral Counseling ,u 
Pastoral Psychology, X (February, 1959), 9. 
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these words: 
Pastoral· .counseling primarily involves education and 
re-education, a realization of how a problem may be solved 
throug~ the means at hand in a given religion, be it prayer, 
the sacraments, conferences and retreats, whereby a new outlook 
on life is reached, new motivations are reached and the basis 
of character modification through a change of will is developed. 
The primary function of the pastoral counselor is. the ca~e of 
the souls entrusted by ecclesiastic jurisdiction for this 
mintstration and since this is a spiritual function the means 
he employs will be primarily spiritual.! 
2 . 
Harney's study of counseling attitudes and practices of ninety-
three Catholic nuns residing in the Boston area was completed in 1960. 
She utilized Doyle's thirty-nine statements, previously described, to 
measure the pounseling attitudes of her subjects.3 
Harney concluded that: 
1. No signifieant differences between nun-counselors and 
the jury of seven counselor-trainers were found in a 
l~~ger ~ercentage of questionnaire statements (51%) 
than those where significant differences were observed 
(49%). 
'I 
2. The fact that in the statements ·where differences were 
noted, 26% were at the .05 level, while 74% were at the 
.01 level of signi.ficance, would indicate a high level 
~ of significance where differences exist between the nun-
counselors and the jury of counselor trainers.4 
Harney5 found that the following variables have no relation to 
· the responses of the nun~counselors to the thirty-nine counselor state-
Lournall, Moynihan, and Wrenn, op. cit., p. 328. 
2caroline Eva May Harney, 11An Analytical Survey and Study of 
Counselor Attitudes of a Group of Catholic Nuns •11 Unpublished Master's 
thesl$, School of Education, Bo~ton University, 1960. 
3ooyle,
1 
op. cit., p. 65. 
~arney, op. cit., pp. 36-37. 
5rbid., pp. 34-63. 
~1 
,, 
ments whe~ compared with ~he responses of the jury of counselor-
trainers: length of time a nun, age, educational training, time spent 
in counseling, and level of grade teaching. 
Counseling Attitudes of Greek-Orthodox Priests 
A study of counseling attitudes and practices of ninety-seven 
Greek-ortho,dox Priests was recently completed by Stamas.1 They were 
residing in the New England states. 
Counseling among the Priests of the Greek-orthodox Church, 
according tq Stamas,2 has not developed into a science to the degree 
that may be observed among some Protestant clergymen. Greek theologians 
do not feel '~hat counseling should be a part of confession. Confession 
should be limited to the verbalization of consciously felt guilt, and 
as such it is a preventative measure against the development of patho-
logical guilt. 
'I 
Stamas utilized Doyle's thirty-nine statements, heretofore 
described, together with the ?arne jury findings, to study the counsel-
ing attitudes of her subjects. Following is a brief summary of her 
findings: 3 
The length of time as a Priest, age, formal training in counsel-
ing, size of Priest's church, location of church, or amount of time spent 
lAnne M. Stamas, "An Analytical Survey and Study of Counseling 
Attitudes and Practices of Greek-Orthodox Priests·" Unpublished Master's 
thesis, School of Education, Boston University, 1960. 
2Ibid., PP• 30-31. 
3Ibid., pp. 37-62. 
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in counseling members of own congregation are variables analyzed which 
have no significant relationship to the responses of the Priests as 
compared w~th the selection of the jury members. 
A comparison of the total responses of priest-counselors with 
the jury of counselor-trainers showed a statistically significant dif-
ference on twenty-one of the thirty-nine counselor statements. Three 
of the statements were observed at the .05 level of significance. The 
remaining eighteen st.atements were at the .01 level. On the basis of 
the counselor questionnaire used in Stamas' study, it is apparent that 
Greek-orthodox Priests do differ significantly in their aounseling 
attitudes and· practices from the jury of seven counselor-trainers. 
And as Stamas concludes, "It is further apparent that a high degree of 
agreement exists among the priests themselves in their counseling 
1 
attitudes and practices·" 
Counseling Attitudes of Rabbis 
The limited literature available indicates that the Jewish 
rabbi has not entered into the field of pastoral counseling as enthus-
iastically and rapidly as have many Christian leaders. Rabbis are . 
primarily teachers of the Hebrew tradition. Steinberg2 points out that 
' 
while the rabbi's role is multiple, his first and most important role 
is that of a teacher. 
1 Stamas,',', op. cit., p. 63. 
2Milton Steinberg, Basic Judaism, p. 115. New York: Harcourt, 
Brace and Company, 1947. 
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1 Scpnitzer indicates that the transition from a teacher to a 
professional counselor who listens and· helps· others might be a diffi-
cult one for rabbis. 
That the Jewish leaders are becoming more cognizant of the 
counselor's role may be gathered from the following: 
It is no longer a matter of debate whether rabbis should 
be counselors. They are counseling, regardless of whether 
they can or not. Our committe·~ approves the training in 
counseling now being given theological students, but strongly 
feels that members of our Conference should also have post-
graduate\, in-service training available to them.2 
Barkin made a study of the counseling attitudes and practices 
of eighty-nine Reform Rabbis.3 She used Doyle's questionnaire, his 
jury findings, and the same variables, which have been previously des-
cribed. 
The eighty-nine rabbis were in agreement with the seven jury 
counselors on 89.7 per cent of the thirty-nine counselor statements. 
(', 
Barkin makes the following conclusion·: 
This study proved that Reform Rabbis, as a group, do 
agree, to a high level, in their counseling attitudes and 
practices with secular counselors, as represented by the 
jury.4 
1Jeshafa Schnitzer, New Horizons for the Synagogue, p. 16. 
New York: Bloch Publishing Co., 1956. 
I~ • • 
2George•' Lieberman, "The Rabbi in His Role as Pastor," paper 
presented at the Sixty-seventh Yearbook, 1957, Central Conference of 
American Rabbis, Maurice Jacobs, Philadelphia, 1958, p •. 126. 
3Pearl Barkin, "An Analytical Survey and Study of Counseling 
Attitudes and Practices of Reform Rabbis of Northeastern United States." 
Unpublished Master's thesis, School of Education, Boston University, 
1959. 
4:r bid • ' p • 53. 
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The variables of age, length of service as a Rabbi, counselor 
training, location of temple, temple membership, amount of time spent 
in counseling, and amount of time spent in counseling one's own con-
gregation are·significantly related to the counseling attitudes of 
Reform Rabois when their responses are compared with the professional 
. 1 JUry. 
Bishops of the Church of Jesus Christ 
of Latter-Day Saints 
To the writer~'s knowledge, no official Church books or publica-
tions indicate that bishops of the ~atter-Day Saints' Church should 
have training in counseling. Only two studies were found which suggest 
that bishops of the Church of Jesus Christ of Latter-Day Saints might 
be involved in counseling situations.2,3 
As previously stated in Chapter I, bishops are not trained for 
I 
their ecclesiastical assignments at theological schools. They are not 
selected as bishops particularly for· their counseling ability or experi-
ence. They have numerous responsibilities and assignments: 
Since a bishop is concerned largely with temporal affairs, 
including the care of the needy, he should be a man of judg-
ment, integrity and thrift. He should be qualified to keep 
accurate account of the tithes and ward funds. ·He should be 
wise, tactflul, sympathetic, and considerate. He should 
develop executive ability in his. labors and set an example 
in the systematic, careful handling of his own affairs. As 
lB k" . "t ar 1n, op. C·1 • , 
2Meadows, op. cit. 
3Glenn, op. cit. 
pp. 45-52. 
president of the Aaronic Priesthood, he should be especially 
qualified to handle boys and supervise the activities of this 
Priesthood.! 
A bishop, therefore, is selected on the basis of his skill and 
ability to work with people, to administer in problems of business, 
and on the basis of his spiritual goodness. The duties of a bishop 
are not pre,scribed in any specific detail. It would appear that the 
I 
" Church leaders lay out the general philosophy, plan, and procedure of 
their duties, and then indicate confidence that they will discharge 
I 
their responsibilities and powers wisely for the general welfare of 
their ward membership. While there is nothing specific in church lit-
erature which designates the bishop as counselor, the following quota-
tion would indicate that the bishop would have ample opportunity if he 
desires to counsel: 
The bishop and his counselors Ltwo assistant~, though 
assisted by specifically authorized leaders, are responsible 
for every Church program and activity conducted within the 
ward with the single exception of the quorums and groups of 
the Melchizedek Priesthood which come under the direction of 
the stake presidency.2 
While there is litt1e p_rinted information that bishops should 
counsel, ~he Church's philosophy of the worth and value of the indi-
vidual might bear some relationship to the philosophy of present-day 
counseling defi.ni tions. 
1Handbobk of Instructions for Bishops and Stake Presidents of 
the Church of Jesus Christ of Latter-Day Saints, pp. 45-56. Salt Lake 
City: Deseret News Press, 1949. 
~elps and Suggestions for Ward Bishoprics, Church of Jesus 
Christ of Latter-Day Saints, p. 3. Salt Lake City: Deseret News Press, 
1956. 
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Arbuckle suggests that the current view of counseling as aiding 
rather than moralizing is a rather recent concept. He says further: 
The basic objective of counseling is to help the indi-
vidual to become independent and capable for functioning 
on his own. Self-determination and self-clarification will 
be possible only when personal insight has been achieved.! 
In ,another publication, he states: 
Williamson's definition of counseling as 'a means of 
helping people to learn how to solve their own problems' 
differs but little from that of Rogers', 'A means of allow-
ing the client to gain an understanding of himself which 
enables him to take positive steps in light of his new 
orientation.' 2 
Although the'writer has found no indication in off~cial 
Church books or publications that bishops of the LDS Church should 
have training in counseling, this does not mean that the Church frowns 
uppn secular learning. The fundamental philosophy of the Church is 
one of advancement and learning in all fields, as attested by the 
following: 11 The glory of God is intelligence, or, in other words, 
light and truth.u3 11 It is impossible for a man to be saved in ignorance."~ 
While ·bishops are not required to engage in counselor training, 
there is ample evidence they are involved in counseling situations.5 
1Dugald s. Arbuckle, Student Personnel Services in Higher Edu~· 
cation, pp. 122, 118-139. New York: McGraw-Hill Book Company, 1953. 
~ugald s. Arbuckle, 11 Good Counseling--what Is It?n Educational 
Administration 'and Supervision, XXIV {May, 1948), 304-309. 
3The Doctrine and Covenants of The Church of Jesus Christ of 
Latter-Day Saints, 93:63. Published by the Church of Jesus Christ of 
Latter-Day Saints, Salt Lake City, Utah, 1935. 
4rbid.' 131.6. 
5Help and Suggestions for Ward Bishoprics, op. cit., pp. 17-31. 
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Church policy dictates that bishops interview their members for partici-
pation in sacred church ordinances, church offices, and assignments, 
the need for welfare help, and other special callings.1 Many of these 
interviews develop into therapeutic counseling sessions. 
THe very fact that bishops must.on occasion serve as judges to 
their ward members makes their position as counselors somewhat awkward 
and difficult. Certainly many professional secular counselors would 
frown upon such a dual responsibility. Experience appears to bear out, 
however, the fact that many bishops are successful in their role as 
counselors, ~ven though they frequently assume the role of administrator, 
executive, or judge. 
The !bishop i.s often referred to as the ttfather11 of his ward. 2 
The Church members look to him for counsel and advice. 
The above statements do not differ signific~ntly from an aim 
of the Mormon Church,. as stated by Joseph Smith:3 "Happiness is the 
object and design of our'existence; and it will be the end thereof, if 
we pursue the path that leads to it. • • ·" 
Widtsoe discusses the point .at greate~ length: 
The happy person is in harmony with conditions and things 
about him. He does not quarrel with Ais surroundings. He is 
in full adjustment to his environment, a fully intesrated man. 
This adjustment enters the material, mental and spiritual 
worlds. Everything th~t constitutes a man is concerned in the 
1Hyrum M. Smith and Janne M. Sjodahl; Doctrine and Covenants 
Commentary, p. 413. Cambridge, Mass.: University Press, 1950. 
~Ibid. 
3Joseph Fielding Smith (comp.), Teachings of Joseph Smith, 
p. 255. Salt Lake City: Deseret News Press, 1938. 
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process of adjustment: Frequently, however, a man's environ-
ment, not of his own making, is in opposition to law and order. 
Happihess, therefore, is not merely conformity with the exist-
ing order, but also conquest over improper conditions. This 
completes the adjustment to a person's environment.! 
2 Mradows, in his study of Mormon bishops, concludes that the 
individual is the focal point for both the Church and the professional 
counselor. Four of his conclusions are: 
1. Basic purpose of both professional counseling and that 
of the Church is to help people improve themselves. 
2. 'Basic interest of both is in the individual and his 
attainment of satisfactory adjustment and happiness. 
3. Recognition of the existence of a problem and of the 
need for solving it by the individual is the first step 
of both fields toward resolution of a problem. 
4. Need for understanding, forbearance, and'objectivity 
iather than judgment on the part of the counselor is 
a basic tenet of both the Church and professional 
counselor.3 
In speaking of areas of disagreement, Meadows4 suggests that 
the bishop may on occasion serve as a judge, making his position as a 
counselor somewhat awkward. A second area of possible difference 
between the Church leaders and professional counselors is the relative 
place of training and inspiration. On this point Meadows concludes: 
While each acknowledges the place and value of both, the 
Church clearly places the counsel of God above that of man, 
and professional counseling is equally firm about the need 
and desirability of professional training in theo~y and 
1Widtsoe, op. cit., p. 20. 
2Meadows, op. cit., p. 22. 
3Ibid., pp. 30-31. 
4rbid., P• 31. 
technique. Despite these few differences, and in light of 
the areas of agreement, the two fields appear to be not 
incompatible but rather unintroduced to each other.l 
To determine the bishops' counseling duties in-practice, 
·Q-
Meadows constructed a questionnaire and mailed it to 164 selected 
bishops. They lived in geographical areas from urban to rural settings 
throughout the western United States, Canaaa, Mexico, and Hawaii. One 
hundred bishops were included in his study. 
All bishops indicated they had entered into counseling sessions 
over the previous year. Thirty-three bishops had conducted from one to 
ten interviews; twenty-five from ten to twenty interviews; thirteen, 
twenty to thirty interviews; nine reported from thirty to forty inter-
views·; thirteen, from forty to fifty interviews; two reported from 
fifty to sixty interviews; one reported sixty to seventy interviews; 
and four bishops reported over seventy such interviews. The one hundred 
bishops of Meadow's study engaged in approximately 2,349 counseling 
interviews over the year, for an average of 23.5 counseling cases for 
I 
each bishop. 
Meadows3 found that approximately 25 per cent of the counseling 
'interviews centered around family relations, with the other problem 
ca~'egories listed in the follo~ing order: finance, occupational, educa-
tio'nal, morals and ethics, juvenile delinquency, and other. 
1Meadows, op. cit., p. 31. 
2rbid., PP! 41-42. 
3r bid •. , p • 42. 
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Meadows1 was interested in learning the bishops' attitudes 
toward t~aining in counseling theory and technique. 
Ninety-eight bishops indicated that counselor training would' 
be of value to them. Thirty-seven felt such training would be of great 
value; forty, of considerable value; and twenty-one, of some value. 
Seminary Instructors of The Church of Jesus Christ 
. of Latter-Day Saints 
The Seminary program of the Church of Jesus Christ of Latter-
Day Saints was designed to meet the 11 need for religious training for 
I 
youth of fligh school age.n2. The program evolved to afford youth reli-
gious growth and opportunity parallel to their secular studies in the 
public high schools. 
From its inception in 1912 the system has grown until 39·, 751 
'· 
'I 
full-time students were involved in the program in the year 1959-1960, 
according to figures released by the Department of Education. This 
figure does not include students who attend early morning seminary 
classes established in areas where released-time religious instruction 
is forbidden. 
" As far back as 1936 the place of guidance in the Seminary pro-
gram was recognized, as indicated in the following quotation: 
Seminary teachers seek an intimate acquaintance with and 
understanding of individual students, and aim3to guide them in their solution of their personal problems. 
1Meadows, op. cit., pp. 49-50. 
2Department of Education, Church of Jesus Christ of Latter-Day 
Saints, L.D.S. Seminary Bulletin, p. 1. Salt Lake City, 1936. 
3Ibid., p. 2. 
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, The Announcement of program, published in 1949 by the L.D.S. 
Department of Educati'on, clearly outlines the scope and importance of 
. ~ 
guidance ''in the Seminary program: 
Personnel and Guidance Work 
Personal guidance, both in and out of the classroom, has 
be~n emphasized as one of the major responsibilities of 
Seminary teachers. Special instructional work in guidance 
has-been provided the Seminary men, enabling them to better 
understand high school youth and their problems. 
In an attempt to adapt the curriculum to best serve the 
needs of students, curricular units are developed, centering 
around the experience areas of the students, and an effort 
is made to construct the whole curriculum to meet the present 
needs a~d problems of high school youth. 
The basic philosophy underlying this trend is that sub-
ject ~atter has value only insofar as it affects the faith, 
attitude, conduct, and life of the student. The center of 
interest therefore is the student himself. The educational 
process begins where the student now is, and material from 
books, the teacher, and the student's own experience all serve 
as soti'rce material in the process of learning.! 
Further application of the need of proper guidance and counsel-
ing with Seminary youth is noted from the Seminary Handbook: 
Individual Guidance. The confidence of students should 
always be kept. A young person should be invited to come 
with his problem in full confidenc_e that his struggles will 
not be turned over to public gossip. Youth needs the confi-
. dence of a good advisor. The teacher should never act 
shocked at any problem he hears. Condemnation will raise 
a barrier to future contacts. A path needs to be kept open 
to the'' struggling student. 
A sympathetic listener will assist young people to regain 
control of themselves and start a new life. Some problems 
may seem trifling to a teacher but very serious for youth. 
Respect the world they live in and open a better one for them.2 
1 " L.D.S. Department of Education, Announcement of Program, p. 19. 
1949. 
2L.D.S. Department of Education, Seminary Handbook, p. 48 f. 
Mimeographed, 1949. 
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These quotations demonstrate that guidance and counseling have 
I 
had and still occupy an important place in the Seminary program of the 
,, 
Church of<Jesus Ghrist of Latter-Day Saints. 
Glenn's study of guidance opportunities and practice~ in the 
Seminary system included 138 seminary instructors and 3,988 seminary 
I 
students from 28 seminaries. Data were acquired on questionnaire forms. 
I 
His findings revealed that 65.9 per cent of the teachers in the study. 
recognized guidance as one of their major responsibilities, and 39.9 
per cent as a responsibility of average importance.1 
The seminary boys and girls were asked to respond to the question, 
"If you ne'eded help and advice in meeting a personal problem, to whom 
would you go for help?" The findings show that the seminary teacher is 
ranked nu~ber 7 among the thirteen individuals listed. For both the 
boys and g·irls, the Seminary instructor ranked below family members, 
close friend's, and Bishop, but above all other teaching and guidance 
personnel listed in both the Church auxiliaries and public high schoo1.2 
Johnson3 conducted a study of self-perceived religious problems 
of ninth- and twelfth-grade seminary students in 1956. He constructed 
an LDS Youth Inventory along the same general pattern of the Mooney 
lJohn James Glenn, "A Study of Guidance Opportunities and Prac-
tices in the Seminary System of the Church of Jesus Christ of Latter-Day 
S~ints ·" Unpublished Field Project, Department of Personnel and Guid-
ance, Brigham Young University, 1956, pp. 47--48. 
2Ibid., pp. 49-54. 
3James Wallace Johnson, "A l::omparison of Self-Perceived Reli-
gious Problems of Ninth and Twelfth G;rade Seminary Students," pp. 22-
26. Unpublished Master's thesis, Department of Personnel and Guidance, 
Brigham Young University, 1956. 
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Problem Check List.. His check list consisted of 164 problems arranged 
into sixteen categories or groups. Johnson administered the instrument 
to 225 ninth-grade students and 174 twelfth-grade students. Twelfth-
grade students reported that they preferred to talk about their prob-
lems to mother, seminary teacher, and bishop, in the order named. 1 
1Johnson, op. cit., p. 59. 
CHAPTER III 
METHODS AND PROCEDURES 
The previous chapter surveyed literature related to counseling 
attitudes
1 
·of clergymen of several denominations. This· chapter will de-
scribe the procedures used by the writer in constructing and adminis-
tering a scale to measure the counseli~g attitudes of bishops and semi-
' 
nary instructors of the Church of Jesus Christ of Latter-Day Saints. 
The various populations included in the study·will be discussed, 
together with the creation and administration of pertinent d~ta forms. 
Construction of ·a Counseling Attitude Scale 
Most religious attitude scales which the writer has viewed 
have been of the questionnaire type, and they have very definite lim-
itations. They seldom measure concrete counseling attitudes. 
The writer was desirous of constructing a counseling attitude 
scale made up of taped, live c~ient extracts. Hopefully such a scale 
would be less artificial than the questionnaire type, and result in a 
more.genuine and valid measure of a subject's counseling attitudes. 
The writer reviewed carefully some of his recorded counseling 
interviews. From them he selected ninety client extracts and trans-
ferred them to a single tape. Many of the extracts conveyed strong 
emotional feelings. Each extract stood as a unit and was complete 
enough to warrant a counselor's response. 
The writer, his advisor, and a doctoral candidate in Guid-
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ance and Counseling at Boston University School of Education listened 
individually to the ninety excerpts. Their purpose was to select those 
client extracts which might be included in a tentative scale to measure 
counseling attitudes. They agreed upon forty-three excerpts of seven 
different clients, which varied in emotional content, and covered a 
variety of situations--home an~ parent, personal problems of sex, mar-
' 
riage, and religion. 
These extracts were played to a group of sixty-three students 
enrolled in counseling and guidance courses at Boston University School 
of Education, together with a brief descriptive statement regarding each 
of the seven clients. The students were asked to write a good counselor 
response·to each of the forty-three client extracts. The writer a~sumed 
that the responses obtained in this manner would range in quality from 
. . 
excellent· to unsatisfactory. To assure that such a range of counselor 
responses· would be forthcoming, the sixty-three students were selected 
from the following guidance courses: (1) twenty-eight graduate students 
from an advanced counseling course, (2) twenty-four graduate students 
from a beginning counselor course, and (3) twelve undergraduate sen-
iors who were enrolled in their first guidance course and who had no 
training in counseling. 
Preliminary Steps in Selecting 
Counselor Responses 
Two professional counselors on the doctoral level spent a con-
siderable ,.amount of time in determining the most feasible and accurate 
way to select from the sixty-three counselor responses to each client 
extract what they considered to be the best response at each level: 
excellent,. good, fair, poor, and unsatisfactory. .They concluded that 
p6 
their selections on occasion were rendered impractical because of the 
unwieldy number of responses which had to be considered for each client 
statement. In other words, the many responses tended to reduce the 
sharpness and objectivity of their selections. In line with their rec-
ommendations, therefore, the writer and another doctoral candidate care-
fully evaluated the total 2,709 counselor responses. Identical or 
nearly id~ntical responses were placed together and then the duplicate 
counselor responses were removed from the piles. In this way the coun-
selor responses were reduced from si~ty•three to fifteen for each of the 
forty-three client extracts, or a total of 645 responses. 
Final Selection of Responses 
The tape, containing a brief description of each of the seven 
I 
clients, together with their forty-three extracts, and cards on which 
were written the fifteen counselor responses for each client extract, 
were given to a committee of seven professional counselors. Each ooun-
selor had completed his doctoral work in the guidance and counseling 
field. Working individually, the counselor selected from the fifteen 
counselor responses to every client extract what he considered to be 
the most excellent response, a good response, one which was fair, a 
poor response and an unsatisfactory response. 
An effort was made to select a committee of professional coun-
selors whose background and training would parallel the generally 
accepted schools of current counseling philosophy: directive, and 
client centered. Those who participated in the final selections of 
the counselor responses were: 
67 
Boy, Angelo • • • • •• 
Cook, David ••••• 
Gfanz, Edward C. • •••• 
Hiscox, Elizabeth A. • •• 
Isaksen, Henry L •••• 
Litwack, Lawrence ••••• 
Pendleton, Philip w. 
University Which Conferred 
Doctoral Degree 
Boston University 
University of Indiana 
Columbia University 
Ohio State University 
University of Utah 
Boston University 
Ohio State University 
T~e writer arbitrarily decided to include in the final Coun-
seling Attitude Scale those client extracts and counselor responses 
upon which four of the seven counselors agreed. That is, four of the 
seven wouid have to agree on each of five counselor responses as being 
excellent, good, fair, poor, unsatisfactory for each client extract. 
Generally, however, the concurrence of five of the seven judges was 
secured. 
The seven members of the professional jury were in agreement on 
their selection of responses to thirty of the forty-three client 
1 
extracts.· These thirty extracts and 150 counselor responses became a 
part of the final Counseling Attitude Scale. Each response was weighted 
I 
as follows: excellent, five points; good, four points; fair, three 
points; p9or, two points; and unsatisfactory, one point. The five coun-
selor responses for each extract were first randomized so that any 
I 
I' 
weighted response would not appear in the same position consistently. 
They were then role-played by the writer direct to the tape. 
Completed Counseling Attitude Scale 
In its completed form, the Counseling Attitude Scale2 is com-
posed of a tape on which is recorded a brief description of each of 
1see Appendix B 2see Appendix A 
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the seven clients, followed in each case by the extracts from th~t 
client's statements and five counselor responses to each extract. 
I 
Accompany~ng the tape is a booklet containing a transcript of the above, 
and in ad~ition, a page of directions. 
Reliability of the Attitude Scale 
Two groups of people were employed to test the reliability of 
the Couns~ling Attitude Scale: (1) a restricted group made up of the 
twenty professional counselors in the study and forty-eight graduate 
students enrolled in advanced counseling courses at Boston Unive~sity 
School of Education, and (2) the 100 seminary instructors in the study. 
The thirty test items of the Counseling Attitude Scale were divided by 
chance into two halves, odds an~ evens, and a reliability coefficient 
obtained. The Spearman-Brown Prophecy formula! was then employed to 
estimate the reliability of the instrument. 
Group 
Prof. 
Exp. 
TABLE 1 
RELIABILITY OF THE THIRTY TEST ITEMS OF THE COUNSELING 
ATTITUDE SCALE BY THE SPLIT-HALF METHOD 
Mean Mean S.D. 
No. Odd Items Even Items Odd 
68 
100 
62.21 
53.31 
64.~ 
57.30 
5.15 
10.55 
S.D. 
Even 
4.44 
11.19 
r 
.55 
.73 
Est. 
r 
.71 
.84 
Table X shows that the reliability coefficient ~f the,instru-
ment is .55 for the professional counselors with an estimated r of .71. 
The reliability coefficient of the test items is .73 for the seminary 
1Quinn McNemar, Psychological Statistics (New York: Wiley & 
Sons, Inc., 1955), p. 157. 
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group, with an estimated r of .84. This is an acceptable reliability 
for the particular study being made, and suggests that the test, with 
I, 
some improvements, could be developed for predictive purposes. 
Validity of the Coun~eling Attitude Sca.le 
Content validity of the Counseling Attitude Scale is assumed 
by the fact that the seven professional counselors made the final selec-
tions of·the excerpts which were included in the instrument. 
Validity of the Counseling Attitude Scale is furt~er determined 
,, 
by the responses of twenty professional exp·erts. Ev~n though there may 
be differences in practice between one counselor and another, it is 
assumed that persons trained at the doctoral level in counseling will 
earn higher scores on this Scale, if it is valid, than untrained per-
sons. The comparison of scores earned by these professionally trained 
counselors. with those earned by untrained counselors as reported in 
Chapter IV indicates that on the basis of this assumption, the Scale is 
valid. 
Construction of Data Forms 
Bishops 
A form1 to procure pertinent information from the bishops on 
sixteen va~iables was developed. 
Seminary Instructors 
A data form2·was constructed which supplied essential infor-
mation on the seminary instructors of this study. 
1see Appendix c 2see Appendix G 
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Student Questionnaire 
A student questionnaire1 was constructed to ascertain seminary 
students' attitudes with respect to their instructors as teacher-counselors • 
. Choosing the Subjects 
Jury of Twenty Counselors 
Twenty professional counselors, excluding those seven who assisted 
in the selection of the counseling statements, responded to the Counseling 
Attitude Scale. All held doctoral degrees in guidance. The writer's 
advisor chose thirty names from the Directory of the American Personnel 
I 
and Guidance Association. All of the individuals chosen were known pro-
fessionally to the advisor. The selections appeared to represent a good 
cross-section of counselors throughout the United States. 
A letter2 was written to each of the thirty doctors explaining 
briefly the,,nature of the study and soliciting his cooperation in 
responding ~o the Counseling Attitude Scale. Enclosed with each letter 
was a self-addressed postal card.3 Each counselor was asked to check 
whether or not he would respond to the scale. All but two persons 
returned the cards. Illness prevented one counselor from participating 
in the study,. Another counselor was working in administration and felt 
too far removed from the counseling area to perform adequately on the 
Scale. Prior commitments and the expediency of time prevented six others 
from participating during the time available. In all but one instance, 
when a professional counselor indicated he personally could not respond 
to the tape within the time-limits set by the writer, he suggested one or 
more other persons who met the required qualifications and who had indi-
1see Appendix L 2see Appendix N 3see Appendix 0 
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cated to him their willingness to respond to the instrument. 
The Scale was mailed to each professional counselor during the 
months of November and December, 1959. A follow-up letterl was mailed 
to those persons who did not complete and return the counseling instru-
ment within thirty days. The following twenty counselors, each of whom 
holds a doctor's degree, responded to the Counseling Attitude Scale: 
Arbuckle, Dugald s. 
Blocher, Donald H. 
Brundage, Erven 
Carlin, Leslie o. 
Diffenbaugh, D. J. 
Freeman, Stanley J. 
Holmes, Juri,e E. 
Hummel, Raymond C. 
Mahan, F. w,. 
Malouf, Pheion J. 
McDaniel, Henry B. 
O'Hara, Robert P. 
Paar, Henry 
Parker, Clycle 
Sanford, Alpheus 
Swan, Robert J. 
Tennyson, W~ 
White, Robert M. 
Wicas, E. A. 
Wright, E. Wayne 
School Where Graduate 
Work was Completed 
University of Chicago 
University of Minnesota 
Ohio State University 
Present Location 
Boston University 
University of Minnesota 
San Diego, California 
Schools 
Colorado State College Central Michigan College 
University of Pennsylvania Delaware Department of 
Columbia University 
Boston University 
Columbia University 
University of Connecticut 
University of Utah 
Harvard University 
Harvard University 
George Peabody College 
for Teachers 
University of Minnesota 
Boston University 
University of Minnesota 
University of Missouri 
University of Minnesota 
Boston University 
University of California 
Public Instruction 
University of Maine 
Boston University 
Harvard University 
University of Connecticut 
University of Utah 
Stanford University 
Boston College 
Springfield College 
Brigham Young University 
University of Maine 
Roseville School 
St. Paul, Minnesota 
University of Minnesota 
u.s. Office of Education 
University of Connecticut 
University of Minnesota 
Only two of the twenty professional counselors are members of the 
Mormon Church. Since the Counseling Attitude Scale is designed to study 
the counseling attitudes of non-Mormons as well as Mormons, it is felt 
that counselors of various faiths should be represented among the vall-
dating group,. 
lsee Appendix Q 
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Bishops 
'The writer, in his original proposal of the study, had hoped 
to sele~t one hundred bishops by stratified random sampling procedures. 
Situations arose which made r~ndom sampling procedures.impossible. The 
bishops were, therefore, selected on the basis of availability. The 
specific findings of this study, as they concern bishops, cannot be 
said to b~ representative of all bishops of the Church of Jesus Christ 
of Latter-Day Saints. Any conclusions reached refer only to this group 
of bishops. However, the writer feels that even though the sampling is 
not chosen by stratified random selection procedure, it would be safe to 
assume that these bishops are typical of the total group ef bishops in 
the Churcq. 
Bishops for the study came from the states of Arizona, Idaho, 
Oregon, Utah and Washington, and from Canada. 
Seminary Instructors 
Virtually all full-time seminary instructors of the LOS Church 
are employed in the states of Arizona, Idaho, Utah, and Wyoming. The 
one hundred seminary instructors of this study were chosen by a strati-
fied random sampling procedure from instructors residing in those 
states. To verify that the seminary instructors of the study were rep-
resent~tive of ~he total group of 279 full-time seminary teachers or 
the Church of Jesus Christ of Latter-Day Saints, who had taught at 
least one year, the sample was compared with the total on the basis of 
age, years of teaching experience, and training in counseling. 
Tables 2, a and ~ compare the seminary instructors of the 
study with the total group. 
73_ 
TABLE 2 
A COMPARISON BETWEEN SEMINARY INSTRUCTORS INCLUDED 
IN THE STUDY AND TOTAL GROUP WITH RESPECT TO AGE 
Stan. 
Group Number Mean Age Dev. 
Experimental 100 36.54 9.8 
Total Group 279 37.47 10.16 
t Ratio 
.04 
As indicated by Table 2, the mean age of the one hundred semin-
ary instructors in the study is 36.54 years. The standard deviation for 
,, 
this· group is 9.8 years. The mean age of the total 279 full-time, sem-
inary teachers is 37.47 years, and the Standard Deviation is 10.16 years. 
The t ratio of .04 is below the level of significance, so it may be 
concluded that there is no significant difference in age between the 
sample and the total group. 
TABLE 3 
A COMPARISON BETWEEN SEMINARY INSTRUCTORS INCLUDED 
IN THE STUDY AND TOTAL GROUP WITH RESPECT 
TO YEARS' TEACHING EXPERIEOCE 
Mean Years' Stan. 
Group Number Experience Dev. 
Experimental 100 8.54 8.45 
I Total Group 279 7.63 7.73 
The information on Table a shows that the mean years 
t Ratio 
.94 
of teach-
ing experience of the one hundred seminary instructors is 8.54 years, 
with the Standard Deviation being 8.45 years. The ~ean years experi-. 
ence of the total 279 full-time seminary instructors is 7.63 years, and 
the Standarq Deviation is 7.73 years. The t ratio of .94 is below the 
level of significance, so it may again be concluded that there is no 
74_ 
significant difference in years of experience between the experimental 
and the total group. 
TABLE ~ 
CHI-SQUARE TABLE SHOWING A COMPARISON BETWEEN SEMINARY 
INSTRUCTORS INCLUDED IN THE STUDY AND TOTAL GROUP 
WITH RESPECT TO COUNSELOR TRAINING 
I 
Quarter Hours 
of Counselor 
Training 0 1 2 3 4 5 6 7 8 9 
Experimental Group 42 2 33 1 1 15 1 3 1 1 
Total Group 88 0 62 0 0 23 3 3 0 0 
I 
The chi-square for the comparison of the two groups is not sig-
nificant. The chi-square reached a P of .20, which indicates that this 
result could have been obtained by chance once in five times, or twenty 
I 
times in 100. There is no basic difference between the two groups. 
The Administration of the Counseling Attitude Scale 
Preliminary Administration 
A group of fifteen persons responded to the Counseling Atti-
tude Scale ,in a pilot study. Their suggestions helped to determine the 
I 
approximate1 length of time required to select a desired counselor response 
to each client extract. Suggestions relative to the volume and tonal 
qualities of the recorded voices were received. In those places where 
it was possible, recording improvements were made. 
I 
Professional Counselors 
Each of the twenty professional counselors received a copy of 
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1 the Counseling Attitude Scale, consisting of the tape and a booklet. 
The counselor read the sheet of directions. At a given signal 
he turned to page one of the booklet and read, and at the same time 
heard, a brief description of the first client, the client's statement, 
and the five possible counselor responses. The counselor had forty-five 
" 
seconds to select the counselor response which he felt was'the best• At 
a given signal on the tape the counselor turned to the second page. He 
heard and read the second client extract and the five possible counselor 
responses1r Again he had forty-five seconds to make his selections. This 
procedure was followed until each of the client extracts had been heard 
and appropriate counselor responses had been indicated. Upon completion 
of the instrument the tape and booklet were returned to the writer. 
Bishops 
Before the Counseling Attitude Scale was administered ta bish-
ops their stake presidents were always personally contacted. The pur-
pose of the study was explained to them. All stake presidents responded 
favorably, ''and in every instance gave help and suggestions in making 
proper contact with the bishops under their supervision. All bishops 
responded voluntarily. The Counseling Attitude Scale was administered 
by the writer's assistant during the months of October and November, 
1959, to bishops, in small groups when possible, and individually when 
circumstances necessitated, until one hundred subjects with complete 
data were obtained. Part of this study is based on information received 
from these one hundred bishops, together with their scores on the Coun-
seling Attit'ude Scale. 
1see Appendix A 
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Seminary Instructors 
Seminary instructors responded to the Counseling Attitude Scale 
during-the summer and fall of 1960, under the direction of a professional 
counselor holding a doctoral degree and the writer's assistant. It was 
administered under the same standardized procedure as employed with the 
bishops and the twenty professional counselors. Seven seminary instruc-
tors who responded to the Scale were eliminated from the study because 
they had.qot been teaching for a minimum of one year. Five of the sub-
jects failed to complete all the required information on the data form, 
and they were not, therefore, included in the study. In the interest of 
time and efficiency, the writer selected the first one hundred instruc-
tors whose completed Counseling Attitude. Scales, data sheets, and stu-
dent evaluation forms were received. 
The Gathering of Pertinent Data 
· Bishops' Data Forms 
1 Each of the bishops was given a ~ata sheet to complete, which 
supplied information pertinent to the variables of the study. These 
completed forms were mailed directly to the writer. 
Seminary Instructor Data Forms 
Each of the seminary instructors responding to the Counseling 
Attitude Scale was given a data sheet2 to complete which provided basic 
information on eight variables in the study. 
1see Appendix C 2see Appendix G 
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Student Questionnaire 
1A Student Questionnaire1 was prepared to explore the students' 
atti~udes toward their seminary instructors, both as teachers and coun-
selors. .Each of the twenty-five statements was to be answered by check-
ing a 11 yestt or ttno11 in the appropriate column. The statements were 
written ir such a manner that about half would b~ a positive response 
if 11 no" w~re checked. An attempt was made to construct the Question-
naire so that one could determine if the respondent had been consistent 
in his ma~kings. Three pairs of double statements were constructed as 
a check of consistency. The "consistency" score·was first checked on 
the three pairs of statements before proceeding further with the 
scoring. If the subject was inconsistent on two of the three pairs, 
his Questionnaire was removed from the study. 
One-half pol.nt was counted for each of the six "consistencyt• 
statements., A full point was allowed each of the remaining nineteen 
statements. A student who evaluated his teacher favorably on every 
statement cquld, therefore, attain a total scor~ of twenty-two points. 
A pilot study to determine the face validity of the Student 
. . . 
Questionnaire was completed, using a group of thirty-five seminary . 
students. The chief purpose of this pilot study was to determine if 
all stateme~ts were easily understood by the students, and to observe 
if any evidence of anxiety, threat, or frustration was displayed by . 
the students as they responded to the Questionn~ire. 
Sixty questionnaires we~e mailed to each of the 100 seminary 
instructors together with a covering letter2 from the Department of 
1see Appendix L 2see Appendix K 
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Education requesting their cooperation. 
. The students responded to the Questionnaire in the seminary 
classrooms. While the teachers may have been present or near at hand, 
they did not see the stude·nts' completed questionnaires. In each room 
a student collected the questionnaires, placed them in a self-addressed, 
stamped envelope, and mailed them to the writer. 
Forms which were not used by the students were also returned 
with the completed ones, so it was virtually impossible 'for a teacher 
or student to destroy or remove any of the questionnaires. In only 
three instances did the writer find a discrepancy when the forms were 
returned. Four questionnaires could not be accounted for. It is 
entirely possible an error was made in mailing the correct number of 
questionnaires to those seminary instructors. A total of 2,743 seminary 
student questionnaires are included in this study. They come from the 
class-rooms of fifty-four seminary instructors, as reported in Chapter 
IV. 
Teacher Rating 
The LDS Department of Education rated fifty-four of the 100 
seminary in~tructors who responded to the Counseling Attitude Scale. 
The Department's rating was based upon the judgment of the supervis.ors 
as to the subject's effectiveness as a teacher. Five points constituted 
. 
an excellent. rating, four above average, three average, two below 
average, and one poor. 
An averaged score for each of the fifty-four teachers was 
transmitted by the Department of Education to the writer and is shown 
in Appendixes I and J. 
7.9 
Treatme~t and Analysis of the Data 
The null hypothesis is assumed as the basis for statistical 
analysis of the data. 
The Pearson product~oment coefficient of correlation, together 
with the Spearman-Brown formula, are used to determine the"reliability 
of the Counseling Attitude Scale. 
In order to ascertain if the experimental group of seminary 
instructors used in this study is representative of all the seminary 
instructors of the LOS Department of Education with respect to variables 
of age, ye,ars of teaching experience, and amount of counselor training, 
t-tests and chi-square are employed. 
Analysis of variance is the major statistic employed throughout 
this study to compare the three groups on the basis of all the variables 
and scores on the Counseling Attitude Scale. 
Information from the several data forms, as they related to 
the bishops and seminary instructors, and the counseling scores of the 
professional counselors, bishops, and seminary instructors were coded 
for IBM statistical analysis. 
CHAPTER IV 
RESULTS AND ANALYSIS OF FINDINGS 
The purpose of this chapter is to report the results obtained -
from the administration of the Counseling Attitude Scale to bishops, 
seminary instructors, and professional counselors, and to analyze these 
. . 
results in relationship t·o specific variables. 
Counseling Attitude Scores of Bishops 
Comparison of Bishops and Professional Counselors 
Table 5 :fndicates that scores obtained by bishops are signif-
icantly lower on the Counseling Attitude Scale than those obtained by 
the professional counselors. The difference is significant at the .01 
level of confidence. 
l 
Grouo 
Bishops 
Prof. Counselors 
TABLE 5 
COUNSELING ATTITUDES OF LDS BISHOPS 
AND PROFESSIONAL COUNSELORS 
N Mean Score S.D. 
100 87 •. 27 16.83 
20 124.20 9.43 
Level o 
F Sia. 
89.14 .01 
Tab,le 5 contains only the descriptive data of the analysis of 
variance. The details, showing the sum of squares, degrees of freedom, 
and mean squares are found in Table 5A in Appendix s. The remainder of 
each analysis of variance table relating to the bishops in this chapter 
8Q 
f 
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is also found in Appendix s. 
Levels of confidence which do not reach .01 or .05 are not 
considered signifi~ant in this study. 
The mean scores of th~ 100 bishops and the twenty professional 
counselors are reported in Table 5 above. The individual scores of bish-
ops and those of professional counselors are listed in Appendix D and 
Appendix ~' respectively. 
Analysis of Bishops' Counseling Attitude Scores 
in Relation to Variables 
Age of Bishops.--An analysis of Table 6 shows that bishops over 
. . 
thirty-five years of age score significantly lower on the Counseling 
Attitude Scale than bishops under thirty-five. The difference is sig-
nificant at the .05 level of confidence. 
.Aqe 
Under 35 
35 to 49 
Over 50 
Total 
.. 
TABLE 6 
COUNSELING ATTITUDES OF BISHOPS 
IN RELATIONSHIP TO AGE 
N Mean Score S.D. 
1"9 97.26 15.39 
65 85.15 15.61 
16 84.00 18.73 
100 
Level 
F of SiQ 
4.41 .05 
Years' Service as a Bishop:--The findings reported in Table 7 
show that 1e~gth of service as a bishop has no significant relationship 
.I 
to scores on the Counseling Attitude Scale. 
Years 
1 - 2 
3 - 4 
5 - 6 
7 - over 
I 
'I 
,, 
'I 
I 
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TABLE 7 
COUNSELING ATTITUDES OF BISHOPS IN RELATIONSHIP 
TO LENGTH OF SERVICE 
N Mean Score S.D. F 
30 91.07 17.33 
. 
37 87.05 14.71 1.20 
18 86.56 20.27 
__!,§_ 81.07 13.86 
Total 100 
Level 
of Si_g_ 
Not S ig. 
Education of Bishops:--Tab1e 8 reveals that bishops with a 
high school education or less score significantly. lower on the Coun._ 
seling Attitude Scale than bishops with college and university training. 
The difference is significant at the .05 level of confidence, and 
approaches the .01 level. 
To be significant at the .Ol·level of confidence an F value 
of 3.98 is required. The F value of 3.78, as found in Table 8, closely 
approaches the .01 level of confidence. 
Education 
H.s. Grad. or less 
Attended College 
Bachelor's Degree 
Graduate Training 
Total 
TABLE 8 
COUNSELING ATTITUDES OF BISHOPS IN 
RELATIONSHIP TO FORMAL EDUCATION 
N Mean Score S.D. 
36 80.44 13.75 
27 88.96 12.51 
18 94.78 17.93 
12 90.68 21.15 
100 
Level 
F of'Sig 
-
3.78 .05 
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1A further inspection of Table 8 reveals that while the coun-
seling scores of bishops increase as they advance in schooling up to a 
Bachelor's degree, lower counseling scores are noted for those bishops 
with graduate training. A greater variance or dispersion from the mean 
counseling score is also indicated for these bishops. There may be 
many reasons for the lower counseling scores of bishops with graduate 
training. One might hypothesize that specialization tends to reduce a 
bishop's ~eneral sensitivity, or to divert his attention into other 
areas. It is possible also that some bishops are in specialized fields 
of study which are not so conducive to accepted counseling theory and 
practice, such as law. Perhaps those bishops who take advanced study 
are more aggressive individuals and are less inclined to counseling 
attitudes and feelings. Again, one might assume that the bishops who 
take advanced schooling are older persons. However, there is no data 
included iq the study which provides a definite answer why those bishops 
with graduate training earn lower mean scores than those with Bachelor 
degrees. 
Population of Wards:--The findings in Table 9 show that the 
population of the wards over which bishops preside make no significant 
difference on the counseling attitude scores of the bishops. 
Size of Ward 
' 
350 - Less 
' 
350 - 700 
'l 
701 - over 
Total 
TABLE 9 
COUNSELING ATTITUDES OF BISHOPS IN 
RELATIONSHIP TO WARD MEMBERSHIP 
N Mean Score S.D. 
11 86.36 17.68 
53 84.91 15.06 
~ 91.03 18.29 
100 
Level 
F of Sig 
1.44 Not Si g. 
An implication that may be drawn from the findings in Table 9 
is that since the wards do not vary greatly in numbers, .the bishops have 
opportunity to know personally most of the people residing in their 
wards, ~ven in the larger ones. 
Size of Communities in which Bishops Reside:--Table 10 indicates 
I 
that bishops who reside in areas of 5,000 to 50,000 population·score 
significantly higher on the Counseling Attitude Scale than those who 
live in sma'Uer or larger communities. The difference is significant at 
the .05 level of confidence. 
Pooulation ,) 
5,000 - Less· 
5,000 - 50,000 
50,000 - over 
Total 
TABLE 10 
COUNSELING ATTITUDES OF BISHOPS IN 
RELATIONSHIP TO BISHOPS' RESIDENCE 
N Mean Score , S.D. 
37 83.30 14.65 
30 93.87 20.24 
33 85.73 13.61 
100 
-
Level 
F. of Si_g_ 
3.62 .05 
8.5 
Occupations of Bishops:--An inspection of Table 11 discloses 
that the bishops whose occupations are classified as professional and 
manageria,l, following the listings of the Dictionary of Occupational 
Titles, score significantly higher on the Counseling Attitude Scale than 
bishops whose occupations are classified as clerical, agricultural, or 
"other." The difference is significant at the .05 level of confidence. 
Occ. Class 
I 
Prof. & Managerial 
Clerical 
Agricultural 
Other 
Total 
I 
TABLE 11 
COUNSELING ATTITUDES OF BISHOPS IN 
RELATIONSHIP TO OCCUPATIONS 
N Mean Score S.D. 
50 91.36 18.14 
14 84.29 12.20 
19 77.74 14.14 
2JL 88.35 13.86 
100 
Level 
F of Sia 
3.38 .01 
Religious Preference of Mothers of Bishops:--A study of Table 
12 reveals that there is no significant difference in the mean scores 
on the Counseling Attitude Scale of bishops whose mothers belong to the 
LOS faith anp those who do not. 
Reliaion 
.86 
TABLE 12 
COUNSELING ATTITUDES OF BISHOPS IN RELATIONSHIP 
TO RELIGIOUS PREFERENCES OF MOTHERS 
I N Mean Score S.D. F 
Latter-Day Saint 95 87.81 16.91 
1.96 
Others _.2_ 77.00 10.86 
Total 100 
Level 
of Sia 
Not Si 
Religious Preferences of Fathers of Bishops:--There is no sig-
g. 
nificant differ~nce, according to the data in Table 13, between the mean 
counseling ~cores of bishops whose fathers are of the LDS religion and 
those who belong to other religious faiths. 
Reliaion 
TABLE 13 
COUNSELING ATTITUDES OF BISHOPS IN RELATIONSHIP 
TO RELIGIOUS PREFERENCES OF FATHERS 
" N Mean Score S.D. F 
Latter-Day Saint 91 87.59 16.90 
Other 
.37 
.__2_ 84.00 15.70 
I 
Total 100 
Analvsis of the ~ Counseling Scores Between 
Bishops of Group l and Group !I with Respect t2 
Specific Variables 
Level 
of Sig 
Not Si 
Group I comprises the twenty-seven per cent of the bishops who 
scored the highest on the Counseling Attitude Scale. Group II is made 
up of the 27 per cent who scored the lowest on the Counseling Attitude 
Scale. 
g. 
~7 
.Average Number of Monthly Interviews of Bishops:--An inspec-
tion of Table 14 shows that there is no significant difference on the 
II 
mean counseling scores between bishops of Groups I and II when the vari-
able of average number of counseling interviews per month is considered. 
TABLE 14 
COMPARISON OF GROUP I WITH GROUP II WITH RESPECT TO 
NUMBER OF COUNSELING INTERVIEWS PER MONTH 
Mean No. of 
Grouo N Interviews s.o. F 
I .(High 2'7%) 27 10.89 1.079 
1.10 
n (Low 27%),, 27 8.07 .846 
Total 54 
Level 
of Sig. 
Not Si 
Average Number of Counseling Hours of Bishops:--An analysis of 
,, . 
Table 15 indicates that there is no significant difference between the 
mean scores on the Counseling Attitude Scale of the bishops of Groups I 
g. 
and II with respect to their average number of counseling hours per month. 
TABLE 15 
COMPARISON OF GROUP I WITH GROUP II WITH RESPECT TO 
NUMBER OF COUNSELING HOURS PER MONTH 
Mean No. 
Grouo N of Hours S.D F 
I (High 2'7%) 27 11.78 10.27 
.90 
II (Low 27%) 
..2L 7.52 7.52 
'• 
Tota1l 54 
Level 
nf Sia 
Not Sig 
Percentage of Aaronic Priesthood Boys Attending Priesthood Meet-
ing During 1959:--Table 16 shows that the percentage of boys who attend 
S8 
Priesthood Meeting is not related to the mean counseling scores of the 
bishops of Group I and. Group II. 
TABLE 16 
COMPARISON OF GROUP I WITH GROUP II WITH RESPECT TO 
PERCENTAGE OF BOYS ATTENDING PRIESTHOOD MEETING 
Average 
Grouo N Per Cent S.D. F 
I {High 2'7%} 27 64.89 12.51 
1.96 
II {Low 2'7%) ..2J_ 59.41 15.55 
Total 54 
Level 
of Sig. 
Not Sig 
Percentage of Aaronic Priesthood Bovs Attending Sacrament Meet-
ing During 1959:--Tab1e 17 indicates that the percentage of boys who 
attend Sacrament Meeting is not related to the mean counseling scores 
of the bishops of Group I and Group II. 
TABLE 17 
COMPARISON OF GROUP I WITH GROUP II WITH RESPECT TO 
PERCENTAGE OF BOYS ATTENDING SACRAMENT MEETING 
Average 
Grouo R . Per Cent S.D. 
' 
F 
I {High 2'7%) I) 27 60.85 13.88 
1.66 
II {Low 27%) ..2J_ 56.04 13.02 
Total 54 
Level 
of Siq. 
Not Sig 
Percentage of Aaronic Priesthood Bovs who Received Individual 
Awards For the Year 1959:--Table 18 discloses a statistically signif-
icant difference between the mean counseling scores of bishops of Groups 
89 
I and II when they are compared with respect to the percentage of 
Aaronic Priesthood members who received Individual Awards for 1959. The 
bishops of qroup I score significantly higher at the .05 level of confi-
dence than the bishops of Group II. 
TABLE 18 
COMPARISON OF GROUP I WITH GROUP II WITH RESPECT TO 
PERCENTAGE OF BOYS WHO RECEIVED INDIVIDUAL AWARDS 
Grouo N Per Cent S.D. F 
I (High 27%) 27 46.67 17.89 
5.42 
II (Low 27%) 
...2:L 35.70 16.03 
Total 54 
,, 
Level 
of Sig. 
.05 
Percentage of Girls, twelve to nineteen, who Attended Sacrament 
Meeting During 1959:--Table 19 shows that the percentage of girls who 
I 
attended Sacrament Meeting is not related to the mean counseling scores 
of the bishops of Groups I and II. 
TABLE 19 
COMPARISON OF GROUP I WITH GROUP II WITH RESPECT TO 
PERCENTAGE OF GIRLS WHO ATTENDED SACRAMENT MEETING 
Average 
Grouo N Per Cent S.D. F 
I (High 27%) 27 64.78 12.90 
,, .38 
II (Low 27%) ..2L 62.22 16.65 
Total 54 
I 
Level 
of Siq. 
Not Sig 
Percentage of Girls, twelve to nineteen, who Received Individual 
Awards For the Year 1959:--Table 20 indicates that the percentage of 
90 
girls who r,eceived Individual Awards for 'the year 1959 does not statis-
.. 
tically relate to the mean scores of the bishops of Groups I and II on 
the Counseling Attitude Scale. 
TABLE 20 
COMPARISON OF GROUP I WITH GROUP II WITH RESPECT TO 
PERCENTAGE OF GIRLS WHO RECEIVED INDIVIDUAL AWARDS 
Grouo N Per Cent S.D. F 
I (High 27%,) 27 54.85 17.39 
1.25 
II (Low 2'7%) 27 49.41 17.70 
Total 54 
Level 
of Si_g_. 
Not Sig 
Percentage of Young Men, twenty to twenty-five, who were Called 
as Full-Time ~issionaries in 1959:--Table 21 reveals that the percentage 
of young men .called as full-time missionaries does not significantly 
relate to thep counseling scores of the bishops of Groups I and II. 
TABLE 21 
COMPARISON OF GROUP I WITH GROUP II WITH RESPECT TO 
PERCENTAGE OF YOUNG MEN CALLED AS 
FULL-TIME MISSIONARIES IN 1959 
Grouo N Per Cent S.D. F 
I (High 27%) 27 21.96 22.48 
.04 
II (Low 27%) .If._ 20.67 23.39 
Total 54 
Summary of Bishops 
Level 
of Sig. 
Not Sig 
Following is a brief summary of the statistical findings as 
91 -
they relate to the bishops: 
1~ Bishops' scores on the Counseling Attitude Scale are sig-
nificantly lower than scores of professional counselors. This differ-
ence is sign'ificant at·the .01 level of confidence. 
2. Bishops under thirty-five years of age score significantly 
higher on the Counseling Attitude Scale, at the .05 level of confidence, 
than those over thirty-five years of age. 
3. Those bishops with college education, up to but not 
including graduate training, score significantly higher, at the .05 
level of confidence, on the Counseling Attitude Scale than bishops with 
high school education or less • 
. 4. Bishops who live in an area of 5,000 to 50,000 population 
score significantly higher on the Counseling Attitude Scale than bishops 
who live in smaller t~wns or larger cities. The difference is signif-
icant at the .05 level. 
5. Bishops whose daily occupations are classified as profes-
sional and managerial have significantly higher mean scores on the Coun-
' 
sel_ing Attitude Scale than bishops whose occupations are classified in 
clerical, agri'cul tural, or "other" groupings. Again the difference is 
significant at. the .05 level of confidence. 
6. The three variables, years of service as bishops, and reli-
gion of the bishops' mothers and fathers, show no significant relation-
ship to the counseling attitude scores of the bishops. 
7. An inspect.ion of Tables 14 through 21, which compares the 
bishops of Group I (high 27.%) with those of Group II {low 27.%) on the 
basis of eight 'Variables, reveals a pattern of consistency, even though 
the differences are not significant except in one case. The bishops in 
92 
Group I ·are higher on all of the variables. They report more counseling 
" 
interview~ per month, and they devote more hours to counseling each 
month. A larger percentage of boys in their wards attended Priesthood 
Meeting an~ Sacrament Meeting during the year 1959, and a. larger percent-
age of their Aaronic Priesthood boys received Individual Awards for the 
year 1959. (This difference is the only one that is significant at the 
.05 level of confidence.) Further, the girls between twelve and nineteen 
years of age, who were under the supervision of bishops of-Group I, dur-
. 
ing the year 1959, attended Sacrament Meeting more consistently and 
received more Individual Awards than did the girls under the supervision 
of bishops of Group·II. The bishops of Group I also indicated that a 
" 
slightly higher percentage of their young men, twenty to twenty-five 
years of age1, were called as full-time missionaries during 1959. It 
would appea~; therefore, that there is a relationship between these 
variables and counseling attitude scores. 
Counseling Attitude Scores gf Seminary Instructors 
Comparison of Seminary Instructors 
and Professional Qounselors 
An analysis of the data in Table 22 shows that seminary 
instructors earn significantly lower scores on the Counseling Attitude 
Scale than the professional counselors. The difference is significant 
at the .01 le~el of confidence. 
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TABLE 22 
COUNSELING ATTITUDES OF LDS SEMINARY INSTRUCTORS 
AND PROFESSIONAL COUNSELORS 
Grouo N Mean Score S.D. . F 
' 
Seminary Instructors 100 110.59 19.83 
8.86 
Prof. Counselors 20 124.20 9.42 
Total 120 
. 
Lev~l 
of Sia. 
.01 
Table 22 contains only the descriptive data of the analysis of 
varianc.e. Tqe details, showing the sum of squares, degrees of freedom, 
and mean squares are found in Table 22A in Appendix T. The remainder of 
each analysis of variance ·table relating to the. seminary instructors in 
this chapter 1s .also found in Appendix T. 
Levels .of confidence which do not reach the .01 ox .05 are not 
considered significant in this study. 
The ~ean scores of the 100 seminary instructors and the twenty 
professional counselors are reported in Table 22 above. The individual 
scores of seminary instructors and those of professional counselors are 
listed in Appendix G and R, respectively. 
Analys'is of Semioary Instructors' Counseling Attitude 
Scores in Relation to Variables 
Age of Seminary Instructors:--The data in Table 23 discloses 
' 
that age does not relate to the mean counseling scores of seminary 
instructors. 
Years 
Under 30 
30 - 39 
40- 49 
50 - over 
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TABLE 23 
COUNSELING ATTITUDES OF SEMINARY INSTRUCTORS 
IN RELATIONSHIP TO AGE 
N Mean Score S.D. 
28 113.89 20.49 
37 111.89 18.74 
19 109.26 19.60 
I' 
..li. 103.38 19.44 
Total 100 
Level 
F of Siq 
1.04 Not Si g. 
On the basis of data found in Table 23, age of seminary instruc-
tors does not significantly relate to their scores on the Counseling 
I • 
Attitude Scale.· However, it is noted that 'each successive age group has 
a lower mean counseling score than the age group below. · 
Years Experience as Seminary Instructors:--Analysis· of vari-
ance, as indicated in Table 24, shows that the difference is not great 
enough to be significant when comparing the mean c·ounseling scores of 
the seminary instructors with their years of experience. However, 
teachers with over twenty years experience score between nine and ten 
points lower oh the Counseling Attitude Scale than those with less 
experience. 
Years 
1 - 3 
4-9 
10 - 19 
20 - over 
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TABLE 24 
COUNSELING ATTITUDES OF SEMINARY INSTRUCTORS 
IN RELATIONSHIP TO TEACHING EXPERIENCE 
N Mean Score 
' 
S.D. 
' 36 111.67 21.32 
35 111.83 20.23 
16 112.44 15.50 
13 102.00 17.50 
I Total 100 
Level 
F of Sig 
.93 Not Si 
Training in Counselinq:--An examination of Table 25 indicates 
a statistically significant difference between the counseling scores 
of seminary instructors and the. amount of training in counseling they 
have received'. Instructors who obtain the highest mean counseling 
,, 
scores are those who possess the most training. The difference is 
significant at the .01 level. 
TABLE 25 
GOUNSELOR ATTITUDES OF SEMINARY INSTRUCTORS 
IN RELATIONSHIP TO COUNSELOR .TRAINING 
Quarter Hours N Mean Score S.D. 
' 
No Hours Training 42 98.21 18.87 
E 
1 - 3 35 118.83 14.24 13.32 
4- 9 21 119.33 16.45 
10 - over __g_ 134.50 15.00 
Total 100 
Level 
of S_i_Q 
.01 
g. 
9.6 
A closer study of Table 25 points out that seminary instruc-
tors obtain higher scores on the Counseling Attitude Scale as they 
increase t~e amount of training in counseling. 
Total Seminary Enrollment:--on the basis of data found in 
Table 26, the total enrollment of the seminary does not significantly 
relate to the mean counseling scores of seminary instructors. 
Enrollment 
Up to 200 
201 - 599 
600 - over 
TABLE 26 
COUNSELING ATTITUDES OF SEMINARY INSTRUCTORS 
IN RELATIONSHIP TO SEMINARY ENROLLMENT 
N Mean Score S.D. 
II 19 115.68 14.88 
50 108.52 20.56 
~ 110.81 20.70 
I, 
Total 100 
F 
.89 
Level 
of Sia 
Not Si 
Average Daily Class Load of Seminary Instructors:--An inspec-
tion of Table 27 reveals that the. scores of seminary instructors on 
the Counseling Attitude Scale are not significantly related to the 
number of students·they teach daily. 
• 
g. 
Class Load 
100 - Below 
101 - 150 
150 - Above 
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TABLE 27 
,, COUNSELING ATTITUDES OF SEMINARY INSTRUCTORS 
IN RELATIONSHIP TO AVERAGE DAILY CLASS LOAD 
N Mean Score S.D. 
8 122.25 10.60 
F 
61 107.66 19.96 2.39 
~ 113.35 19.91 
Total 100 
Analysis of the Mean.Counseling Scores Between 
Seminary Instructors of Group III and Group IV 
With Respect to Specific Variables 
Level 
of Siq • 
Not Si g. 
Group III is made up of the twenty-seven per cent of the semin-
ary ~nstructors who obtained the highest mean scores o~ the Counseling 
Attitude Scal!,e, while Group IV comprises the twenty-seven per cent w~o 
received the lowest mean counseling scores. 
Average Number of Monthly Interviews of Seminary Instructors: 
--Table 28 exhibits that the seminary instructors of Group III have a 
I 
significantly larger number of monthly counseling interviews than do 
the instructots of Group IV. The difference is at the .01 level of 
confidence. 
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TABLE 28 
COMPARISON OF GROUP III WITH GROUP IV WITH RESPECT 
TO NUMBER OF COUNSELING INTERVIEWS PER MONTH 
Mean No. of 
Grouo N Interviews s .n. F 
III (High 2'7%) 27 9.04 7.44 7.37 
IV (Low 2'7%) 
..2L 4.78 2.94 
Total 54 
Level 
.of Sia 
.01 
The data in Table 28 indicates that the instructors of Group 
III have nearly twice as many counseling interviews each month as do 
the instructors of Group IV. 
Average Number of Counseling Hours of Seminary Instructors:--
,, 
An inspection of Table 29 discloses that the seminary instructors of 
Group III devote more hours to counseling each month than instructors 
of Group IV. The significance is at the .01 level of confidence. 
TABLE 29 
COMPARISON OF GROUP III WITH GROUP IV WITH RESPECT 
TO NUMBER OF COUNSELING HOURS PER MONTH 
Mean No. 
Grouo N of Hours S.D. 
' 
F 
III (High 2'7%) 27 8.44 6.24 
9.22 
IV (Low 2'7%) 
..2L 4.30 3.10 
Tot~'l 54 
Level 
of Sia 
.01 
As with number of counseling interviews each month, Table 29 
shows that seminary instructors of Group III spend nearly twice as 
many hours in counseling each month as do the instructors of Group IV. 
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An Evaluation by Seminary St~dents of their Instructors as 
Teacher-counselors:--Table 30 reveals that the instruc~ors of Gro~p III, 
who score the highest on the Counseling Attitude Scale, are rated sig-
nificantly higher.as teacher~counselors by their own students than are 
seminary instructors of Group IV. The difference is significant at the 
.01 level of confidence. 
TABLE 30 
CO~ARISON OF GROUP III WITH GROUP IV WITH RESPECT TO 
STUDENT EVALUATION OF THEIR INSTRUCTORS 
AS TEACHER-GOUNSELORS 
I 
Grouo N Mean Score S.D. F 
III (High 2'7%) 27 19.330 .708 
28.28 
IV (Low 27%) ..2:1,_ 17.519 1.586 
Totals 54 
' 
Level 
of SiQ 
.01 
The F value of 28.28 is so high that one can conclude with 
" . 
little hesit~ncy that the seminary instructors who score the highest 
I 
on the Counseling Attitude Scale are rated sign~ficantly higher as 
teacher-counselors by their students. 
! 
II 
• 
Ratings of Seminary Instructors as Teachers by the LOS Depart-
ment of Education:--An analysis of Table 31 indicates that the seminary 
instructors of Group III are rated significantly higher·as teachers by 
the LOS Department of Education t?an are the instructors of Group IV. 
The difference is significant at the .05 level of confidence. 
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TABLE 31 
COMPARISON OF GROUP III WITH GROUP IV WITH RESPECT TO 
TEACHER RATINGS BY IDS DEPT. OF EDUCATION 
Grouo N Mean Score S.D. F 
III {High 2'7%) 27 4.07 .66 
7.00 
IV {Low 2'7%) ..2:]_ 3.52 .79 
Total 54 
Level 
of Sia 
.05 
To be significant at the .01 level of confidence an F value 
of 7.17 is required.· The F value of 7.00 in Table 31 closely ap-
proaches the .01 level of confidence. 
Summary of Seminary Instructors 
A r~view of the· data in Tables 22.through 31 reveals that: 
1. Seminary instructors score significantly lower.on the 
Counseling Attitude Scale than do the professional counselors. 
2. The variable of age does not relate significantly to the 
mean counseling score of the seminary instructors. 
' 
3. The variable of years of teaching experience does not 
relate significantly to the mean counseling score of the seminary 
instructors. 
4. Seminary instructors with training in counseling score 
significantly higher, at the .01 level of confidence, on the Coun-
seling Attitude Scale than do those instructors who have no train-, 
ing in counseling. 
5. Counseling scores of the seminary instructors are not 
significantly related to the total enrollment of the seminaries. 
• 
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6. Counseling scores of the seminary instructors are not sig-
nificantly related to the average daily class load of the instructors. 
7. A review of Tables 28 through 31, which compares the semin-
ary instructors of Group III (High 27.%) and Group IV (Low 27.%) on the 
basis of four variables, reveals a pattern of consistency. The instruc-
tors of ~roup III received significantly higher scores on all of the 
I 
variables. I.nstructors of Group III: 
I 
a. have nearly twice as many counseling interviews each month. 
b. devote more hours to counseling each month. 
c. rate higher as teacher-counselors by their students. 
d. receive significantly higher teacher ratings by the LDS 
Department of Education. 
Possible Effect of the Religious Variable 
One must recognize that the counseling attitude scores of the 
bishops and seminary instructors, or any other religious group, may be 
I 
affected by their religious affiliation. If the religious influence is 
a marked one, then a person might well assume that the scores of the 
bishops and seminary instructors on the Counseling Attitude Scale would 
cluster closely together. Their scores might be higher or lower than 
the counseling pcores of the validating group, but they would conceivably 
be grouped closely together. 
However, the counseling attitude scores of the bishops show 
wide variability. It would appear that education and counselor training 
are factors that affect their scores more significantly than religious 
affiliation. This is suggested by an examination of Table 8 • .:!he bishops 
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with college and university training score significantly higher on the 
Counseling Attitude Scale than those with a high school education or 
less. Furtqer, a comparison of Tables 5 and 22 reveals that the bishops' 
mean score on the Counseling Attitude Scale is 87.27, while the seminary 
instructors have a mean score of 110.59. Sixty-three per cent of the 
bishops have not graduated from a university, whereas all of the semin-
ary instructors have at least a baccalaureate degree. 
A review of Table 25 indicates that those seminary instructors 
with counselor training score significantly higher on the Counseling 
Attitude Scale than those without training. 
Admittedly, further research would be necessary to determine 
the degree to which religious affiliation does affect one's counseling 
attitudes. 
CHAPTER V 
SUMMARY, CO~LUSIONS, AND RECOMMENDATIONS 
Summary 
Need for the Study 
Because a review of the available literature revealed so little 
research related to the general field of coun~eling attitudes and proce-
dures of LDS bishops and seminary instructors, and because it was felt 
that religirous leaders of the Church of Jesus Christ of Latter-Day 
Saints might benefit from such a study, it seemed appropriate and desir-
able that this study be made. 
Purpose of the Study 
The purpose of this study was to measure the counseling atti-
tudes of bishops and seminary instructors of the Church of Jesus Christ 
of Latter-Day Saints, and t·o compare their counseling attitudes with 
various measures of activity in their wards and classrooms, respec-
tively. Specifically, the study was designed. to analyze the counseling 
attitudes of bishops with respect to the following variables: 
1. age 
2. length of service as a bishop 
3. formal education 
4. membership of ward 
5. location of ward: less than 5,000; 5,000 - 50,000; 
50,000 - over 
6. occupation 
7. religious faith of mother 
8. religious faith of father 
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The twenty-seven per cent of the bishops in the study, desig-
nated as Group I, who earned the highest ~cores on the Counseling 
Attitude Scale designed by the writer, were compared with Group II, 
the twenty-seven per cent of bishops who scored the lowest on t~e Coun-
. . 
seling Attitude Scale, with respect to the following variables: 
1. average number of counseling interviews each month 
2. number of hours spent in counseling each month 
3. percentage of attendance of boys, twelve to nineteen, at 
· Priesthood Meeting during 1959 
4. 'percentage of attendance of boys, twelve to nineteen, at 
Sacrament Meeting ·during 1959 
5. 'percentage of boys, twelve to nineteen, who received 
Individual Awards for the year 1959 · 
6. percentage of girls, twelve to nineteen, who attended 
Sacrament Meeting during 1959 
7 .• percentage of girls, twelve to nineteen, who received 
Individual Awards for 1959 
8. percentage of twenty to twenty-five year old men who were 
called as full-time missionaries during 1959 
The counseling attitudes of seminary instructors were studied 
with respec~ to the following variables: 
1. age . 
2. years' ·experience as a seminary instructor 
3. training in counseling 
4. total seminary enrollment 
5. average daily class load 
Group III, the twenty-seven per cent of seminary instructors 
who scored highest on the Counseling Attitude Scale were compared with 
Group IV, the twenty-seven per cent whose scores were the lowest on the 
I Counseling Attitude Scale, on the basis of the following variables: 
1. average number of counseling interviews each month 
2. qumber of hours spent in counseling each month 
3. students' appraisal of their instructors as 
teacher-counselors 
4. t:·eacher rating of instructors by IDS Department of Education 
Methods and Procedures 
One ,hundred bishops and 100 seminary instructors of the Church 
1oo 
of Jesus Christ of Latter-Day Saints were subjects of this study. To 
measure the counseling attitudes of these subjects the writer c.onstruc-
ted a Counseling Attitude Scale. He selected ninety client extracts 
from his recorded counseling interviews. Each extract stood as a unit 
and was suf.ficiently complete to warrant a counselor's response. These 
extracts varied in emotional content, and covered a variety of situ-
ations--home and parent, personal problems of sex, marriage, and reli-
gion. The ,extracts were selected from the counseling interviews of 
seven different clients. 
From these, forty-three extracts were selected by him, with the 
help of his advisor and another counselor, and played to sixty-three 
i 
students en~olled in guidance and counseling courses at Boston Univer-
sity School of Education. Each student was asked to write a good coun-
selor response to each of the extracts. 
To a,ssure a wide range, of quality of counselor responses, the 
writer arbitrarily selected one group of graduate students enrolled in 
advanced cou'nseling. Some of them were employed as full-time counselors. 
Another group of graduate students were completing their first coun-
seling cours~, while the third group were under-graduate students 
enrolled in an introductory guidance course, with no counselor train-
ing. 
FollQWing the advice of two other professional counselors, the 
writer and a~other doctoral candidate carefully evaluated the 2,709 
c·ounselor responses thus obtained. Duplicated responses were removed 
from the. piles, thus reducing the number of counselor responses from 
sixty-three to fifteen for each of the forty-three client extracts, or 
a total of 645 responses. 
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The tape, containing a brief description of each of the seven 
clients and the forty-three extracts, together with the fifteen written 
" counselor responses for each cli~nt excerpt, was given to a committee 
of seven professional counselors, who held doctoral degrees in guid-
ance and counseling. Working individually, each counselor selected 
from the f~fteen counselor responses to each client extract what he 
considered, to be the most excellent response, a good response, one 
which was fair, a poor response and an unsatisfactory response. It 
was decideq to include in the final Counseling Attitude Scale those 
client extracts and responses upon which four of the seven counselors 
agreed. That is, at least four of the professional counselors would 
agree that for each client extract a certain counselor response was 
excellent, ~nother one good, another fair, another poor, and another 
unsatisfact?ry. The seven professional counselors were in agreement 
on their selection of counselor responses on thirty of the forty-
three client extracts. Each counselor response was weighted as 
I 
follows: excellent, 5 points;. good, 4 points; fair, 3 points; poor, 
2 points; and unsatisfactory, 1 point. 
The completed Counseling Attitude Scale ~onsisted of a tape 
on which was recorded a brief description of each of the seven eli-
ents, followed in each case by the extracts from that client, and 
five counselor responses to each extract. Accompanying the tape was 
a booklet containing a transcript of the above, together with a 
single page of directions. 
Reliability of the Counseling Attitude Scale was determined 
by the split-half method. A reliability coefficient of .55 was deter-
mined when a ~roup of twenty professional counselors at the doctoral 
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level and 'forty-eight graduate students enrolled in advanced counseling 
courses at Boston University School of Education responded to the instru-
ment. An estimated r of .71 was also reached. A reliability coefficient 
of .73, with an estimated r of .84, was established when the Counseling 
Attitude Scale scores of the 100 seminary instructors in the study were 
analyzed. 
,, 
Validity was assumed by the fact that seven professional coun-
1 
selors made the final selections of the excerpts and weight of coun-
selor responses which went into the instrument. Validity was further 
determined by the responses of twenty professional counselors. It was 
assumed that persons trained at the doctoral level in counseling would 
earn higher scores on the Scale, if it were valid, than untrained persons. 
Choosing the Subjects 
Twenty professional counselors were selected to respond to the 
Counseling Attitude Scale. All of them held doctoral degrees in guid-
ance and counseling. 
One hundred LDS bishops were selected for the study. Situ-
ations beyonq the writer's control made a stratified random sampling 
impossible. They were selected, rather, on the basis of availability. 
The study also included 100 of the 279 full-time seminary instructors 
employed by the Church who had at least a year's teaching experience. 
These 100 teachers were selected by a stratified random sampling pro-
cedure, and were assumed to be representative of the total group. 
Obtaining the Data 
Forms were prepared for obtaining essential information on 
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bishops and seminary instructors. A student evaluation form was also 
constructed to determine seminary students' attitudes of their instruc-
tors as teacher-counselors. In addition, the LDS Department of Educa-
tion furnished teacher ratings on fifty-four selected seminary instruc-
tors hereinafter described. 
Administration of. the Counseling Attitude Scale 
Each of the twenty professional counselors responded to the 
Counseling Attitude Scale under standard procedures. Following the 
reading of the page of directions the counselor listened to, and at the 
same time read, a description of the first client followed by the 
I' 
client's statement. He then selected the response which he felt was 
most excellent. At a given signal on the tape he turned to the next 
page of the booklet and heard and read another client statement, 
together with the five possible counselor responses and made a selec-
tion. This procedure was followed until counselor responses had 
been selected for each of the thirty client excerpts. 
Bishops responded to the tape in small groups where possible, 
and individually when necessary, under the same standard procedures. 
The instrument was generally administered to the seminary instructors 
in small groups, and on occasion individually. 
Treatment and Analysis of the Data 
Analy,sis of variance was the major statistic employed through-
out this study. The scores of the bishops and seminary instructors 
were compared with scores of the professional counselors and were 
analyzed with respect to the variables listed previously. 
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Assumptions 
The following assumptions were basic to this study: 
1. The responses of bishops, seminary instructors, and pro-
fessional counselors to the Counseling Attitude Scale result in a valid 
measure of their counseling attitudes. 
2. The professional counselors selected were competent pro-
fessional cqunselors, but were not necessarily representative of all 
professional counselors. 
3. Seminary instructors of the study were representative of 
the total grpup of instructors employed by the Church. 
4. Variables other than those included in the study which 
h 
might have had a significant effect on the findings were equally 
distributed ctue to the methods of selecting the samples, and would not 
affect the results of the study. This is not true of the bishops, 
however, inas~uch as the sampling was not representative. Neither is 
it true of the variable of religion inasmuch as the bishops and semin-
ary instructors were all members of the LDS Church and the group of 
professional counselors represented various religious backgrounds. 
5. ]here is a positive relationship between counseling 
attitudes and effectiveness in counseling; and furthermore, the effec-
tiveness in other areas is also positively related to effectiveness in 
counseling. 
Limitations of the Study 
1. It was not the purpose of this study to measure counseling 
effectiveness as such. The purpose was to measure counseling attitudes 
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and to compare them with various indirect measures of total effective-
ness. 
2. It is possible that a person's religious affiliation has 
some effect 'on his counseling attitudes. If so, the fact that all of 
the bishops and seminary instructors are members of the Church of Jesus 
Christ of Latter-Day Saints while the professional counselors are 
members of various religious faiths may influence to some degree the 
outcomes of the Counseling Attitude Scale. There is no attempt in 
this study tq measure the possible effect of this variable. 
3. Since the bishops included in this study were not repre-
sentative of all bishops, the findings of the study cannot be gener-
alized for all bishops of the Church. 
4. The limitations inherent in the use of any standardized 
technique to measure attitudes are recognized. 
Summary of Findings for the Bishops 
1. It was found that the bishops of the study scored signif-
icantly lower;' at the .01 level, on the Counseling Attitude Scale than 
professional counselors. 
2. Bishops over thirty-five years of age scored significantly 
lower on the Counseling Attitude Scale, at the .05 level, than bishops 
I 
under thirty-f~ve years of age. 
3. The study revealed that bishops with college and univer-
sity training scored significantly higher on the Counseling Attitude 
I 
Scale, at the .05 level, than bishops who had not attended college. 
' 
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4. It was found that length of service as bishops, the size 
of their wards, and religious affiliation of their mothers and fathers 
I 
showed no statistically significant relationship to their scores on the 
Counseling Attitude Scale. 
5. Bishops who resided in areas of 5,000 to 50,000 population 
scored significantly higher on the Counseling Attitude Scale than 
those bishops who resided in smaller or larger areas. The difference 
was significant at the .05 level of confidence. 
6. At the .01 level of confidence, bishops whose occupations 
were classified as professional and managerial scored significantly 
higher on the Counseling Attitude Scale than those whose occupations 
were classified as clerical, agricultural, and 11 other.u 
[I 
The ~ollowing findings were obtained when the bishops of Group 
I (the high t,yventy-seven per cent on the Counseling Att~tude Scale) 
I 
were compared with those of Group II (the low twenty-seven per cent on 
the Counseling Attitude Scale): 
1. Analysis of variance did not reveal any statistical signif-
icant differences between the bishops of Group I and II in relation to 
the following 'variables: 
I 
a. average number of counseling interviews each month 
b. ,\ average number of hours devoted to counseling 
each month 
c. 1per cent of Aaronic Priesthood boys, twelve to 
nineteen, who attended Priesthood Meeting 
during 1959 
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d. per cent of Aaronic Priesthood boys, twelve to 
nineteen, who attended Sacrament Meeting 
during 1959 
e. per cent of girls, twelve to nineteen, who 
attended Sacrament Meeting during 1959 
~· per cent of girls, twelve to nineteen, who 
I 
received Individual Awards for 1959 
g• per cent of men, twenty to twenty-five years 
of age, who were called as full-time 
missionaries during 1959 
2. The bishops of Group I reported a statistically signif-
icantly larger number of Aaronic Priesthood boys who received Individ-
ual Awards for the year 1959 than the bishops of Group II. The differ-
ence was significant at the .05 level of confidence. 
3. While there was only one variable on which the bishops of 
Group I scored statistically significantly higher than bishops of 
Group II, it will be noted that those in Group I scored consistently 
II 
higher on all variables. This would suggest the strong possibility 
that there was, a relationship between these variables and counseling 
attitude scores. 
Summary of Findings for the Seminary Instructors 
1. Seminary instructors of the study scored significantly 
lower, at the .01 level, on the Counseling Attitude Scale than profes-
sional counselo~s. 
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2. The following variables did not show any significant rela-
tion to the Counseling Attitude Scale scores of the seminary instruc-
1 
tors: age, length of teaching, total enrollment of seminary, and average 
daily class load of teacher. 
3. Seminary instructors with training in counseling scored 
significantly higher on the Counseling Attitude Scale, at the .01 level, 
than did those instructors with no training in counseling. 
4. The following findings were determined when seminary 
instructors, of Group III (the high twenty-seven per cent on the Coun-
seling Attitude Scale) were compared with the seminary instructors of 
Group IV (the low twenty-seven per cent on the Counseling Attitude 
Scale): 
a. ~he seminary instructors of Group III had a significantly 
larger ~umber of monthly counseling interviews than those of Group 
IV. The1 difference was statistically significant at the .01 level 
of confidence. 
b. ~t was found that the instructors of Group III devoted 
more hours to counseling each month than did instructors of Group 
I 
IV. The difference was statistically significant at the .01 level 
of confidence. 
I 
c. At the .01 level of confidence instructors of Group III 
were rated significantly higher as teacher-counselors by their 
students than the seminary instructors of Group IV. 
d. S~minary instructors of Group III were rated significantly 
higher as teachers, at the .05 level, by the supervisors of the 
LDS Department of Education than were the instructors of Group IV. 
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Conclusions 
1 •. The Counseling Attitude Scale constructed and used in this 
study produces a valid measure of counseling attitudes. 
2. There is a relationship between counseling attitudes of 
bishops, as measured by this scale, and their age, degree of education, 
occupation, and size of community in which they reside. 
3. There is a relationship between counseling attitudes of 
bishops, as measured by this scale, and their effectiveness as bishops, 
as measured by the per cent of Aaronic Priesthood boys who received 
Individual Awards for 1959. It is also inferred from the findings that 
the same relationship exists between counseling attitudes and other 
measures of 'effectiveness even though the differences were not statisti-
cally signif'icant. 
4. There is a re~ationship between counseling attitudes of the 
seminary instructors of this study, as measured by this scale, and the 
ratings by their students of their effectiveness as teacher-counselors. 
5. There is a relationship between counseling attitudes of 
the seminary instructors, as measured by this scale, and their ratings 
as teachers by the supervisors of the LDS Department of Education. 
6. S~minary instructors who score high on the Counseling Atti-
tude Scale spend more time counseling and counsel more students than 
those instructors who show low scores on the Counseling Attitude Scale. 
7. Counseling attitudes of seminary instructors, as measured 
by the Counseling Attitude Scale, are significantly related to the 
amount of training they had in counseling. 
8. Inasmuch as counseling attitude is related to the amount of 
Jl5 
training in counseling, and inasmuch as general effectiveness, as 
I 
defined herein, is related to counseling attitude, it may be concluded 
' 
that training in counseling improves the general effectiveness of sem-
inary instructors. 
Recommendations 
1. It is recommended that the writer's Counseling Attitude 
Scale be administered to a stratified random sampling of bishops of the 
LOS Church, and that the results be compared with the results of this 
study. 
2. It is recommended that a counselor-training program be pro-
vided for tne bishops of the Church. This program would of necessity 
be a continuous one since bishops are constantly being released and 
new ones appointed. A logical suggestion would be to have one or more 
' qualified persons visit the bishops periodically on a stake or inter-
stake basis ~nd conduct short-term counselor-training schools. In 
those areas where qualified persons are available to assist in such a 
program, local leadership might carry on much of the schooling under 
the supervision of the stake presidents and general counselor super-
visors. 
3. It is recommended that a handbook be published to assist 
bishops to become better counselors. Such a handbook would report some 
of the current findings with respect to effective counselor technique 
and human behavior, and relate them to the bishops' unique problems of 
counseling with their ward members. This recommendation is substanti-
ated by a recent study which shows that a sizable number of teen-age 
youth of the Church indicate they go to their bishops for help with 
p6 
their problems before they contact persons with professional training 
in counseling. Such a recommendation does not imply that professional 
counseling techniques and methods are to replace or run counter to the 
religious tenets of the Church. Rather, the best in counseling methods 
would materially aid the bishops in their personal relations with ward 
members to assist them achieve maximum spiritual and religious growth. 
4. It is recommended that new seminary teachers who are 
employed each year be enrolled in an intensive counselor-training 
course. It ''is recommended further that a practical in-service coun-
selor-training program be inaugurated for all seminary instructors of 
the Church, and that adequate supervision be provided to assist semin-
' 
ary instruct,ors to more effective counseling. 
5. It is recommended that a study be made comparing the coun-
seling attitudes of professional counselors of the Church of Jesus 
Christ of Latter-Day Saints with counseling attitudes of professional 
counselors of other religious affiliations to determine to what extent 
religious values affect their counseling attitudes. 
/11 
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D I R E C T I 0 N S 
You are about to hear thirty statements which have been taken 
from seven different actual counseling sessions. As you listen, please 
follow on the script provided the client statements and counselor re-
sponses. Thi,s is to assure that you understand and follow each word 
so that you can react to the whole statement. Please do not read ahead 
of the tape. There will he directions on the tape for your guidance. 
After each statement; five counselor responses will be heard. 
You will then have forty-five seconds to choose what seems to you the 
best response. Please circle in the booklet the number of the response 
of your choice. 
Your best attention and concentration will be deeply appreci-
ated. Hopefully, this will be a worthwhile experience for you. 
Please do not turn this page until the signal is given on the 
tape. If you have any questions, tmey will be answered now. 
126 
Page 1 
Betty is an attractive sixteen-year old girl. She lives with 
her natural parents and two brothers, one older and one younger. She 
does well in school. Tests showed her to possess superior intelligence. 
And I~•ve always gotten ahng with my mom and dad, but, I don't 
know, it just seems like ••• something happened. I mean, my mother I got 
along with. , I've always wanted to sit down and talk to her about some-
thing like ••• ask her about what all this sex life is. What it was about. 
I had heard so much about·it. At ••• at school I'd hear girls that were--
here I was a girl in the fifth grade and I'd run around with a seventh 
grade girl. And I'd hear them talk about sex. "0h, I went out with 
this boy last ni~ht and his hand went up my dress •11 A,!ld I've always 
wondered. I '·ve ••• I've always wanted to go talk to my mother about that. 
But she· ••• just seemed like when I would go ask her something she was too 
busy or,. either that, or else I would be--it would scare the living day-
lights out of me just to think of going and asking my mother." 
1. You should tell her you have a proble~ and would like it discussed. 
2. You felt afraid to ask your mother about these things. 
3. You feel your mother wouldn't answer your questions about sex. 
4. You would like to ask your mother about sex, but you just don't 
feel that you c~n talk to her about it. 
5. This experience last night has made you wonder again about some-
thing you may;nave thought about before. 
127 
Page 2 
And •.•• as far as smoking goes, I really enjoyed smoking. I guess 
mostly because I got a big kick out of it. I thought it was really some-
thing big and bad. 
1. Yet you still enjoY.ed it. 
2. Smoking was fun - it made you feel grown up a~d sort of bad. 
3. Do a litt,le reading about smoking and its implications for cancer. 
4. You got a big charge out of smoking. 
5. You felt:·, urhis is really something.n 
12a 
Page 3 
I really enjoyed sex~ I mean. It was someth~ng that ••• that was 
••• it was exqiting and it wasn 1t ••• everything everybody did all the time. 
I 
And it was just ••• it was something that I knew that I was doing that I 
shouldn't have been doing, and I really got a big kick out of doing it; 
not only just for the pure physical pleasure of sex, but ••• I guess it 
gave me a kind of a ••• pleasure knowing that I was getting away with some-
thing ••• at least I thought I was. 
1. You felt you enjoyed sex for its pleasant physical effects as well 
as because you thought you were getting away with something. 
2. You felt you got a lot of pleasure out of doing something someone 
didn't want you to do. 
3. This was ~n enjoyable experience but I think you are perhaps saying 
you felt a little guilty about it. 
4. Why did you say llat least I thought I was?11 
5. Sex is a pleasure for you, but it's as though you were doing some-
thing you shouldn't. 
.129 
Page 4 
Sometimes I 1d lay awake at night and look up at the ceiling and 
wonder, IIWeli, what am I? I'm a person. I'm a girl, but what?" I ••• I 
couldn't put my finger on it. I ••• I hap so many questions I wanted 
answered; bu~ I couldn't turn to anybody. 
1. You~re confused about what you are. 
I, 
2. You seemed to be confused because of all the piling up of unanswered 
questions. 
3. 'You didn't feel that there was anyone to really talk to about your-
self and what you really are. 
4. You were puzzled about things but had no one to talk to about it. 
I 5. Relax, Betty, and go on. 
130 
Page 5 
I mean, everything I wanted, sex, love, affection, a feeling 
of security, all came through sex. 
1. Sex gave you the things you felt yo~ were missing in your life. 
2. There are other things, but your mind is clouded by a preoccupation 
with se~ .• 
3. Sex had really become something that counted. 
4. This salved everything and gave you what you'd missed. 
5. Sex satisfied many needs for you and really was important in your 
life. 
/ 
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Page 6 
Sally is a sixteen year eld whose tests showed her te be in the 
normal range of intelligence. She received average marks throughout the 
ninth grade. She has·lived with her mother and step-father and also in 
several foster homes. When the tape was made, she was incarcerated at 
a state reformatory for juvenile boys and girls. 
"Well, it is kind of 'like this: Have you ever thought of--you 
try, you try ·to act grown up and you ••• you ean•t. (Counselor Uh, huh.) 
You try and try to make people think that you're really ••• really are some-
thing and you:•re growing up, .but yet you're just a young kid that ••• wants 
,, 
the love and ,affection you've never had--being shoved and pushed around 
from place to• place." 
1. You're really longing for something that you can't have. 
2. You can try te pretend your grown up but still you feel that you'd 
like some love and affection that you've never had. Is that it? 
3. You really are a kid. You shouldn't expect so much • 
. ,
4. You feel your need for affection has not beeA fulfilled. 
5. You feel t,hat you have never had the love and affection you needed. 
.132 
Page 7 
I But 1· can just ••• just feel that I'm going to the dogs ••• That 
I'm just not 'any good any more. I don't have any faith in anything any 
more it seems like. 
1. You feel that you '"ve lost faith in yourself, and in everything. 
2. You feel that you're just no good -there's nothing to believe in. 
Is that it? 
3. You feel then that maybe all is lG~t. 
4. You must try to take.an interest in something. 
5. You feel l,ike you're just "no good,n huh? 
133 
Page 8 
I just wish ••• ! could do something. You just th'ink sometime in 
your life of the happiness you had. You just want somebody to tell you 
how good you're doing, and· a mother t~ throw their arms around you and 
say "Oh, you'r,~ wonderful,u instead of dragging you down. 
1! You feel it would be wonderful to have someone who would love you 
and tell you how much you meant to them. 
I 
2. You feel that if on~y your mother would tell you you're doing good. 
This would 1 mean so much to you,. 
I 
3. This is a heart-breaking experience, it seems. 
4. That's a t~rrible way to talk about your mother. 
5. You feel the need for love and wish your mother would help. 
134 
Page 9 
(Sob) I want mother to love me, but she won•t. 
1. If only mother wauld love me. 
I 
2. If mother 1coald just love me a little. Just a little love. 
3. · This is what you want mos~, her lave. 
·4. That•s a very important need for nearly everybody. 
5. If she wo~'t - there will be others who will - someday. 
135 
Page 10 
All I can say is ••• someday ••• somehow ••• when I try to kill my-
self again, at least I'll succeed, I hope. 
1. You feel that there is nothing left to live for. 
2. Killing yourself won't solve any of your problems. 
3. E.verything' s really black. 
4. You feel very unhappy. 
5. You just feel so hopeless that you don't want to live any more. 
136 
Page 11 
There isn't a~y help for me. These people who say "Oh, we' 11 
get a good home for you." They can't get any decent home for me, cuz 
after you have once been up here, nobody will have you. And if they do 
take you into their home, they expect you to just be perfect in everything, 
in every way. And if yQU1 re not, they' 11 say ttWell, look where she's 
Qeen. She' 11 1' never change. She's nothing but one of those gir 1 s that' s 
been to the reform school." 
1. Not so, Sa.lly. I can prove it if you will give me an opport1:1nity. 
2. It seems pretty dark - black - to think of getting a decent home to 
live in someday ••• 
3. You feel that there isA1 t any hope in going to a foster home? 
4. You feel that nobody can just accept yGu - nobQdy will see you as 
you really_are. They all just see the mistakes you made. 
5. Not everyone feels that way about girls who have been in reform 
schools. 
137 
Pag~ 12 
Sometimes' when you get down in the-dumps and that, you just ••• 
have you ever felt like when you get down in the dumps that you want 
something that belongs to yo~, that you give ••• give to it the love and 
aff~ction that you never had. (Counselor: Uh, huh) ••• like _a child ••• to 
hold it and know that it's yours and nobody else can have it ••• And give 
it tHe home and everything it needs ••• and give it everything that you 
never had in life? 
1. I think many peopl~ feel this way, Sally, at least once in a while. 
2; You feel that you never had anything but you'd like to give a child 
the love you never had. 
3: Yes, we know, Sally, that's why~you've got to help yourself·first 
and then we can help you. 
4. You'd like to give someone else the chance you feel you've never 
had. 
,, . 
5. You feel that there is so much you've never had in life--all that 
love and affection and belonging that you've missed. 
138 
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I want it (my child) to grow up and be proud. It ••• it can say 
11Well, that was my mother, and she gave me everything I needed." I 
want it to go to school and have a good education. I want it to be 
something that society' 11 really be proud of·, and that it, when it. gets 
married, it can walk through the Temple and say 11Well, I'·m clean and 
pure. I can wear white.u But yau' 11 lGok and see that child and you' 11 
think of yaur. past and ••• and think of when you got married that you 
couldn't wear white,.cu~ you weren't clean and decent. 
1. You want to be proud of your child- but you feel that it'll be 
hard to fqrget your own unworthiness. 
2. You feel that somehow you weren't clean and pure - but maybe your 
child can be • 
3. Being clea.n and decer:1t helps people to respect you--
4. But the mind and spirit may be pure even if the temple has been 
defiled. 
5. You want yaur child to really have everything you never had and 
wanted. 
1~9 
Page 14 
And I wrote back to her (motber) and I told her - I says "Why 
don't you just leav~ me alone?" I says 111 don't even classify you as 
my mother any more.•• And I don't. The hate keeps building up inside 
of me toward her. 
1. You can't stand her anymore. 
2. Uh huh ••• and you feel better when you write a letter like,xhis one? 
3. The hate just keeps building up - you wish she'd just leave you 
alone. 
4. It's so strong all you want to do is hurt her be~ause she hurt you. 
5. How do you think your mother feels about you? 
1.40 
Page 15 
I don.' t know whether they sent the letter out that I wrote to 
her (Mother} • 'I I hope they did, because I want her to be hurt like 
she's hurt me~ Just want her to think of it. I want her ••• I want a~·· 
want her t0 be miserable just like I have. 
1. You want her to suffer like you hav~ because of what she's done 
to you. 
2. No one could blame you for that. 
3. Want her to feel what you're feeling? 
4. This, you feel, will balance things up. 
5. I want her to be hurt like she has hurt me. I want her to think 
about it - to share all this misery she has helped to cause. 
141 
Page 16 
John ~s a college freshman living with his natural parents. 
His academic ~chievement has been satisfactory. Currently, John is 
concerned over his motherts accept~nce of his intended wife. 
11What ,I'm worried about, is if I marry this girl, if she (Mother) 
is going to accept her after. I mean, I hate to have her being my ••• 
my Mother and then not talk to my ••• (wife) I don't want that kind of 
relatlonship.u' 
1. I think you've got te live your own life, John. 
. I 
2. You want a good relationship between your mother and wife. 
3. It wouldn't be a happy situation. 
4. You feel that your mother may not accept her and this worries you. 
5. This, of course, wouldn't be a very pleasant, ~ or hoped for 
relationship ••• 
14~ 
Page 17 
Like, ah, in this argument we had ••• ah ••• my mother says to"me, . 
. ah uoontt you think itts. time you broke up with her?" (girl. .. friend) 
And I says, I says, "Ma, you may be controlling my college life inasmuch 
. . 
as paying the things, but you're not going to control my emotions,u and 
I says tti hav~ a free wi.ll and ••• a ••• I do as I please as far as anything 
else goes.u 
...,_ . 
1. Youtre free from her so far as choosing a wife and friends go. 
2. Paying for your education gives her some legitimate control in that 
a~ea, but you have to choose your own wife. She cantt.do that for 
you. 
. 
3. And you feel right in acting this way? 
4. You don't want anyone to tell you what to do in this matter. 
5. You.want your~mother to leave your personal affairs alone, let you 
live your own life. 
14~ 
Page 18 
Coleen is a seventeen-year old freshman in a large university, 
where she is perfor~ing satisfactorily. Since the qivorce of her mother 
and father a. number of years ago, she, her mother, and sister have been 
suppQrted by Qer uncle and aunt on per motherts sid~ of the family. 
"But I dontt ••• I ••• I clontt want to make a choice right now 
between my mother and him. (Boy friend) (Counselor: No.) I ••• Itm 
not ready to. I dontt knGW. I dontt. I want to see for myself that 
something. I just don't want to make the choice because I have to. 
If I see something that really shows me that, you know, he is not for 
me, the~·I'll be. the first one to ••• to ••• to tell them. I ••• I wouldn't 
••• I 'have rio p~ide in that way, arid Itm not going to say that I'm right 
when ~tm really·wrong. I'll tell them, but I h~ventt seen it ye.t. ,I 
~ontt, I dontt.want to make a dec~s~on. Does anyone want to make a 
decision between their family and ••• and a boy that youtre not even 
married to?tt 
1. It seems an~ unnecessary concern on the part of your family. 
2. You want to make the right decision, but you feel the time for 
decision making just hasn't come yet. 
3. Well, does anyone? 
4. Uh huh. You haven't got any ties with this boy yet. Why should 
you have to choose now? 
5. You feel that you have no reason to make a choice between this boy 
and your family. 
144 
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So as I say, I really don•t know if I love him (my father) or 
hate him. If anybody said· anything again~t him, other than my mother, 
my aunt or my uncle and I, in a censtructive matter, sort of put it, I 
would probably would.j~p back, because although he is,. he's not my ••• 
my ••• my fathe~, as ••• as ••• you are to your children or as most fathers 
are, he still 'is my father by name. (Counselor: Mm, hum) and if my 
mother marri~d a thou~and times, ~'d never have another father. So 
maybe that's ~hy I stick ~p for him in certain ways because he still 
is my .flesh. and blood, and I •.•• I ••• and maybe I stick up for him even 
more because there are certai~ things about me that ••• are like him ••• 
.. • II • 
certain' things'that ! ... that I don•t even wish were like him. 
' . . 
' 
1. It's difficult to say what your true feelings~ are for him. He's 
the only o~e who can really be your father and you see some of 
him in you .but don't always like what you see. 
2. You feel that even though some things about you are like him, and 
you don't ll:ike it, that you should defend him. 
3. No matter what others say, your father is still your father. 
4. It's only natural for a daughter to stick up for her father. 
5. You feel that he still is your father. 
... 
145 
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I jus~ resent the fact. that my Uncle has~ stepped in. I wisQ my 
father was a man so that he could ••• could be there. That's why, I say 
I don't hate him for that because that he just can't help_it. (Counselor: 
Uh, huh •. ) I, I, I resent my Uncle who is se good for ••• for just stepping 
in ••• I ••• I ••• He doesn't belong there. He's just not the kind of a father, 
that, that, I 1could have, because I'm not anything like him. 
1. You like your uncle who is good ts you and yet you resent him because 
he can't be really your father. 
2. Because you're not like~¥our uncle, you feel he has no ri~ht step-
ping in, despite the fact he's been so good to you. 
3. You like your own father and that's that. 
4. Seems as though yo~ both could give and take a little. 
5. He just doesn't seem to belong to you. 
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And I feel so sorry for my Aunt because she's so unhappy. She 
really feels ','it, but he only feels it through her. You see it's such 
an indirect cpntact, and I ••• but he makes himself he ••• he ••• so impor-
tant. He's r~ally not to me, he•s ••• he•s ••• almsst nothing. I ••• it's 
a ••• it's a horrible thing to say. If my mother ever heard, she'd 
probably die. But that's the way it is. He•s ••• he•s· indirectly 
everything and-directly nothing. Absslutely nothing. 
1. He means a.lmost nothing to you as a person. 
2. You see him as a big chief in some ways, but he's low man on your 
totem pole. 
3. She's unhappy and you feel sorry for her. He builds himself up, 
but except for support, he doesn't mean anything to you. 
~. You feel that he is everything and nothing to you at the same time. 
5. Just the same, where would you be without your Uncle? 
147. 
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I think it's wonderful they know what is right for me. And 
I 
_ 9%% of the t,ime they've. proven themselves right •. But I eantt feel like 
that. 1!11 do it myself and ••• and 1 don't care how much money or how 
many things they have over me, 11 11 ••• 1'11 never let ••• 1, I can't do it 
that way. 
1. Even thou~h they are often right, you'd still like to do things 
your way. Is that i~? 
2. ·You realize ~his is going to hurt them plenty. 
3. You feel you'd ra~her do things for yourself. 
4. Have you tried speaking to your mother about this? 
5. You feel ybu must work things out your way - even if they are right 
so often. 
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Pag.e 23 
Wilbur-is fifteen years old. He lived with his parents and 
brothers and sisters prior to his commitment to a reformatory. The 
interview was.taped following Wilbur's weekend visit to his home. 
,, 
ttWell, if I get released, ~ will not ••• I won't ••• do not want to 
get released with my parents and I know if I do, I'll get in more trouble. 
I want to be released with some, at least a mother and father that would 
know and understand me, and love me.u 
1. Maybe if you can't make it in you~ own home, you haven't much chance 
in a foster home. 
2. You feel that, if you had someone to understand you, you wouldn't 
get into trouble. 
3. You feel you need someone to understand you. 
4. You don't want to go back there. You want to live with someone who 
understands you and loves you. 
5. You feel that your parents don't understand and love you. 
14Q 
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My youngest brother, •• he ••• he ••• plays the guitar, and that, and 
he's well liKed. My Dad just beats him 'out for kicks and tells him he 
don't do anything, and well, sometimes he (father) don't even work him-
self. 
1. You wonder what he does these things for -why he doesn't treat you 
better. 
2. He beats and takes it out on your brother for doing nothing but he's 
no better himself. 
3. After all 'he's.your father- maybe he's doing it for your brother's 
own good. 
4. Your fathe~ beats your younger brother because he doesn't do anything, 
but he's a· mess himself. ·· 
5. Your father won't work himself, but licks your brother because he 
thinks your brother doesn't do enough. 
lgO 
Page 25 
Virg~nia is an intelligent eighteen-year old girl. She has 
always received good grades in school. She lives with her parents and 
four younger prothers and sisters. 
11But last night I had a most unusual experience. Yau know, this 
ouija board? (Counselor: Uh huh) We were sitting there after lights out 
and Mary, she put on.·a pencil on No. 5 and said, 'Concentrate on the 
I 
Devil.' Nothing but the Devil, I thought, not another thing entered my 
mind but the word Devil. You know what I mean? (Counselor: Uh huh) 
And you know something? I believe there is a Devil because ••• oh, the 
. . 
strangest feeling came aver me, I mean. It wasn't my blood r~nning. I 
know that. I mean, I can't explain it but ••• " 
1. You had an unusual experience when you thought of the devil -
something strange and different. 
2. The darkness and your thoughts of the devil gave you a strange 
feeling. 
3. It's hard to explain, but this strange feeling and experience con-
vinced you there is a devil. 
4. Maybe this should be a lesson for you - stay away from the ouija 
boards. 
5. Hard to say just .how you felt? 
1~ 
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I mean, I'm more on the side of the evil. I'm more susceptible 
to evil things, that's what it would be, than I am to good. Wouldn't 
I 
that be about ~ight? 
1. It bothers' you that you seem to like the evil rather than the good. 
2. You think you are prone to evil things more than good deeds. 
I 
3. You don't have to be that way if you don't want to. You can make 
the choice• 
4. You feel mare susceptible tq evil than to goad - yautre not too sure 
though. 
5. I doubt if you are more susceptible to evil than to good. 
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She (Mether) always seemed to stick up for my other sisters, 
especially my' one ••• just younger than I am. Oh, we went ••• we'd go some-
' 
where and my sister could do the same things, come home later than I 
could, but yet, if I mis-stepped one step, or anything, I'd had it. I 
I 
couldn't go out for weeks after that. But they always said that she 
minded, and so forth. They ••• they seemed to get ••• have her up on a 
pedestal, because she's so good and everything she does. 
1. You feel that your mother has your sister above you; she cannot do 
anything wrong and what you·do is always wrong. 
2. Do you fee:l your sister is better than you or that your parents mis-
judge the situation? 
3. Whatever she did just seemed to be alright. If I made just one 
little mistake, I'd had it. 
4. It didn't seem fair for them to be that way toward her and another 
way toward ·you. 
5. Did you ever dcr anything that has caused this? 
15.;3 
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Marsha is a seventeen-year old girl whose family includes mother, 
father, and older sister. Her family maintains a good financial and so-
cial standing in their community. She completed the ninth grade and is 
of average intelligence. 
"I just got a fear for the church, and ••• and everything seemed so 
phony, and it just seemed so unreal ••• just like it was all made up arid ••• 
which, of course, is true in ••• in lots of aspects." 
1. You feel that there are a lot of things about the church which are 
unreal. 
2. Seems like maybe you're expecting too much of your religion. 
3. It was fake in many ways. 
4. Uh huh. T~is fear keeps you from getting the good from it. 
5. You just couldn't feel it was real and true. 
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But I1 just ,couldn't believe in it (religion) because I felt it 
wasn't true. It just seemed so ••• well ••• that feeling w~sn't there that 
'it was true, and I have always waited for a certain feeling within me, 
within my hea~t, to tell me it was true, and it just wasn't there. 
1. Why must you have this feeling? 
2. Because you couldn't feel religion to be true, you couldn't believe 
in it - your heart didn't feel it. 
3. When things have been true, you sort of get that feeling in your 
heart. 
4. You wanted, to have a feeling for your religion but it never came. 
5. Do you know what sort of feeling you were looking for? 
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And 1' felt after a while, the reason for homosexual was because 
I needed affection. I needed love that was f~om a mother, but I ,got it 
the wrong way., and love from a sister and other parts of my family. But 
they all gave it to me the wrong way. But the only way I could accept it 
was through homosexual, so I had to take it and be satisfied. 
1. Have you given love to your family - as you would want to receive it 
from them? 
2. You really needed this affection - and there was only one way offered. 
3. I jast cap't believe your own mother committed homosexual relations 
with you., 
4. You wanted to make up for the love you hadn't received so you turned 
to homosexual. 
5. Your need, was so great - - and there was no other way to meet the 
need you :felt 
APPENDIX B 
RATINGS OF COUNSELOR RESPONSE 
BY JURY OF SEVEN 
Client Unsatis-
Statement Excellent Good Fair Poor factory 
1 5 5 5 5 7 
2 6 5 4 4 7 
3 5 4 5 4 7 
4 4 4 5 4 6 
5 4 4 4 4 5 
6 4 4 4 5 6 
7 5 4 5 5 6 
8 4 5 6 4 6 
9 4 4 5 4 7 
10 6 4 5 5 7 
11 4 5 5 5 7 
12 4 4 4 4 7 
13 4 4 7 4 5 
14 6 4 4 4 5 
15 6 4 6 6 6 
16 4 6 6 4 5 
17 4 5 6 4 5 
18 6 4 4 4 5 
19 4 4 4 4 5 
20 5 5 4 5 7 
21 4 4 4 4 7 
22 5 4 4 4 6 
23 6 4 6 4 5 
24 4 4 5 5 7 
25 5 4 4 4 7 
26 4 5 4 4 5 
27 4 4 5 4 5 
28 4 4 4 5 5 
29 4 4 5 4 5 
30 4 4 4 4 4 
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APPENDIX C 
Name --------
IU\.Ia 5HEEI FOR BI5HOPS · 
Please fill in the blanks and check the answers which most closely de-
scribe your situation as of aecember 31, 1959. 
1. Bishop of -------~Ward, 
I 
located at ______ (City) 
----------- Stake, 
_________ (State). 
2. H0w long ;have_ y~u bee!_) ~ bishop? _____ ( years) ____ (months) 
3. Parents' religion: Father ------~Mother-------
4. What was your age December 31, 1959 (nearest birthday) __ ,... {years) 
5. What is your occupatiGn? ------------------
6. Please check the highest level of schooling completed: 
Elementary: 1 2 3 4 5 6 7 8 High School: 9 10 11 12 
College: 1 2 3 4 5 6 7 
7. Degrees earned: 
8. The majority of your ward members live: ---~on farms; 
_ __.in to~ns of 1,000 to 5,000 population; _ ___.5,000 to 10,000; 
,, 
_ __,10,000 to 50,000; __ ·cities over 50,000. 
9. What was y~u·r ward's total membership on December 31, i959? __ _ 
10. Rave you had formal· courses in counseling? ----'No _Yes 
How many? _______ _ 
11. Approximately how many hours each month do you spend in counseling? 
---~hrs (CGunseling refers to assisting persons who come to 
you for help with personal problems which they con-
sider important and confidential.) 
12. Average number of counseling interviews or sessions each month. __ 
:1;,58 
APPENDIX c--continued 
13. Total number of Ward Aaronic Priesthood (under 21) on record 
December 31, 1959: 
14. Average :per cent of attendance of Aaronic Priesthood (under 21) at 
Priesthood Meeting during pa~t calendar year: 
15. Average per cent of attendance ef Aaronic Priesthood (under 21) at 
Sacrament Meeting during past calendar year: 
16. Number o,f ·Aaronic Priesthood members (under 21) receiving Individ-
ual Awards during the past calendar year: 
17. Number of girls, twelve to nineteen, on Ward records December 31, 
1959: 
18. Average per cent of attendance at Sacrament Meeting of girls, 
twelve to nineteen, during the year 1959: 
19. Number of girls, twelve to ninetee~, receiving Individual Awards 
during the past calendar year: 
20. Total number of young men, twenty to twenty-·five years of age, on 
Ward rolls December 31, 1959: 
21. Number of full-time foreign missionaries (men only), twenty to 
twenty-five, who were called from your Ward during the past calen-
dar year: 
APPENDIX D 
ACCUMULATED.DATA FOR ONE HUNDRED BISHOPS 
C.A.S. 
Yrs Formal Mother's Father's Years Ward 
No. Age Education .Occupation - Religion Religion Bishop Pop. Locatfon of Ward Score 
1 32 16 Elec.Erig. LDS LDS 6 850 Over 50,000 71 
2 48 12 Plumber LDS LDS 6 530 1,000 to 5,000 65 
3 35 16 Pharmacist LDS LDS 3 1200 1,000 to ·5,000 73 
4 52 8 Farmer LDS LDS 6 349 On farms 67 
5 42 18 Teacher IDS LDS 2 430 5,000 to 10,000 67 
6 40 16 Teacher Other IDS 5 500 5,000 to 10,000 70 
7 45 12 Florist IDS LDS 6 413 1,000 to 5,000 67 
8 34 12 Rancher IDS LDS 3 610 1,000 to 5,000 73 
9 36 12 Steel Worker IDS IDS 7 305 On farms 69 
10 37 12 Farmer IDS IDS 4 830 10,000 to 50,000 74 
I-' 
(Jl 11 52 17 Attorney LDS LDS 2 600 10,000 to 50,000 65 \() 12 41 12 Auto Dealer IDS IDS 2 600 Over 50,000 71 
13 44 12 Rancher LDS LDS 4 260 On farms 67 
14 47 12 Rancher LDS LDS 3 775 Under 1,000 74 
15 36 15 Rancher IDS LDS 4 200 On farms 72 
16 48 13 Investments LDS LDS 4 560 Over 50,000 74 
17 50 12 Rancher LDS LDS 4 517 1,000 to 5,000 68 
18 53 20 Lawyer LDS LDS 4 750 Over 50,000 74 
~9 56 12 Rancher LDS IDS 2 664 On farms 73 
20 35 18 Teacher LDS IDS 2 1070 10,000 to 50,000 65 
21 40 16 Store Owner Other Other 7 670 Over 50,000 73 
22 50 14 Court Clerk LDS LDS 6 550 Over 50,000 64 
23 43 12 Mailer Other LDS 3 650 Over 50,000 66 
24 51 9 Farmer IDS LDS 11 390 On farms 64 
25 51 6 Clerk LDS LDS 11 893 Over 50,000 64 
26 39 12 Farmer IDS LDS 11 270 On farms 72 
27 47 10 Dairyman IDS IDS 4 500 On farms 74 
0 
APPENDIX D--Gontinued 
Yrs Formal Mother's Father's Years. Ward C.A.S. 
No. Age Education Occupation Religion Religion Bishop Pop. Location of Ward Score 
28 51 13 Clerk LOS LOS 3 900 10,000 to 50,00Q 98 
·29 54 17 Teacher LOS LOS 3 697 5,000 to 10,000 115 
30 36 16 Civil Eng. LOS LOS 4 850 Over 50,000 109 
31 47 16 !14erchant LOS LOS 7 790 Under 1,000 99 
32 34 13 Carpenter LOS LOS 2 280 On farms 102 
33 48 14 Clerk IDS LOS 2 725 5,000 to 10,000 96 
34 34 17 Pers.Officer LOS LOS 6 860 10,000 to 50,000 114 
35 49 12 Salesman LOS LOS 6 786 Over 50,000 98 
36 37 13 Analyst LOS LOS 4 750' 10,000 to 50,000 119 
37 55 17 Sch.Prin. IDS IDS 8 536 10,000 to 50,000 119 
38 51 13 Printer IDS LOS 3 794 Over 50,000 102 
39 35 17 Teacher other Other 2 850 Over 50,000 97 
40 32 18 Teacher IDS IDS 2 652 10,000 to 50,000 112 1-' 0\ 
41 54 9 Labor Supt. LOS IDS 2 270 Over 50,000 113 0 
42 33 14 Plant Supt. other LOS 2 435 10,000 to 50,000 117 
43 48 12 Supervisor IDS LOS 3 650 1 ,ooo to 5,000 96 
44 38 16 Owner Golf Rec.LOS LOS 2 850 Over 50,000 124 
45 48 12 Farmer IDS LOS 6 465 On farms 126 
46 37 19 Teacher IDS LOS 6 830 5,000 to 10,000 136 
47 35 12 Farmer IDS LDS 2 560 On farms 100 
48 29 16 Dairyman LOS LOS 2 620. On farms 96 
49 40 16 Mech.Engr. LOS LOS 4 675 10,000 to 50,000 106 
50 31 16 Teacher IDS IDS 2 192 On farms 100 
51 35 13 store mgr, IDS LOS 2 470 1,000 to 5,000 108 
52 33 16 Engineer IDS IDS 3 710 10,000 to 50,000 119 
53 29 16 Teacher IDS LOS 1 1107 5,000 to 10,000 133 
54 37 17 Coach IDS LOS 3 295 On farms 115 
55 47 13 Te1.Engr. IDS LOS 2 650 Over 50,000 88 
56 35 12 Farmer LOS 
.,_ LOS 2 789 10,000 to 50,000 80 
APPENDIX D-~ontinued 
Yrs Formal Mother's Father's Years Ward C.A.S. 
No. Age Education Occupation Religion Religion Bishop Pop. Location of Ward Score 
57 33 13 Postmaster LDS Other 4 568 On farms 94 
58 50 t2 Clerk IDS LDS ~ 7 ~- 650 - Over 50, OOO- "94 
59 39 16 Railroad Clerk IDS LDS 3 480 10,000 to 50,000 88 
60 68 18 Lawyer LDS IDS 7 620 Over 50,000 77 
61 44 12 County Clerk LDS LDS 4 539 On farms 75 
62 52 13 Contractor IDS IDS 7 800 1,000 to 5,000 87 
63 42 12 Steel Employe LDS LDS 3 900 10,000 to 50,000 77 
64 40 19 Dentist LDS LDS 1 700 Over 50,000 94 
65 32 14 Chemist LDS IDS 2 700 Over 50,000 91 
66 34 10 Mechanic LDS LDS 4 670 5,000 to 10,000 88 
67 45 12 Plant Engr. None LDS 8 735 5,000 to 10,000 79 
68 41 12 Govt.Clerk LDS LOS 4 605 1 ,ooo to 5,000 87 
...... 69 37 19 Attorn~y_ LDS LDS 4 850. Over 50,000 83 
"' 70 48 12 Store Mgr IDS IDS 2 460 5,000 to 10,000 . 85 ..... 
71 33 16 Civil Engr. IDS IDS 2 700 Over 50,000 94 
72 34 12 Funeral Dir. IDS LDS 3 850 Over 50,000 83 
73 36 13 Farmer IDS IDS 4 407 Op farms 86 
74 43 14 Mortician LDS IDS 3 550 1,000 to 5,000 83 
75 47 12 Farmer ms IDS 9 392 On farms 80. 
76 42 16 Mining Mgr. Other Other 6 620 10,000 to 50,000 79 
77 38 12 Int .Designer IDS LDS 2 581 Over 50,000 85 
78 41 12 Contractor IDS IDS 2 780 5,000 to 10,000 75 
79 38 17 Teacher IDS IDS 2 600 Over 50,000 78 
80 45 16 Cons.Engr. IDS Other 3 650 10,000 to 50,000 86 
81 51 11 Watch Repair IDS IDS 2 570 5,000 to 10,000 75 
82 47 12 Upholsterer IDS IDS 9 1025 Over 50,000 78 
83 32 11 Optician IDS IDS 5 335 Over 50,000 89 
84 37 14 Merchant IDS IDS 6 416 On farms 87 
85 35 11 Elec.Plantman IDS LDS 3 890 10,000 to 50,000 94 
86 32 18 AttGrney LDS LDS 5 700 Over 50,000 89 
87 44 13 Salesman LDS LDS 3 485 1,000 to 5,000 84 
'APPENDIX D--Gontinued 
Yrs Formal Mather's Father's Years Ward C.A.S. 
No. Age Education Occupation Religion Religion Bishop Pop. Location of Ward Score 
88 48 16 Horticulture IDS LDS 4 850 5_,000 t_o 10,000 94 
89 49 -14 Salesman IDS LDS 4 811 Over 50,00Q 87 
90 31 12 Sales Rep. LDS LDS 4 475 10,000 to 50,000 91 
91 49 17 Merchant IDS LDS 6 600 1 ,ooo to 5,000 77 
92 59 13 Real.Broker IDS LDS 8 815 Over 50,000 83 
93 41 12 Gas Distbr. LDS IDS 7 41>5 1,000 to 5,000 78 
94 42 18 C.P.A. LDS LDS 2 575 Over 50,000 77 
95 29 16 Mgr-Qwner IDS IDS 2 722 Over .50,000 92 
Plastic Dist. 
96 39 12 Rancher LDS LDS 4 350 On farms 81 
97 44 13 Supvr.Gas.co. LDS LDS 6 790 Over 50,000 81 
98 44 14 Accountant LDS LDS 2 885 1,000 to 5,000 79 . 1-' 
99 41 13 Farmer LDS LDS 6 350 On farms 84 0' 1\) 
100 46 14 Food Proces- LDS LDS 4 735 Over 50,000 86 
sor 
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APPENDIX E 
VARIABLES FQR BISHOPS OF GROUP I 
(HIGH 27.% ON C.A.S.) 
No.Mo. No.Hrs. %Attend. % Attend. %Boys Rec. % Attend. % Girls % Men 
Inter- Couns. Boys at Boys Sacr~:- I_nQividual of Girls 0 ~Rec. _Ind. Serving 
No. views Per -Mo. Pr.Meetng ment Meetng Awards Sac.Mtg Awards Missions 
1 3 5 60.00 40.00 23.08 60.00 30.00 oo.oo 
2 5 3 65.00 62.00 39.22 78.00 62.07 38.89 
3 8 20 50.00 46.00 29.41 43.00 24.19 oo.oo 
4 3 3 65.00 65.00 47.70 70.00 80.00 10.00 
5 2 2 75.00 75.00 50.00 85.00 75.00 25.00 
6 3 3 70.00 70.00 65.00 68.00 52.95 22.22 
7 12 15 65.00 60.00 32.73 75.00 65.00 18.18 
8 10 5 76.00 75.00 64.91 77.00 65.52 14.29 
.... 9 12 35 75.00 75.00 60.00 80.00 80.85 50.00 0. 
(.1) 10 1 2 82.00 76.00 69.57 48.00 45.00 10.00 
' 
11 5 20 77.00 71.00 48.00 73.00 47.27 3.57 
12 13 9 54.00 48.00 31.37 59.00 40.00 lO.OO 
13 29 24 - 61.00 69.00 47.17 73.00 49.02 38.10 
14 5 10 40.00 28.00 28.57 70.00 63.64 oo.oo 
15 30 16 55.00 60.00 22.22 60.00 56.52 oo.oo 
16 10 10 75.00 55.00 69.23 65.00 63.64 66.67 
17 20 30 75.00 72.00 72.34 48.00 46.81 7.69 
18 10 10 65.00 65.(:)0 34.15 57.00 41.03 66.67 
19 2 5 70.00 65.00 48.08 80.00 78.72 05.89 
20 4 5 60.00 53.00 48.48 57.00 46.43 22.22 
21 21 16 90.00 84.00 85.71 68.00 65.96 80.00 
22 8 7 65.00 60.(:)0 50.94 75.00 77.42 14.29 
23 3 2 35.00 30.00 25.00 70.00 50.00 12.50 
24 7 10 57.00 60.00 60.00 65.00 52.09 5.56 
25 5 2 65.00 59.00 45.25 49.00 28.57 50.00 
26 13 9 47.00 45.00 9.38 28.00 18.00 00.00 
27 50 40 ___ _78.00 
-----------
75.00_ 53.33 _68.00 -- 75.00 20.00 
APPENDIX F 
VARIABLES FOR BISHOPS OF GROUP II 
(LOW 27% ON C.A.S.) 
No.Mo. No.Hrs. % Attend. %Attend. %Boys Rec. % Attend. % Girls % Men 
Inter- Couns. Boys at Boys Sacra- Individual of Girls Rec. Ind. Serving 
No. __ views 
-Per Mo.- Pr.Meetng ment Meetng Awards Sac. Mtg Awards Missions 
1 8 16 48.00 45.00 32.61 43.00 40.10 oo.oo 
2 4 15 49.00 45.00 24.39 63.00 61.00 oo.oo 
3 7 15 76.00 67.00 49.23 65.00 58.46 71.43 
4 2 4 56.00 49.00 25.00 39.00 33.33 16.67 
5 5 8 70.00 70.00 70.00 90.00 83.33 50.00 
6 6 6 55.00 44.00 3l.ll 60.00 46.00 10.00 
7 3 5 77.00 75.00 66.67 68.00 62.07 66.67 
8 45 30 75.00 65.00 56.67 73.00 60.00 20.00 
9 2 5 60.00 60.00 53.13 80.00 92.31 63.64 
1-' 10 2 4 60.00 45.00 42.86 84.00 54.35 06.67 (j\ 
..J:>. ll 12 10 85.00 85.00 31.43 80.00 40.48 oo.oo 
12 12 16 62.00 54.00 18.18 55.00 44.44 12.50 
13 4 4 30.00 30.00 8.57 45.00 15.00 10.00 
14 9 4 45.00 48.00 26.67 60.00 40.00 8.33 
15 14 8 30.00 60.00 18.18 75.00 80.96 11.76 
16 6 6 77.00 68.00 54.17 82.00 58.06 25.00 
17 3 3 52.00 44.00 28.26 26.00 36.58 oo.oo 
18 4 4 75.00 65.00 54.35 60.00 50.00 80.00 
19 4 3 60.00 65.00 20.00 65.00 28.58 10.00 
20 10 10 68.00 61.00 40.00 67.00 45.07 9.68 
21 20 30 70.00 65.00 20.51 37.00 18.75 oo.oo 
22 7 6 65.00 54.00 39.47 80.00 42.86 11.11 
23 8 8 68.00 63.00 33.33 60.00 58.06 13.33 
24 2 2 35.00 25.00 9.67 42.00 40.00 n.oo 
25 12 20 26.00 51.00 27.91 36.00 33.33 5.55 
26 1 2 70.00 60.00 46.67 75.00 64.29 10.00 
27 6 10 60.00 50.00 35.00 70.00 48.15 33.33 
APPENDIX G 
Name 
DATA SHEET fQa SEMINARY INSTRUCTORS 
Please fill i~ the blanks and check the answers which most-closely de-
scribe your situation. 
1. What is your age? 
2. How long have you been employed as a seminary instructor? ----
i 3. What is the total enz:ollmer.lt of your seminary? 
I 4. · What is your average daily class load? 
5. Highest academic degree earned? 
G. Number of 1semester/quarter (cross out one) hours 
completed beyond last degree? 
1. Have you ~ver.had any formal courses in counseling? 
8. Number of ~emester/quarter (cross out one) hours of 
counselor training: 
9. Approximately how many counseling interviews do. you 
have each month? 
10. Approximately how many ~ours do you devote each month 
to counseling? 
(Counseling refers to assisting persons who come to 
you for help with personal problems which they con-
sider important and confidential.) 
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APPENDIX H 
ACCUMULATED DATA FOR ONE HUNDRED SEMINARY INSTRUCTORS 
- Teacher Qr. Hrs. Total Sem. Av. Daily c.A.s. 
No. Age Exp. Coun.Trng Enrollment Class Load Score 
1 34 8 6 412 185 96 
2 34 8 0 824 175 88 
3 26 2 0 206 107 82 
4 35 2 0 875 130 79 
5 55 23. 0 412 175 80 
6 48 6 0 1051 173 94 
7 31 2 0 412 155 99 
8 31 4 0 100 97 82 
9 45 18 3 356 140 86 
10 26 1 0 355 150 91 
11 55 •I 29 3 946 105 90 
12 31 6 0 824 155 97 
13 27 2 0 946 130 84 
14 26 2 0 355 115 69 
15 29 2 0 732 150 67 
16 36 1 0 555 143 88 
17 27 4 0 128 121 97 
18 50 14 3 294 120 99 
19 33 8 6 517 140 62 
20 45 21 0 355 175 94 
21 49 14 0 405 125 79 
22 33 2 0 344 102 64 
23 48 4 0 588 156 61 
24 26 1 0 119 117 95 
25 66 30 3 946 150 73 
26 50 5 0 1237 100 68 
27 60 30 0 580 104 82 
28 45 13 12 580 175 136 
29 31 2 6 946 145 133 
30 32 5 0 330 120 129 
31 46 18 6 487 173 133 
32 38 9 8 553 125 131 
33 51 12 6 875 125 130 
34 35 6 3 917 135 129 
35 28 1 3 875 160 131 
36 27 2 3 67 64 130 
37 45 5 3 527 170 135 
38 29 1 3 117 112 135 
39 28 3 10 268 97 133 
40 29 5 9 234 115 129 
41 35 4 5 1051 160 133 
42 27 2 2 472 130 130 
43 53 20 9 824 150 131 
1.66 
~67 
APPENDIX H-~ontinued 
Teacher Qr. Hrs. Total Sem. Av. Daily C.A.S. 
No. Age Exp. Coun.Trng Enrollment Class Load Score 
44 28 3 6 770 1.27 126 
45 32 5 3 472 165 127 
46 45 19 0 239 90 130 
47 35 7 0 946 144 129 
48 31 5 3 356 150 131 
49 26 2 6 875 160 134 
50 26 2 2 140 131 137 
51 52 23 6 355 175 129 
52 33 6 3 1051 178 129 
53 29 2 3 1051 175 133 
54 29 5 3 158 155 128 
55 55 24 0 580 140 108 
56 48 15 0 107 100 104 
57 54 17 3 405 124 115 
58 27 3 3 153 150 123 
59 55 30 3 156 151 116 
60 44 8 3 917 150 120 
61 31 5 0 344 130 105 
62 49 12 3 917 156 108 
63 27 ·I 3 0 330 105 101 
64 48 19 3 405 153 110 
65 52 I 14 9 733 140 109 
66 29 2 0 115 llO 125 
67 27 2 4 97 92 .121 
68 41 6 3 917 150 114 
69 38 9 3 553 120 119 
70 39 15 3 472 120 109 
71 28 3 0 946 70 123 
72 32 2 3 294 145 125 
73 49 18 0 588 145 10>9 
74 57 31 3 1424 60 116 
75 47 14 3 356 125 125 
76 31 4 6 134 129 108 
77 33 2 6 268 172 123 
78 35 7 6 824 150 123 
79 35 6 3 204 90 110 
80 30 2 0 148 141 104 
81 30 2 6 770 llO 120 
82 29 5 0 824 160 113 
83 31 5 6 277 144 109 
84 32 4 3 475 125 125 
85 34 6 0 124 119 ll2 
86 33 5 0 346 160 125 
87 30 3 0 281 115 116 
88 31 2 0 946 149 104 
89 31 2 0 294 130 123 
90 27 1 0 330 129 101 
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APPENDIX H--continued. 
Te~cher Qr. Hrs. Total Sem. Av. Daily C.A.S. 
No. Age Exp. Coun.Trng Enrollment Class Load Score 
91. 30 3 3 126 120 124 
92 60 31 3 580 150 1Q8 
93 36 6 6 517 165 111 
94 32 4 0 209 153 123 
95 26 2 3 770 150 121 
96 42 12 0 239 80 101 
97 26 2 3 186 150 126 
98 49 18 6 355 108 115 
99 58 33 0 527 140 100 
100 40 4 3 527 150 122 
APPENDIX I 
V~RIABLES FOR SEMINARY INSTRUCTORS OF GROUP III 
{HIGH 27.% ON COUNSELING ATTITUDE SCALE) 
Coun.Intervs Counseling Students' Department 
No. Per Mo.-avr. Hrs.-Mo. Appraisal Evaluation 
1 40 30 18.70 4 
2 10 10 19.80 4 
3 5 5 18.60 3 
4 20 20 18.76 4 
5 10 10 20.02 3 
6 5 5 19.82 3 
7 4 4 17.90 4 
8 6 6 19.78 4: 
9 4 4 18.67 4 
10 5 3 19.56 4 
11 3 3 19.59 4 
12 4 4 19.09 4 
13 10 10 20.87 5 
14 I 15 20 20.25 5 
15 12 12 20.14 5 
16 •' 12 10 18.83 4 
17 6 8 19.15 3 
18 ,, 4 3 19.09 5 
19 15 9 18.13 5 
20 4 4 19.53 4 
21 5 3 20.56 5 
22 10 8 19.84 4 
23 8 8 18.53 3 
24 ,, 12 12 19.59 5 
25 5 5 19.94 4 
26 2 2 19.56 4 
27 8 10 18.89 4 
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APPENDIX J 
VARIABLES FOR SEMINARY INSTRUCTORS OF GROUP IV 
(LOW 27.% ON COUNSELING ATTITUDE SCALE) 
Coun.Intervs Counseling Students' Department 
No. Per Mo.-avr. Hrs.-Mo. Appraisal Evaluation 
1 5 6 17.31 3 
2 4 4 17.16 3 
3 5 5 18.02 4 
4 6 2 17.85 3 
5 10 6 18.73 5 
6 6 6 17.61 3 
7 4 2 19.55 4 
8 10 10 14.76 4 
9 8 8 18.81 3 
10 2 1 18.29 3 
11 6 6 15.33 4 
12 1 1 17.69 4 
13 1 1 19.06 3 
14 5 3 18.50 4 
15 
' 
3 2 18.83 3 
16 6 3 17.21 3 
17 3 2 18.78 4 
18 8 12 17.30 4 
19 2 5 17.51 2 
20 10 8 16.51 4 
21 2 2 16.01 2 
22 2 2 18.47 4 
23 4 2 18.33 4 
24 1 1 16.83 4 
25 1 1 11.95 2 
26 10 10 19.81 5 
27 4 5 17.18 4 
170 
MEMORANDUM 
APPENDIX K 
LDS DEPARTMENT OF EDUCATION 
380 Maeser Building 
Provo, Utah 
November 7, 1960 
TO: Selected Seminary Teachers 
You ar.e among the teachers who are participating in a study of 
counseling proc~dures being carried on by P. Wendel Johnson. You will 
recall that you listened to a tape and filled in responses on counsel-
ing either at summer school or subsequent to that time. 
Encleaed are some information sheets we would like to have fill-
ed out and returned to our office. You will note that they call for a 
student appraisal of you as a counselor. Would you do the following: 
1. In two separate classes have the students fill out this check list. 
2. Make certain that they do not put either your name on the paper or 
their own name. This is a group comparison study and we are ~ 
interested ·in identifying by name the teachers involved. 
3. Explain to the students that you will not check their answers. Have 
a student gather the forms and seal them in the envelope provided. 
If it is co~yenient have a student mail the forms. 
You will see by glancing at the form that they simply need to 
check a "yes" Of nno11 afte~ each question. 
Although we are sending 60 forms, you need only give it in two 
classes whatever size the classes may be. If the two classes total more 
than 60 do not write for more forms, merely send us the completed number. 
We re-emphasize the fact that your name need not appear on any 
of these forms. The information is being supplied by number only so 
that no identification of individual teachers may be made. We are inter-
ested in the group comparison and are participating in this study for 
that purpose alone. 
It would be helpful if you could administer this check list the 
first school day after you receive it and return it immediately. 
You wi~l note there is also a data sheet for you to check. The 
information called for here will be tabulated with the others and you 
171 
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APPENDIX K--Gontinued 
Page 2 - Memo to Selected Seminary Teachers 
will not be identified as an individual. 
BKP/jw 
Sincerely your brother, 
/s/ Boyd K. Packer 
BOYD K. PACKER 
APPENDIX L 
No. 
, 
STUDENT QUESTIONNAIRE 
Please do not write your~'name on this paper. Check the answers 
which most clearly describe the way you feel about the following state-
ments. If you have not had a counseling interview with your teacher 
give the answ~r you·feel would apply. 
Yes No 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
1. My seminary teacher is a person to whom most of my fellow 
students would go if they had a problem. 
2. Even when I do something wrong, my seminary teacher seems 
to understand and treats me just the same as before. 
3. As a result of talking over my problem with my seminary 
teacher, I have a better understanding of myself. 
4. My seminary teacher is a person who keeps me at a "distance11 • 
5. When I go to my seminary teacher for help he seems to 
understand the way I feel. 
( ) ( ) 6. I'n ·class discussions I feel relaxed and can say exactly 
what I think. 
( ) ( ) 7. As a teacher my seminary instructor seems to maintain good 
control in a friendly way. 
( ) ( ) 8. My seminary teacher is a person who just doesn't "register" 
with me. 
( ) ( ) 9. When I go to my seminary teacher for help with a problem, 
h~ insists that I solve it his way rather than mine. 
( ) ( ) 10. 
( ) ( ) u. 
( ) ( ) 12. 
( ) ( ) 13. 
In a counseling-session my seminary teacher shows a real 
interest in trying to help me. 
In class discussions, my seminary teacher does most of the 
talking. 
1: 
In a counseling session my seminary teacher allews me to 
express myself freely. 
In a counseling session my seminary teacher makes me feel 
gu'i.lty for the things I have done • 
... 173 
Yes No 
( ) ( ) 14. 
( ) ( ) 15. 
( ) ( ) 16. 
( ) ( ) 17. 
( ) ( ) 18. 
( ) ( ) 19. 
( ) ( ) 20. 
( ) ( ) 21. 
( ) ( ) 22. 
( ) ( ) 23. 
( ) { ) 24. 
,, 
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APPENDIX L--Qontinued 
My seminary teacher is so "good" he wouldn't understand 
-things. I have a be~ter understanding of myself. 
My seminary teacher takes time to help students with 
their personal problems• 
Whenever I do something wrong, my seminary teacher sort 
of treats me 11 cold" for a while. 
As a teacher my seminary instructor "bawls us out'' 
frequent! y. 
My seminary teacher doesa•t seem to have enough time to 
help me with my personal problems. 
My seminary teacher is one of my "ideals." 
Students can expect a lecture from my seminary teacher 
when they do something that he considers wrong. 
'I sometimes feel that my seminary teacher "dropstt those 
!students who do not measure up to his expectations. 
·~f I go to the teacher for help he lets me "talk out" 
my problems rather than telling me what to do. 
I think my seminary teacher shows favoritism. 
If I tell my seminary teacher confidential things, he 
always keeps them to himself. 
( ) ( ) 25. My seminary teacher sometimes has a difficult time admit-
~ing it when he is in error. 
APPENDIX M 
STUDENTS WHO RESPONDED TO QUESTIONNAIRE ON SEMINARY INSTRUCTORS 
OF GROUP III AND GROUP IV AS TEACHERS-cOUNSELORS 
GROUP III (High 27.% on C.A.S.) GROUP IV (Low 27.% on C.A.S.) 
Total No. Elimi- Used in Total No. Elimi-
tudents nated Stud Instr. Students nated 
1 60 10 50 1 38 2 36 
2 42 2 40 2 56 5 51 
3 54 4 50 3 60 8 52 
4 60 5 55 4 40 0· 40 
5 56 0 56 5 57 2 55 
6 41 2 39 6 59 5 54 
7 55 5 50 7 43 2 41 
8 48 2 46 8 40 1 39 
9 28 1 27 9 49 6 43 
10 60 9 51 10 40 5 35 
11 52 2 50 11 65 8 57 
12 48 2 46 12 56 8 48 
13 38 1 37 13 35 2 33 
14 56 7 49 14 47 5 42 
15 41 6 35 15 47 0 47 
16 60 2 58 16 49 5 44 
17 56 2 54 17 41 4 37 
18 57 3 54 18 57 7 50 
19 60 4 56 19 60 .11 49 
20 56 3 53 20 60 7 53 
21 55 2 53 21 55 12 43 
22 59' 2 57 22 25 6 19 
23 54! 5 49. 23 60 10 50 
24 60 2 58 24 25 0 25 
25 56 7 49 25 48 9 39 
26 57 3 54 26 ' 56 4 52 
27 59 7 52 27 __£[_ _J_ 40 
Totals 1,428 100 1,328 Totals 1,315 141 1,174 
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APPENDIX N 
(Date) 
Dear Dr. . __ ..__ ___ . 
You have been named by my advisor, Henry Isaksen, as a profes-
sionally trained counselor who may be ~nterested in responding to a 
. Counseling Attitude Scale whicn I have developed as part of my doc-
toral dissertation. 
This instrument consists of a tape recordi~g of thirty 
extracts from live counseling sessions, together with five possible 
counselor responses following each extract. The entire tape has also 
been transcribed so that the respondent may both hear and read the 
excerpts and the responses. We think this adds a new and significant 
dimension to this kind-of instrument. The tape is one hour and ten 
minutes long. This includes time for the respondent to select what he 
considers to ~e the best counselor response for each client extract. 
· My study will compare the counseling attitudes, as measured 
by this instrument, of bishops· and seminary instructors in the Church 
of Jesus Ch~ist of Latter-Day Saints with those of professionally 
trained·counselors. The bishops and seminary instructors are prima-
ily lay members of their Church, with no stipulated professional 
training in counseling. 
If you can respond to the instrument, please indicate on the 
enclosed card, and I shall very shortly mail the tape and booklet to 
you. If for any reason you are unable to participate--and I can 
appreciate the heavy demands on your time--I would appreciate your 
sending me the name of a colleague who is professionally trained at 
the doctoral level who might be willing to participate. 
Thank "you kindly for your interest and cooperation. An 
immediate reply will be greatly appreciated •. 
Very sincerely, 
P. WENDEL JOHNSON 
enc. 176 
APPENDIX 0 
POSTCARD 
Date: 
( ) Yes, I will participate. 
( ) Sorry, I will be unable to participate. The following 
person or persons will: 
I[ 
(Signed) 
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APPENDIX P 
(Date) 
Dear Dr._.. ________ : 
Thank you for your card of N~vember 9th, and for your 
willingnes:s to respond to the Counseling Attitude Scale. 
Under separate cover I am mailing you the counseling 
tape and booklet. I think the directions are quite self-
explanatory. The tape will run approximately ten or fifteen 
seconds before you hear the words, "Please turn to page one." 
The recorder should be set at slow speed. 
The fbrty-five second interval between each client 
extract may appear unduly long. However, many persons in the 
study have had no professional counselor training, and we find 
they require considerably more time to make their selections. 
While your name will not in any way be identified with 
your conselor selections, I do wish to give you and the other 
respondents due credit in the dissertation for your contri-
butions. 
My advisors have suggested that I copyright the in~tru­
ment. This I am doing. However, when the study is complete 
I would be happy to mail you a copy of the abstract, if you 
are interested, and to share with you any findings or uses of 
the instrument. 
I am enclosing some stamps to pay for the air-mail return 
of the tape and booklet. Again may I express my gratitude and 
appreciation for your cooperation and help. 
Very sincerely, 
P. WENDEL JOHNSON 
enc. 
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APPENDIX Q 
(Date) 
Dear Dr. 
Because of your very busy schedule I hesitate to write you 
about the Counseling Attitude Scale which I mailed to you sometime ago. 
. . 
All my data is complete and ready for the statistical IBM 
machines with the exception of three Counseling Attitude Scales to be 
returned. I am endeavoring to complete my study for June grad~ation. 
I would sincerely appreciate your completing the Scale and 
returning it to me by January lOth, if· at all possible. If you find 
that you cannot, would you please mail the tape and booklet back so 
that I can procure the services of another person. I do hope you can 
complete it, however. 
Thank you for your prompt attention and help. 
Very sincerely, 
P. WENDEL JOHNS0N-
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APPENDIX R 
SCORES OF TWENTY PROFESSIONAL COUNSELORS 
AT THE DOCTORATE LEVEL 
ON COUNSELING ATTITUDE SCALE 
Instructor 
Number 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
• 
180 
• 
• 
• 
C .A .S. 
Score 
141 
133 
125 
120 
123 
126 
123 
109 
112 
123 
138 
105 
124 
123 
125 
137 
126 
130 
110 
131 
APPENDIX S 
ANALYSIS OF VARIANCE ON VARIABLES OF BISHOPS 
"181 
Source 
.Among 
Within 
Total 
Source 
Among 
Within· 
Total 
18? 
TABLE 5A 
Analysis ot Variance of· 
Counseling Attitudes -Bishops & Prof. Counselors 
-- -
Sum of Square elf Mean Square 
22730.4 
30084.9 
52815.3 
1 22730.4 
118 255.0 
119 
TABLE 6A 
Analysis of' "Variance of 
Bishops' Ages 
Sum of Square df 
-
Me~n SqUare 
2359.5 2 1179.8 
'• 
25950.2 97 267.5 
28309.7 99 .. 
-
F 
89.14 
F 
4.41 
** 
* 
Source 
.Among 
Within 
-
Total 
Source 
Among 
Within 
Total 
Sum of Square 
1020.6 
27289.1 
28309.7 
!83 
Analysis ot Variance of 
Years as a Bishop 
-- -
df Mean .Square 
3 340.2 
96 284.3 
99 
TABLE SA 
Analysis 6£ "Variance of 
Formal Education 
Sum of Square df Mean Square 
2990.6 3 996.9 
~ .... 
25319.1 96 263.7 
28309.7 99 
-· 
F 
1.20 
F 
3.78 ~ 
Source 
.Among 
Within 
Total 
Source 
.Among 
Within 
Total 
-
t84 
TABLE 9A 
Analysis oi; Variance of 
Ward Membership 
-- -
Sum of Square elf Mean Square 
813.7 
27496.0 
28309.7 
2 40_6.9 
97 283.5 
99 -
TABLE lOA 
Analysis ol'· "Variance of 
Size of Community 
Sum o£ Square df. Mean SqUa.re 
1968.0 2 948.0 .. 
~, .. ~ . 
' 
26341.7 97 271.6 
28309.7 
. -
99. 
-· - - -
F 
1.44 
F 
3.62 
* 
Source 
.Among 
Within 
. 
Total 
Source 
.Among 
Within 
Total 
185 
TABLE llA 
Analysis ot Variance of 
Occupation 
--
Sum o:f Square d:f Mean Square 
2707.7 
25602.0 
28309.7 
3 902.6 
96 266.7 
99 
TABLE 12A 
Analysis of' "Variance o:r 
Mothers'- Religion 
Sum o:r Square df Mean Square 
555.1 1 555.1 
··'. . 
I 
27754.6 98 283.2 
28309.7 99. 
-· ...... 
F 
3.38 
* 
F 
Source 
Among 
Within 
Total 
) 
Source 
Among 
Within 
Total 
S1.m1 of Square 
555.1 
27754.6 
28309.7 
1£36 
TABLE 13A 
Analysis Of Variance of 
Fathers' Relig~on 
-- -
df Mean Square 
1 555.1 
98 283.2 
99 
TABLE 14A 
Analysis o'f' "V a:ri.ance of 
Monthly Counseling Interviews 
Sum of Square df 
-
Mean Square 
106.9 1 
I 106.9 
.. -. . 
" 
5076.6 52 97.6 
5183.5 53. 
-· 
' 
F 
1.96 
F 
1.10 
Source 
.Among 
Within 
Total 
Source 
Among 
Within 
Total 
l87 
TABLE 15A 
Analysis o:t: 1[ariance of 
Monthly Hours of Counse1in~ 
·' 
--
Sum of Square df Mean Square 
75.8 1 75.8 
4375.2 52 84.,1 
4451.0 53 
TABLE 16A 
Analysis o"f' -variance of 
Per Cent of Aaronic Priesthood 
Who Attended Priesthood Meeting 
During 1959 
Sum of Square df. Mean Sqlla.re 
405.6 1 
. I 405.6 
.·. 
107p5.2 52 206.8 
11160.8 
-
53. 
OM 0 'o ~ 
F 
"90 
F 
1.96 
Source 
Among 
Within 
Total 
Source 
Among 
Within 
Total 
188 
M 
TABLE 17A 
Analysis o£ Variance of 
Per Cent of Aaronic Priesthood Who 
Attended Sacrament Meeting in 1959 
--
Sum of Square df Mean Square 
312.9 1 312.9 
9780.4 52 188.1 
10093.3 53 
TABLE 18A 
Analysis of' "Variance of 
Per c"ent of Boys who Received 
Individual Awards for 1959 
Sum of Square df Mean SqUare 
F 
1.66 
F 
1622.5 1 
' 
1622.5 5.42 
...... ~ 
15575.6 52 299.5 
17198.1 53. 
.. .. .. 
* 
Source 
.Among 
Within 
-
' 
Total 
Source 
Among 
Within 
Total 
1.89 
TABLE 19A 
Analysis Qf; Variance of 
Per cent of Girls who Attended 
Sacrament Meeting in 1959 
-- -
Smn of Square df Mean Square 
88.1 1 88.1 
11975.4 52 230.3 
12063.5 53 
TABLE 20A 
An~ysis of· 'Variance of 
Percent of Girls who Received 
individual Awards for 1959 
Sum of Square df Mean Square 
400 .• 2 1 
' 
400.2 
'. 
16627.9 52 319.8. 
17028.1 
- 53 
-· ~ ~ 
--
' 
F 
.38 
F 
1-.25 
Source 
Among 
Within 
-
Total. 
Source 
Among 
Within 
Total 
1,90 
TABLE 21~ 
Analysis o.:t: Variance o:f 
Percentage of Young Men Called as 
Full-Time Missionaries in 1959 
-- -
Sum of Square df Mean Square 
22.6 1 22.6. 
28419.0 52 546.5 
28441.6 53 
TABLE 
Analysis of· ~ariance o:f 
Sum o:f Square df Mean SqUa.re 
' . 
-· 
. -
F 
.04 
F 
APPENDIX T 
ANALYSIS OF VARIANCE ON VARIABLES OF SEMINARY INSTRUCTORS 
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Source 
Among 
Within 
Total 
Source 
Among 
Within 
Total 
1.92 
TABLE 22A 
Analysis ot Variance of 
Counseling Attitudes of LOS Seminary 
Instructors and· Professional 
Counselors 
--
' 
Sum of Square df Mean Square 
3087.2 1 3087.2 
41109.4 118 348.4 
44196.6 119 
TABLE 23A 
Analysis . of' -v ciriance of 
Age 
Seminary Instructors 
Sum o.f Square df' Mean Square 
F 
8.86 
F 
1234.4 3 . 411.5 1.04 
..... 
38Q99.8 96 ~ 396.9 
39334.2 99 
.. 
** 
Source 
.Among 
Within 
Total 
Source 
Among 
Within 
Total 
~93 
TABLE 24A 
Analysis o:t: Variance of 
Years' Experience as Teachers . 
--
Sum of Square elf Mean Square 
1109.3 
38224.9 
39334.2 
' 3 369.8 
96 398.2 
99 
TABLE 25A 
Analysis of' -v a:ri.ance of 
Counselor Training 
Sum of Square df Mean SqUa.re 
11556.9 3 3852.3 
., . 
27777.3 96 289.3 
39334.2 99 
- .. 
-· 
. 
F 
.93 
F 
13.32 
** 
Source 
Among 
Within 
Total 
Source 
Among 
Within 
Total 
194 
,TABLE 26A 
Analysis o:t: Variance of 
Seminary Enrollment 
-- -
Sum of Square df Mean Square 
708.8 
38625.4 
39334.2 
2 354._4 
97 398.,2 
99 
TABLE 27A 
Analysis oJ:' -v a:riance of 
Average Daily Class Load 
Sum of Square. df Mean Square 
1849.8 2 
. 
924.9 
'• 
37484.4 97 386.4 
39334.2 9.9. 
.. 
' 
F 
.89 
F 
2.39 
Source 
Among 
Within 
Total 
Source 
Among 
Within 
Total 
L95 
TABLE 28A 
Analysis o.t Variance of 
Number of Mont~ly Counseli~g Interviews 
--
Sum of Square eli' Mean Square 
244.8 
1727.7 
1972.5 
1 244.8 
52 33.2 
. 53 
TABLE 29A 
Analysis o'f' "Variance of 
Monthly Counseling Hours 
Sum of Square .df. Mean SqUare 
232.3 1 
' 
232.3 
1:?10.3 52 25.2 
1542.6 53 
. 
' 
F 
7.37 
F 
9.22 
** 
** 
Source 
Among 
Within 
Total 
Source 
Among 
Within 
Total 
Sum of Square 
4428.2 
8145.7 
12573.9 
1.96 
TABLE 30A 
Analysis o.t. Variance of 
Student Evaluations 
-- -
df Mean Square 
1 4428.2 
52 156.6 
53 
TABLE 31A 
Analysis of' "Variance of 
Department\ Rating as a Teacher 
Sum of Square df Mean SqUa.re 
4.2 1 4.2 
2~.6 52 .6 
. 
32.8 53. 
F 
28.28 *** 
F 
7.00 
* 
